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INTRODUCTION 



This study guide has been prepared for individuais who wiii be taldng the Texas Examination of Current 
Admlnibiraiors and Teachers (TECAT). it is organized into three parts. First, a brief description of the test 
proceduTM (Part I) is provided in the form of answers to frequentiy aslced questions about the TECAT. Second, 
a test content section (Part 11) provides a detailed description of the types of test items that are used to assess 
the sMIis measured on the TECAT as well as a detailed analysis of a sample item for each type of question. 
Finally, a 46-ttem praclics test (Part III) is included for those who wish lo test themselves on each of the TECAT 
skills. An answer key is provkJed at the end of the practtee test. You may prefer to take the practice test without 
any review/preparatkxi for the TECAT skills to help you deckle what skills to study. Yoj might also decide to 
prepare for the skills described in SectkKi II. then take the practice test to check on how effective your studying 
has been. 

Only yc j can deckle how best to use the study gukle to meet your needs. Whatever approach you use with 
this study gukle. be certain to read it carefully before you take the TECAT. 




ERIC 



PARTI 
TEST PROCEDURES 



WHY IS THIS TEST REQUIRED? 

In the summer of 1984, the sixty-eighth Texas Legislatuie enacted House Bill 72, which calls for Texas public 
school educators to pass a test in reading and writing as a condition for continued certification. 

WHO SHOULD TAKE THE TEST? 

In general, all persons holding a Texas teacher certificate who want to be employed in public education must 
take the test. More specifically, all persons issued a valid Texas certificate prior to February 1 , 1986, must 
perform satisfactorily to continue certificatfon and be eligible for employment after June 30, 1 986. This includes 
all degreed and non-degreed teachers, administrators, counselors, supervisors and librarians. 

WHEN WILL THE TEST BE GIVEN? 

During 1986, two opportunities to take the test will be provkled at state expense for certified educators 
emptoyed in puUk: educatkm. The TECAT will be administered for the first time on March 1 0, 1 986 to persons 
emptoyed in the 1985*86 school year. Anyone failing to pass on that date will be scheduled for a retake on 
Saturday. June 28, 1986. In additk>n, the test will be given for a fee of $30.00 to persons certified but not 
emptoyed in puUto educatton. This schedule of open administrations will begin in Spring, 1986. 

WHERE WILL THE TEST BE GIVEN? 

The Texas Education Agency (TEA) has made arrangements for test sites in each county, except Loving 
County, for the March 10 administratkxi. For other administrations, the actual number and location of these 
sites will depend upon the number of indivkluals who will be taking the TECAT on a given occasion. In all cases, 
examinees will be assigned to the nearest site. 

WHAT KIND OF A TEST IS THE TECAT? 

The TECAT is a test designed to measure key readirig and writing skills needed by public school educators. 
It was devetoped for TEA by lOX Assessment Associates in Culver City, California. The TECAT is a 
criterkXMeferenced test of reading and writing skills. It is do«»igned to measure an individual's mastery of 
particular skills rather than to con^oare examinees based on their test performances. It is composed of both 
multiple-choice items and a compc 1k>n assignment. A complete description of the test content is provided in 
the next part of this study guide. 

WHO Wia SCORE THE TEST? 

All TECAT scoring will be supervised by National Computer Systems (NCS) of Iowa City, Iowa. NCS will 
score all multlple*choice secttons of the test. The compositk)n will be scored by Measurement Incorporated of 
Durham, North Carolina. All composittons will be independently scored by two experienced, trained, and 
certified scorers using carefully established scoring criteria. Discrepancies between the first two readers will be 
resolved by a third reader. Diagnostic feedback regarding the types of enters made will be included in the score 
reports to examinees for the portions of the examination not passed. 



HOW WILL PASSING STANDARDS BE SET? 

The Texas State Board of Education will establish acceptable levels of performance on both the reading and 
writing sections of the TECAT prior to the initial administration of the test. In establishing appropriate passing 
standards, board members will consider, among other factors, (1) the recommendations of approximately 1 ,000 
Texas educators and citizens who will have reviewed potential TECAT test items and (2) the performance of 
a stratified random sample of approximately 6,000 Texas educators on a field-test of potential TECAT test 
items. 



WHO WILL RECEIVE A REPORT OF PASSING STATUS? 

Notification of passing status will be provided by National Computer Systems (NCS) to the individual 
examinee (by direct maiQ and the Division of Teacher Certification of the Texas Education Agency (TEA). The 
method of notifying district officials will be decided considering all available means of maximizing 
confidentiality. 

WILL SPECIAL PROVISIONS BE MADE FOR HANDICAPPED EXAMINEES? 

Special provisions will be made for handicapped examinees who are not able to take the test under standard 
conditions. See the INSTRUCTIONS FOR COMPLETING THE TECAT REGISTRATION FORM for details. 

WILL SPECIAL PROVISIONS BE MADE FOR EXAMINEES WITH RELIGIOUS CONFLICTS? 

An alternate test date will be made for those individuals whose religious convictions prohibit their taking the 
test on a scheduled date. Requests for an alternate date must be submitted in writing by the examinee to NCS 
at least 30 days prior to the scheduled test date. All such requests must be accompanied by a confirming letter 
from the examinee's minister, rabbi, etc. 
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PART II 
TEST CONTENT 



The TECAT is composed of two sections, reading and writing. The reading section consists of 55 
multiple-choice items. The writing section has two parts. The first part consists of 30 multiple-choice items. The 
second part caHs for examinees to write a short composition. 

READING 

The following skills will be measured on the reading section of the TECAT: 

• Detail (10 Items) 

• Main Idea (10 items) 

• Job-Related Vocabulary (1 0 items) 

• Fact and Opinion (10 items) 

• Reference Usage (10 items) 

• Inference (5 items) 

To assess these skills, reading eelectk^ns or other displays (for example, dass schedules) similar to those 
that Texas educators may encounter while engaging in their professional responsibilities will be presented. 
Most selecttons win range in length from 50 to 200 words. The selectk)ns will be drawn from any of the foltowing 
types of materials: 

— educattonaNy relevant professtonal journals; 

~ memoranda from administrators, counsetors, librarians, or teachers; 

— k)cal school board policy statements; 

— coMege l e vel textbooks deaNng with curriculum, instructkxi, measurement, or educational psychok)gy; 
~ educattonaNy relevant articles/editorials from magazines/newspapers; 

— teachers' manuals and gui6n to student textbooks; or 

— student textbooks. 

An introductory phrase, such as "Adapted from a student textbook," will designate the selection's source. 
Examinees win be asked to use the informatkHi from the selectkMi to answer a question. Each questkHi will be 
foNowed by a set of four answer cfK>k:es. 



WRUINQ 
MULTIPLE-CHOICE 

The fdlkiwing skills will be measured on the multiple-choice part of the writing section of the TECAT: 

• Mechantes (1 0 items) 

• Sentence FormatkMi (1 0 items) 

• English Usage (10 items) 

To assess these skills, a brief communk:atk>n typk:al of that whk:h Texas educators might encounter while 
engaging in their professk>nal responsibilities will be presented. Most communications will range in length from 
50 to 100 words. The brief communtoatkxis will be drawn from the following types of materials: 

~ memoranda/letters to parents; 

— letters of reoommendatkMi; 

~ memoranda^etters to colleagues; 

— letters to officials of community organizatk>ns or businesses; 

— reports/artk:lss about dass, cHjb, or school activities; 

— entries on student records; or 

— notes/assignments/feedback to students. 

An introductory phrase, such as "Adapted from a letter to a parent," will designate the communicatkMi's 
source. Each questk>n wiH be folk)wed by a set of four answer chokies. Examinees will be asked to determine 
whether an enror exists in the communk:atk)n and, if so, the k)catk)n of the en^or. 



ERIC 



COMPOSITION 



The composition portion of the writing sicilis test will require examinees to compose a written response of 
approximately 150 words to one of two possible topics. The topics are designed to elicit a sample of formal 
writing that is relevant to the responsibilities of educators in Texas. The criteria on which compositions will be 
evaluated are explained later in this study guide. A detailed analysis of an acceptable and unacceptable 
response to a sample writing assignment is also presented. 



TECAT READING SKILLS 
DETAIL 



Test items for this skill will require examinees to answer questions about details in a reading selection. The two 
types of detail items will be specifics and sequence questions. 

SPECiFiCS 

Sample Item 



Adapted from an instructional materials cat- 
alogue: 

Learning Staircase assesses 12 areas con- 
sidered important for a young child's effective 
functioning in the classroom. The program can 
be used to identify specific deficiencies and to 
prescribe training tasks within each area. Relat- 
ed areas are grouped as modules. The first 
f.xxlule measures listening sldHs and memory. 
Fine motor and gross motor sldHs are measured 
in the second module. Classification, colors, 
^uence, and time are considered in the third 
module. The fourth module covers preverbal 
at>ility and verbal expression. Spatial relation- 
ships and visual memory are assessed in the 
fifth module. Each nraduie consists of 20 to 40 
separate tasks. 



According to this selection, which of the following 
areas is measured in the second module? 

A fine motor skills 

B number concepts 

C verbal comprehension 

D visua: memory 



Test Quetlions 

Specifics items will consist of a reading selectk)n that includes several details. Each selection wiM be followed 
by a questk)n that begins with the phrase, "According to this selection," and asks about a detail in the 
8electk>n. 

The questkxi will ask about ona of the folk)wing details: who, what, when, where, how, how much, how many, 
why, or wtiich. The spedfk: detail needed to answer the question will be a piece of information such as a name, 
an object, e k)catk)n, a time, a characteristk:, or a quantity. 
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AnswMT Choices 

The correct answer choice will be the detail from the selection that correctly answers the question. This detail 
may be stated exactly as it appears in the selection (restated) or may be expressed using slightly different 
words than were used in the selection (paraphrased). 

The incorrect answer choices will be one of the following types: 

— IncoTOct An accurate description of a detail that is contained in the reading selection but does not answer 
the question. 

— Inaccurate: A detail from the reading selection that has been changed. 

— Irrelevaiit A detail that is not contained in the reading selection. 

Explanation of Correct Answer to Sample Ham 

Choice A: The fourth sentence of the reading -aiection states that, "Fine motor and gross motor skills are 
measured in the second module.'' Thus, this answer choice is correct. 

Explanation of Incorrect Answers to Sample Nam 

Choice B: This answer choice is irrelevant Number concepts are never mentioned in the reading selection. 

Choice C: This Inaccurate detail has been changed from a detail that was mentioned in the selection. 
Specifically, although it is not the correct answer, verbal expression is a detail contained in the reading 
selection. This detail was nrKxJified to vert>al comprehension, hence is not correct. 

Choice D: This detail is incorrect because it is drawn directly from the reading selection, but does not answer 
the question. Visual memory is assessed in the fifth nxxJule. not the second nuDdule. 
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Sampte Htm 



SEQUENCE 



Adapted from a teacher's manual: 

This activity allows students to solve word 
problems using information from a map. Draw a 
large rectangle on the chalkboard. Draw a 
simple picture of a school in the upper left-hand 
comer and a grocery store in the upper right- 
hand corner. Next, draw a park in the lower 
left-hand comer and a house in the k)wer right- 
hand comer. Write "10 minutes" atong each of 
the k>nger skies of the rectangle. Write "five 
minutes" akxig the shorter skies of the rectan- 
gle. Tell the students that it takes 1 0 minutes to 
walk from the school to the grocery store. 
Then, ask for other examples of walks that 
woukJ take 10 minutes according to the map. 
Ask the students to tell you which walks woukJ 
take five minutes. Finally, ask word prot>lems 
such as, "How many minutes would it take to 
walk from the school to the house?" 



According to this selection, what should the 
teacher do immediately before asking students for 
examples of 10-minute walks? 

A Draw a map of a school, a park, a store, and 
a house on the blackboard. 

B Prepare homework exercises that provide 
practice solving word problems using infor- 
mation from maps. 

C Ask students how long it takes to walk from 
the school to the grocery store. 

D Explain to students that it takes 1 0 minutes to 
walk from the school to the grocery store. 



Test Questions 

Sequence items will consist of a reading selection that presents a sequence of two or more steps. Each 
selection will be foltowed by a question that begins with the phrase. "According to this selection." and asks 
about a step in the selectton. 

The questkm item will reqpire the examinee to identify what comes first, last, immediately before, or 
immediately after a given event. 
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AnsKMr Choices 



The correct answer choice will be the step (restated or paraphrased) from the selection that correctly answers 
the question. 

The incorrect answer choices will be one of the following types: 

— Incorrect An accurate description of a step that is contained in the reading selection but does not answer 
the question. For example, an incon^ect answer choice might be the last step in a sequence when the 
question asks for the first step. 

— Inaccurate: A step from the reading selection that has been changed. 

— Irrelevant A step that is not contained in the reading selection. 

Explanation of Correct Answer to Sample Kern 

Choice D: The third sentence from the end of this selection suggests that teachers should ask for examples 
of 10-minute walks. The step that comes immediately before that step is described in the preceding sentence, 
"Tell the students th^t it takes 10 minutes to walk from the school to the grocery store.'* Therefore, choice D 
is correct. 

Explanation of Incorrect Answers to Sample Item 

Choice A: This incorrect answer consists of a step that is before, but not immediately before, the step in which 
the teacher asks for other examples of 10-minute walks. 

Choice B: This step is irrelevant because the idea of homework is never discussed in the reading selection. 

Choice C: This is an inaccurate step because it no longer matches a step that was described in the reading 
selection. The correct step involves the distance in walking time from the school to the grocery store. However, 
the teacher is supposed to tell, not ask, the students how long it woukl take to walk this distance. 
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MAIN IDEA 

Test items for this sidll will require examinees to select the best statement of the main idea of a reading 
selection. 

Sample Item 



Adapted from an education journal: 

One way to make learning meaningful, enjoy- 
able, and accessible to a greater number of 
students is team teaching. Many approaches to 
team teaching have been used. Perhaps the 
most successful approach has been to have 
teachers from different disciplines work 
together as a team. Units or entire courses 
couM be team-taught, showing the relation- 
ships between, for example, art and geometry, 
mathematics and musk:, or foreign language 
and history. There are many possible combina- 
ttons. Sudh a program could provide support 
and enrichment for students and teachers alike, 
creating a fertile, stimulating learning envi- 
ronment. 



Which of the following is the best statement of the 
main kJea of this selection? 

A History and foreign language can be effective- 
ly taught together. 

B Students and teachers can benefit from team- 
taught courses that combine subjects. 

C It is impossible to teach two different subjects 
in one course, even with two teachers in the 
classroom. 

D Team teaching is being used increasingly in 
public schools throughout the United States. 



Test Questfons 

Main idea items will consist of a reading selection that communk^ates a single, central idea that is explicitly 
stated in one sentence or is implied by the selection as a whole. Each selection will be followed by the question. 
"Which of the fdtowing is the best statement of the main idea of this selection?*' 

Answer Choices 

The correct answer choice will be an accurate statement of the selectton's main idea. It may be paraphrased 
or clearly implied by the selection. 



The incorrect answer choices wili be one of the foliowing types: 

— inepproprtaite in scope: 

(1) Too narrow: A statement that does not account for aii the important information in the reading 
selection. 

(2) Too broad: A statement that overgeneralizes beyond the information contained in the reading 
selection. 

— Inaccurate: A statement that contradicts information in the reading selection. 

— Inelevant A statement that introduces information not included in the reading selection. 
Explanation of Cor .wer to Sample Item 

Clioice B: Every senw. ice in the item's readirjg selection relates to the concept of team teaching as a potentially 
useful teaching tool. The first sentence introduces the idea of the benefits of team teaching. The passage then 
describes what may be the most successful approach to team teaching, that is, combining the efforts of 
teachers from different disciplines in a single course. The reading selection closes with a sentence that 
indicates that both teachers and students can profit from team teaching. Therefore, choice B is the best 
statement of the main idea of the selection. 

Explanation of Ir^orrect Answers to Sample Item 

Ctioice A: This statement is inappropriate in scope because it is too narrow. Although the reading selection 
suggests that history and foreign language may be effectively combined, other combinations or courses are 
described as well. Moreover, this answer choice does not mention team teaching, the selection's central topic. 
Thus, this answer choice is merely a detail from the reading selection, not its main idea. 

Choice C: This inaccurate statement contradicts information in the reading selection. The reading selection 
argues that teaching two different subjects in one course is extremely worthwhile— just the opposite of what 
Is stated in the answer choice. 

Choice D: This statement is irrelevant because the reading selection does not indicate whether there is an 
increase in the use of team teaching. Thus, this statement, although plausible, is not the selection's main 
idea. 



Test items for th\^ skill will require examinees to show that they understand the meaning of terms they may 
encounter while reading educationally relevant materials. 



JOB-REU^TED VOCABUUIRY 



Sample Item 



Adapted from an article about school activi- 
ties: 



Team teaching was used very effectively by 
teachers in the music department. 



Which of the following is the best definition of 
team teaching as used above? 



A 



forming classes based on student ability 

having more advanced students help less 
advanced students 



B 



C 



having two or more teachers teach a class 
together 



D 



providing instruction to small groups of 
students 
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T%9t QuMtiOM 

Job-related vocabulary items will consist of a brief reading selection that includes an underlined term. The 
selection will be followed by the question. ''Which of tne following is the best definition of ( the underlined term ) 
as used above?" 

Although the underlined term will be used in a typical context, clues about its meaning will not be provided in 
the reading selection. 

All of the words used for job-related vocabulary test items will be selected from the following list: 



Ability grouping 

Absenteeism 

Accreditation 

Achievement 

Achievement tests 

Aptitude 

Aptitude tests 

Admission. Revieyv and Dismissal 

(ARD) Committee 
Assessment 
Bilingual education 
Classroom management 
Certification 

Compensatory education 
Comprehension 
Computer literacy 
Continuing contract 
Criterion 

Criterion-referenced test 
Curriculum 
Diagnostic 
Disadvantaged 
Discipline management 
Discovery learning 
English as a Second 

Language (ESL) 
Evaluation 
Expel 

Extracurricular 
Extrinsic motivation 
Feedback 

Formative (evaluation) 
Gifted and talented 
Grade equivalent score 
Guaraian 
Guided practice 
Handicapped 
Homebound instruction 
Independent practice 
Individualized Educational 

Plan (lEP) 
Individualized instruction 
In-school suspension 



Inservice (education) 

Instructional objective 

Intrinsic motivation 

Learning disability 

Learning resources center (LRC) 

Lecture method 

Lesson plan 

Limited English Proficiency (LEP) 

Mainstreaming 

Mastery learning 

Mean (average) 

Modeling (behavioral and 

instructional) 
Monitor (as a verb) 
Multicultural 
Normal curve 
Norm-referenced test 
Objective test 
Pacing (instruction) 
Peer tutor 
Percentile 
Posttest 
Pretest 

Probationary contract 
Raw score 
Readiness skill 
Reinforcement 
Remediation 
Retention 

Scope and sequence (of instruction) 

Self concept 

Self-paced (instruction) 

Social promotion 

Socioeconomic status 

Special education 

Standardized test 

Summative (evaluation) 

Suspension 

Team teaching 

Term contract 

Time-on-task 

Truancy 

Vocational education 
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Answer Choictt 

The correct answer choice will bo an appropriate definition of the underlined term as used in the reading 
selection. 

The incorrect answer choices will be one of the following types: 

— Incorrect A definition of a word on the vocabulary list other than the underlined term. 

— Irretovant A definition of a word not included on the vocabulary list. 

The following sources can be consulted for definitions and examples of correct usage of the above terms: 

— college-level textbooks dealing with curriculum, instruction, measurement, or educational psychology; 
and 

— administration manuals for standardized tests. 
ExptaiMtion of Correct Answer to Sample Hem 

Choice C: Because team teaching involves teachers sharing the instructional responsibilities for a dass, this 
is the best definition of the term. 

Explanation of Incorrect Answers to Sample Rem 

Choice A; This inconect ddfinition defines the vocabulary term ability grouping. 
Choice B: This incorrect definition defines the vocabulary term pear tutoring. 

Choice D: This irrelevant definition defines the term small-group instruction, which does not appear on the 
job-related vocabulary word list. 



FACT AND OPINION 

Test items for this skill will require examinees to distinguish between facts and opinions by correctly identifying 
either a fact or an opinion presented in a reading selection. Thus, the two types of fact and opinton items will 
be identifying facts and identifying opinions questions. 

Facts are pieces of information that can be shown to be true through objective evidence. Opinions are 
individuals' judgments or beliefs. Opinions cannot be proven or disproven. 

In answering questions for this skill, examinees must be certain that they select a fact or an opinion that 
appears in ttie selection. Other facts and opinions may be used as answer choices but will not be correct. 
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Sample Hern 



IDENTIFYING FACTS 



Adapted from a memorandum: 
To: Faculty 

From; Sandra Rodriguez, Principal 
Subject: Student Science Fair 

A student science fair has been scheduled for 
Saturday, Marci> 15. This fair is being spon- 
sored by a local business association. 
Members of that association intend to set up, 
judge, and take down the displays. Please 
attend the fair, if possible, because it is impor- 
tant for teachers to show their support for this 
worthwhile project. 

Please announce the fair to your students 
and encourage them to enter. Any student is 
eligible to participate. The entry forms and rules 
are available from our secretary, Mr. Mohan. 
We ask that you provide guidance to your 
students in selecting appropriate projects. 
Students may enter experiments or simple 
displays of collections, pictures, or models. 

Please inform your students about the 
science fair this week so they will have 
adequate time to work on their projects. This is 
a great opportunity for our students to show 
their talents! 



Which of the following statements is a FACT 
presented in the selection? 

A Entry forms need to be returned to Mr. Mohan 
by March 12 in order to enter an exhibit in the 
fair. 

B The science fair is being sponsored by the 
school district. 

C It is important for teachers to attend the 
science fair to show their support. 

D Students are permitted to enter displays or 
experiments in the science fair. 

Test Questions 

Fact items will consist of a reading selection followed by the question, ''Which of the following statements is 
a FACT presented in the selection?" 
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Answer ChoiMt 

The correct answer choice will be a fact that is stated in the reading selection. 
The incorrect answer choices will be one of the following types: 

— Inaccurate Fact A statement presented as fact that is contradicted by information in the selection. 

— Irrelevant Fact A statement presented as a fact that Introduces Information not included in the reading 
selection. 

— Opinion: A judgment or belief that contains at least one concept from the reading selection. 
Explanation of Correct Answer to Sample Hem 

Choice D: This statement accurately restates a fact presented in the final sentence of the second paragraph 
of the reading selection. This sentence states that students may enter experiments or simple displays. Thus 
choice D is correct. 

Explanation of Incorrect Answers to Sample Item 

Choice A: This statement is presented as a fact, but it is irrelevant because it Is not stated in the selection. The 
third sentence of paragraph two states that the rules are available from Mr. Mohan. However, an exact deadline 
for entry is never given. 

Choice B: This statement is inaccurate and. therefore, cannot be a fact from the reading selection. The second 
sentence of paragraph one reports that the fair will be sponsored by a local business association, not the 
school district. 

Choice C: This statement appears in the reading selection, but it is an opinion, not a fact. Although the principal 
believ' that participation in the fair is important, others may hold different beliefs or opinions. 
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IDENTIFYING OPINIONS 



Sample Hem 



Adapted from a newspaper/magazine: 

Encouraging parents to take an active inter- 
est in their children's education has t>ecome a 
priority in many schools. In response, a new 
program has been designed to stimulate paren- 
tal involvement in schooling. The program, 
known as the Teacher-Parent Partnership Pro- 
gram, was carefully designed to meet the needs 
of the contemporary American family. The pro- 
gram consists of 10 skill-development activities 
that can be completed at home. The activities 
take little time, are not expensive, and do not 
duplicate school work. Rather, they reinforce 
school activities and. more importantly, actively 
involve parents in their children's learning. This 
involvement is a critical component of any 
successful educatk)nal program. 



Which of the following statements is an OPINION 
presented in the selection? 



A The new Teacher-Parent Partnership Pro- 
gram has 10 activities for students and their 
parents. 

B The needs of students seem to have changed 
considerably during the past few years. 

C It Is important for parents to be involved in 
their children's instructional program. 

D The activities in the Teacher-Parent Partner- 
ship Program are quite costly. 



Test Questions 

Opinion items will consist of a reading selection followed by the question. "Which of the following statements 
is an OPINION presented in the selection?" 

Answer Choices 

The correct answer choice will be an opinion that is stated in the reading selection. 
The incorrect answer choices will be one of the following types: 

— Contradicted Opinkm: A statement presented as an opinion that is contradicted by information in the 
reading selection. 

— Irrelevant Opinion: A statement presented as an opinion that introduces information not included in the 
reading selection. 

— Fact A statement from (or related to) the reading selection that is a fact rather than a judgment or 
belief. 
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Exptamtfon of Comet Anmror to Sample ttom: 

Ctioico C: The opinion expressed in this answer choice is another way of stating the final sentence of the 
reading selection. It is an opinion because the statement that parental involvement is a critical component of 
a successful educational program is merely a judgment or belief. Thus, this answer choice is correct because 
it is an opinion presented In the selection. 

Exptanttion of incorrect Answers to Sample Hem: 

Clioioe A: It is a fact that there are 10 activities in the Teacher-Parent Partnership Program because the truth 
of this statement can be verified. Therefore, this statement cannot be correct. 

Clioice B: This statement is an opinion because it represents a belief or point of view. However, this opinion 
is Irrelevant because the selection does not suggest whether student needs have changed during the past few 
years. 

Choice D: This statement involves an opinion because people vary in their views about how much something 
must cost before it is considered to be ''costly." However, this particular opinion is contradicted in the 
selection's fifth sentence, which states that the activities are not expensive. 



REi^RENCE USAGE 

Test items for this skill will require examinees to demonstrate that they can use reference materials property. 
The two types of reference usage items will be using a reference source and selecting n reference source 

questions. 

Reference sources for questions measuring this sk\\\ will be drawn from the following list: 

— a class schedule (teacher's or student's) 

— a table 

— a graph 

— a card catalogue from a library 

— a dictionary 

— a thesaurus 

— a standardized-test guide 

— a curriculum guide/framewortc 

— an encyclopedia 

— the Readers' Guide to Periodical Literature 

— a table of contents (from a professional journal, teacher's manual or guide, college textboolc, or student 
textbook) 

— an index (from a professional journal, teacher's manual or guide, college textbook, or student 
textbook) 

— a bibliography (from a professional journal, teacher's manual or guide, college textbook, or student 
textbook) 
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USING A REFERENCE SOURCE 



Adapted from the Readers' Guide to Periodical 
Literature: 

EducatioMi associations 

See also 

National Education Association of the Unit- 
ed States 
Parents' and teachers' associations 
Phi Delta Kappa 
The future todks bright for the P.T.A. M. C. 

Radcliff. Change 15:22-9 July/Aug. '84. 
The voice of education. L. L. Bates. PA/ Delta 
Kappar) 64:590-1 April '84 

EducatkNial cooperation 

A cooperative effort: College professors serve 
as tutors for gifted sixth-graders in Cincinat- 
ti. R. Hyde. The Education Digest 49:51-3 
Sept. '84 

Unifying educators: Different approaches. J. 
Shaw. Phi Delta Kappan 64:106 Aug. '84 

Educational counseling 

Bringing it all together in group counseling 
sessions. S. T. Rausch. Phi Delta Kappan 
64:59-69 Feb. '84 

Counseling our high school students. G. Scott. 
The Education D/gfasf 49:104-8 Nov. '84 



Where should an educator look to find information 
about different ways to unify teachers? 

A the February 1984 issue of Phi Delta Kap- 
pan 

B under the heading ''Educational counseling" 

C the August 1984 issue of Phi Delta Kappan 

D the September 1984 issue of The Education 
Digest 



Tatt Question 

Using-a-reference-source items will consist of a displayed excerpt from one of the eligible reference sources. 
Each display will be followed by a question which requires examinees to locate a specific piece of information 
using the display. 



Answer ChoicM 

The correct answer choi-» will be the piece of information on the display that accurately answers the test 
question. Mathematical operations will not be required to answer the question. 

The incorrect answer choices will be one of the following types: 

— Adfacent Infomiation: Information from the display that is next to the requested Information. 

— Inappropriate Information: Information from the display that is similar in nr^eaning or appearance to the 
requested information. 

— Irrelevant Information: Information from the display, other than the two types of incorrect information 
described above, that does not answer the question. 

Explanation of Correct Anawer to Sample Kem 

Choice C: The title of the article that appears in the August 1984 issue of Phi Delta Kappan is "Unifying 
educators: Different approaches." This title indicates that the article contains information about different ways 
to unify teachers. Therefore, answer choice 0 is correct. 

Explanation of Inconect Anawera to Sampki Nem 

Choice A: This inappropriate choice is similar in appearance to the correct answer because it specifies the 
same magazine title (Phi Delta Kappan) as the correct answer. However, the subject matter of the article that 
appears in the February 1984 issue is not related to unifying teachers. 

Oiolce B: This answer is irrelevant because no articles on unifying teachers appear under the heading 
"Educational counaeling." ^ 

Choice D: This answer is adjacent or next to the correct answer in the display. 



SELECTING A REFERENCE SOURCE 

Sample ttem 



Where could an educator find the page on 
which the third chapter of a book begins? 

A an index 

B a bibliography 

C the Readers' Guide to Periodical Litera- 
ture 

D a table of contents 



Teat Queaticna 

Selecting-a-reference-source items will consist of a one-sentence question that asks where a particular tvoe 
of infonnatk>n can be found. 

Anawer Choicea 

Each answer choice will be one of the eligible reference sources. The correct answer choice will be the name 
of the reference source that provides the type of information requested In the question. 
The incorrect answer chotees will be: 

— Incorrect Source: Reference sources from the list of eligible reference sources that cannot provide the 
type of information requested by the question. 
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ExptafMrtion of Comet Anowor to Samplo Horn 



Choico D: A table of contents, which generally appears before the main text of a publication, typically lists the 
chapter numbers, the chapter titles (if any), and the page number on which each chapter begins. Thus, an 
educator can use a table of contents to find the page where the third chapter of a book begins. 

Explanation of Incorrect Answers to Sample Item 

Ctioice A: An index, which generally follows the main text of a publication, is an alphabetized list of the content 
that is contained in the body of a witten work. Page numbers indicate where specific content can be found, 
not where chapters begin. Thus, this is an incorrect source. 

Choice B: The biblk>graphy, whk:h generally follows the main text of a written publication, is a list of works 
referred to in the publication or consulted by the author while researching the topic. It does not indicate where 
chapters begin. Thus, this is an incorrect source. 

Choice C: The Readers' Guide to Periodical Literature is a regularly published and updated index of articles 
written in magazines. Thus, this is an incorrect source. 

INFERENCE 

Test items for this skill will require examinees to draw conclusions from a reading selection. These conclusions 
can be drawn solely from informatton supplied in the selection. 

Sample Item 



Adapted from an education journal: 

The most effective schools are those that 
possess quality leadership. One way to insure 
quality leadership is to have an outstanding 
principal and provkJe that person with far- 
ranging administrative authority. 

Indivkluals who are successful as principals 
must possess characteristics that are not 
necessarily the same as those needed to be 
good teachers. The special talents required to 
run a classroom effectively may not fully over- 
lap with those skills needed to run a school. 
Hiring the best teachers as principals also 
removes the most talented instructors from the 
classroom. However, there is one characteristic 
that is equally necessary to a good principal or 
teacher— the ability to be flexible. 



Which one of the following conclusions can most 
reasonably be drawn from this selection? 

A Good teachers never make good principals. 

B Schools are more likely to be effective if the 
principal is flexible. 

C Principals function most effectively if their 
authority is carefully controlled by district 
officials. 

D The most important characteristic of good 
principals is their ability to wori( well with 
^ teachers. 
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TMt Questions 

Inference items will consist of a reading selection followed by the question. 'Which one of the following 
conclusions can most reasonably be drawn from this selection? 

To make the required inference, it will be necessary to do one of the following: 

— make comc:;r:rons, 

— determine cause Oi 'effect, 

— predict outcomes, 

— arrive at a generalization from a series of details. 

— evaluate or make judgments, or 

— draw togical conclusions other than those listed above. 

Answer Choicas 

The correct answer choice will be a correct inference that is clearly supported by information in the reading 
selection. 

The incorrect answer choices will be one of the following types: 

— Inaccurate: A statement that is contradicted by information in the reading selection. 

— Unsupported: A statement that may sound reasonable, but does not necessarily follow from information 
in the reading selection. 

— Irrelevant A statement that is in no way logically true based on information in the reading selection. This 
inference often introduces information not included in the selection. 

Explanation of Correct Answer to Sample Item 

Choice B: This statement is a correct inference drawn from three pieces of information in the reading selection. 
The writer of the selection states that: 

(1) Effective schools possess quality leadership (from the first sentence). 

(2) Quality leadership can come from outstanding principals (from the second sentence). 

(3) Flexibility is a necessary characteristic of good principals (from the final sentence). 

Thus, flexibility contributes to the making of a good principal, good principals provide quality leadership, and 
quality leadership results in effective schools. Following this logic, flexibility in a principal contributes to the 
effectiveness of a school. Therefore, answer choice B is correct. 

Explanation of Incorrect Answers to Sample Item 

Choice A: This unsupported statement cannot be drawn logically from the reading selection. The selection 
states that the qualities needed by effective teachers, and principals may not fully overlap. It does not 
necessarily follow that good teachers never make good principals. After all. both occupations require flexibility. 
Maybe other traits are shared as well. Moreover, even if the necessary traits do not overlap, there could still 
be individuals with the qualifications to be both a good principal and a good teacher. 

Choice C: This statement is contradicted by the second sentence of the reading selection. This sentence states 
that principals need far-ranging authority; this answer choice states that the principal's authority should be 
carefully controlled. 

Choic^' D: This irrelevant statement introduces information not found in the reading selection. It does not 
describe the most important characteristic of a good principal. In fact, the ability of principals to work well with 
teachers is not discussed in the selection. 
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TECAT WRITING SKILLS 
MECHANICS 



Test items for this skill will require examinees to identify errors in capitalization, punctuation, or spelling from 
a written communication that an educator might write to students, parents, colleagues, or community 
members. Thus, the three types of mechanics items will be capitalization, punctuation, and spelling. 

All parts of the communication will be identified by bracketed numbers such as [1] or [2]. These numbers will 
divide the communication into sections that correspond to the answer choices. 

Examinees will be required to identify the part of the communication that contains an error or to indicate that 
no error is present. 

CAPITALIZATION 

Test items for this skill will require examinees to determine whether there is an error in capitalization in a brief 
communication. 

Sample Item 



Adapted from an article on school activities: 

[1] The Social Studies Department of Palo 
Verde High School is sponsoring an essay 
contest. [2] All interested students are invit- 
ed to enter the contest. [3] Write about the 
person you most admire in Texas His- 
tory. [4] Submit your essay on or before 
November 24. [5] Prizes will be awarded for 
the top three essays. 



In which part of this communication, if any, is there 
an error in capltalliation? 

A Part[1] 
B Part [2] 
C Part [3] 
D None of the above 

Test Questions 

Capitalization items will consist of an excerpt from a written communication followed by the question, "In which 
part of this communication, if any, is there an error in capitalization?" 

Each communication will contain either one error in capitalization or no errors in capitalization. Capitalization 
errors will be based on the capitalization rules that accompany the description of this skill. 

Answer Choicea 

The first three answer choices will correspond to numbered parts of the written communication that may 
contain an error. The fourth answer choice will be "None of the above." "None of the above" will refer to the 
parts specified in the first three answer choices. 

If the communica'i[ion contains an error in the parts identified by the answer choices: 
— The correct answer choice will be: 

(1; the part o) the communication in which required capitalization is ontittad, or 
(2) the part of the communication in which inappropriate capitalization is present. 



— The incorrect answer choices will be one of the following types: 

(1) Proper Capitalization: A part of the communication where no capitalization error is present. 

(2) Unidantified Error: The ''None of the above" answer choice. 

If the communication does not contain an error in the parts identified by the answer choices: 

— The correct answer choice will be "None of the above/* 

— The incorrect answer choices will be: 

Proper Capitalization: A part of the communication where no capitalization error is present. 
Explanation of Correct Answer to Sample item 

Choice C: The word history should not be capitalized Subject names such as history, mathematics, or algebra 
are never capitalized unless they are (1) followed by a course title such as History 102 or (2) are proper nouns 
such as English or French. (See capitalization rule 2.g.) 

Explanation of Incorrect Answers to Sample Item 

Choice A: Part [1 ] contains no error an^ demonstrates proper capitalization. The title of a department should 
be capitalized, as should the name of a high school. (See capitalization rule 1.1.) 

Choice B: Part [2] contains no error and demonstrates proper capitalization. Only the word "all" is capitalized 
because it is the first word of the sentence. (See capitalization rule 1 .a.) 

Choice D: This answer choice represents an unidentified enx>r because there is a capitalization error in part 
[3] of the communication. 

Capitalization Rules Eligible for Testing 

1 . Initial capitals are required for: 

a. the first word of a sentence 

b. names of days of the week 

c. names of months of the year 

d. the pronoun I 

e. names, including initials, of individuals 

f. titles which precede individuals' names 

g. all the words In the names of holidays except short prepositions (less than five letters) and articles 

h. the first word and all nouns in the salutation of a letter 

i. the first word in the complimentary close of a letter 

j. family-relationship names when they precede a name or are used in place of a person's name 
especially in direct address ^ ' 

k. all the words in the names of the specific geographic locations except short prepositions, conjunc- 
tions, and articles ^ 

1. all the words In names of specific organizations and agencies except short prepositions, conjunctions 

and articles * 
m. names of languages 
n. names of nationalities 
0. names of religions 

p. adjectives formed from geographical names, languages, races, nationalities, and religions 
q. the first word and all other words in titles of books, articles, works of art. etc. except short 
prepositions, conjunctions, and articles 

2. Initial capitals are never used for: 

a. common nouns 

b. adjectives not based on proper nouns 

c. words other than the first word In the complimentary close of a letter 

d. short preposittons. conjunctions, or articles In the names of holidays, specific geographical locations 
spedfte organizations, and titles of books, articles, etc. 

e. compass directions that designate direction rather than a section of the country 

f. names of school subjects except for (1) proper nouns and adjectives or (2) course titles that are 
followed by a number 
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PUNCTUATION 



Test items for this skill will require examinees to determine whether there is an error in punctuation in a brief 
communication. 

Sample Item 



Adapted from a letter to parents: 

[1] Dear Parents: 

[2] Our first-grade students, are setting up a 
classroom supermarket to be used as a learn- 
ing center for various activities. [3] Would 
you be willing to help us? [4] Please send 
clean, empty containers from familiar super- 
market items. [5] Other props, such as play 
money or a toy cash register, would also be 
appreciated. 

[6] Sincerely yours, 

[7] Mr. Johnson 
[8] Teacher 

[9] Costa Mesa Elementary School 



In which part of this communication, if any, is there 
an error in punctuation? 

A Part [2] 

B Part [3] 

C Part [4] 

D None of the above 




Test Questions 

Punctuation items will consist of an excerpt from a written communication followed by the question, "In which 
part of this communication, if any, is there an error in punctuation?" 

Each communication wi!! contain either one error in punctuation or no errors in punctuation. Punctuation errors 
will be based on the punctuation rules that accompany the description of this skill. 

Answer Choices 

The first three answer choices >A'ill correspond to numbered parts of the written communication that may 
contain an error. The fourth answer choice will be "None of the above." "None of the above" will refer to the 
parts specified in the first three answer choices. 

If the communication contains an error in the parts identified by the answer choices: 

— The correct answer choice will be: 

(1) the part of the communication in which required punctuation is omitted or 

(2) the part of the communication in which an extraneous or misused punctuation mark is present. 

— The incorrect answer choices will be one of the following types: 

(1) Proper Punctuation: A part of the communication where no punctuation error is present. 

(2) Unidentified Error The "None of the above" answer choice. 
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If the communication does not contain an error in the parts identified by the answer choices: 

— The correct answer choice will be **None of the above." 

— The incorrect answer choices will be: 

Proper Punctuation: A part of the communication where no punctuation error is present. 

Explanttion of Corrtet Answer to Sample item 

Choice A: There should not be a comma in part [2]. The subject and verb of a sentence should never 
separated by a comma when they are next to each other. 

Explanrtion of Inconect Answers to Sample item 

Choice B: Part [3] contains no error and demonstrates proper punctuation. The question mark is used correctly 
as the final punctuation for a sentence that is a direct question. (See punctuation rule 2.) 

Choice C: Part [4] contains no error and demonstrates proper punctuation. The comma between "clean'' and 
**empty" is correct t>ecause adjectives in a list must be separated by commas. (See punctuation rule 3.c.) The 
period is the proper punctuation for the end of a statement. (See punctuation rule 1 .a.) 

Choice D: This answer choice represents an unidentified error because there is a punctuation error in part [2] 
of the communication. 

Punctuation Rules Eiigiliie for Testing 

1 . Perfods are required: 

a. at the end of all declarative sentences, including indirect questions 

b. after abbreviations 

2. Question marlcs are required at the end of a direct question 

3. Commas are required: 

a. in a series of three or more words or phrases (Educators will not be tested on the use of the comma 
betore ''and" or '*or" in a series) 

b. t)etween two independent clauses joined by a coordinating conjunction 

c. to separate coordinate adjectives that modify the same noun 

d. to set off nonessential clauses and nonessential participial phrases 

e. to set off expressions, such as appositives, that interrupt the sentence 

f. atidr the salutation in a friendly letter 

g. after t^ complimentary close in a letter 

h. betwee.. the independent parts of a date (except when only one part of the date, such as the month, 
is used, in which ca^io no punctuation is needed) 

i. t)etween the independent parts of an address or geographic location 
j. before a direct quotation 

4. Semicoions are required between independent clauses not joined by coordinating conjunctions 

5. Apostrophes are required: 

a. to form possessive nouns 

b. to form contractions 

6. Colons are required: 

a. to separate hours and minutes in time 

b. after the salutation in a business letter 
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SPELLING 



Test Items for this skill will require examinees to determine whether there is a misspelled word in a brief 
communication. 

Sample Hem 



Adapted from feedback to a student: 
[1] Ted. 

[2] Although this essay contains many errors 
in mechanics, it expresses some original and 
complex ideas. [3] You can improve your 
writing by practicing. [4] The most important 
goal in good writing is to express yourself 
clearly, and you are acheiving this goal. [5] I 
found your essay interesting and thought- 
provoking. [6] Don't be discouraged! 



In which part of this communication, if any, is there 
an error in spelNng? 

A Part [2] 
B Part [3] 
C Part [4] 
D None of the above 

Test Questions 

Spelling items will consist of an excerpt from a written communication followed by the question. "In which part 
of this communication, if any, is there an error in spelling?" 

Each communicatton will contain either one error in spelling or no errors in spelling. Words eligible to be 
misspelled appear on the TEA Cumulative Vocabulary List. 

Answer Choices 

The first three answer choices will correspond to numbered parts of the written communication that may 
contain an error. The fourth answer choice will be "None of the above." "None of the above" will refer to the 
parts specified in the first three answer choices. 

if the communication contains an error in the parts identified by the answer choices: 

— The correct answer choice will be the part of the communication in which a word is misspelled. 

— The incorrect answer choices will be one of the following types: 

(1) Proper Spelling: A part of the communication where there are no misspelled words. 

(2) Unidentified Enron The "None of the above" answer choice. 

If the communication does not contain an error in the parts identified by the answer choices: 

— The correct answer choice will be "None of the above." 

— The incorrect answer choices will be: 

Proper Spelling: A part of the communication where there are no misspelled words. 



ERIC 



Explanation of Corract Anawar to Sampla Itam 

Choica C: Tha word *'achaiving" in part [4] of this communication should be spelled ^achieving." 

Explanafion of Incorract Anawara to Sampla Itama 

Choica A: Part [2] contains no error and demonstrates proper apalling. 

Choica B: Part [3] contains no error and demonstrates proper apalling. 

Choica D: This answer choice represents an unidantifiad error because there is a spelling error in part [4] of 
the communication. 



SENTENCE FORMATION 

Test Items for this sicill will require examinees to identify errors in sentence formation from a written 
communication that an educator might write to students, parents, colleagues, or community members. Errors 
in aantanca formation will be sentence fragnfients and run-on sentences. 

All parts of the communication will be identified by bracketed numbers such as [1] or [2]. These numbers will 
divide the communication into sections that correspond to the answer choices. 

Examinees will be required to identify the part of the communication that contains an error or to indicate that 
no error is present. 

Sampla item 



Adapted from an article on school activities: 

[1] Our school needs to raise $500 in order 
to buy equipment for our science labora- 
tory. [2] Several different types of activities 
have been suggested. [3] A bake sale, an arts 
and crafts fair, and a talent show. [4] A meet- 
ing will be held during lunch next Monday 
to discuss what activity should be 
planned. [5] Come to Mr. Stewart's class- 
room at noon with your lunch and your ideas. 



In which part of this communication, if any, is there 
an error in aantenca formation? 

A Part[1] 

B Part [3] 

C Part [4] 

D None of the above 



Teat Quaationa 

Sentence formation items will consist of an excerpt from a written communication followed by the question, "In 
which part of this communication, if any, is there an error in aantanca formation?*' 

Each communication will contain one run-on sentence, one sentence fragment, or no errors in sentence 
formation. 
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Answer ChoiCM 

The first three answer choices will correspond to numbered parts of the written communication that may 
contain an error. The fourth answer choice will be "None of the above.'* "None of the above" will refer to the 
parts specified in the first three answer choices. 

If the communication contains an en'or in the parts identified by the answer choices: 

— The correct answer choice will be the part of the communication that contains a run-on sentence or a 
sentence fragment 

— The incorrect answer choices will be one of the following types: 

(1) Proper Formation: A part of the communication where no sentence-formation error is present. 

(2) Unidentified Error: The "None of the above" answer choice. 

If the communication does not contain an error in the parts identified by the answer choices: 

— The correct answer choice will be "None of the above." 

— The incorrect answer choices will be: 

(1) Proper Formation: A part of the communication where no sentence-formation error is present. 

Explanation of Correct Answer to Sample Item 

Choice B: Part [3] is a sentence fragment because it is only a series of words. Complete sentences must contain 
a subject and a verb. This part of the communication does not contain a verb. 

Explanation of Incorrect Anawera to Sample Ham 

Choice A: Part [1] contains no error and demonstrates proper formation. The sentence is complete because 
there Is a subject, "school," and a verb, "needs." This part is not a run-on sentence because it consists of only 
one complete sentence. 

Choice C: Part [4] contains no error and demonstrates proper formation. The subject is "meeting' ' and the verb 
is "will be held." This part is not a run-on sentence because it consists of only one complete sentence. 

Choice D: This answer choice represents an unidentified error because there is a sentence-formation error in 
part [3]. 
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ENGLISH USAQ£ 



Test items for this skill will require examinees to identify errors in English usage from a written communication 
that an educator might write to students, parents, colleagues, or community members. 

All parts of the communication will be identified by bracketed numbers such as [1] or [2]. These numbers will 
divide the communteatkm into sections that correspond to the answer choices. 

Examinees will be required to identify the part of the communication that contains an error or to indicate that 
no error is present. 

Sample Item 



Adapted from a memorandum to teachers: 

[1] To: All Teachers 

[2] From: Leroy Jefferson, Principal 

[3] Subject: Library Fire Damage 

[4] I spoke with a contractor today regarding 
the damage to our school's library from the 
recent fire. [5] The building will be repair with- 
in a few months. [6] Unfortunately, we lost 
about 30 percent of our book collectk>n as a 
result of smoke and water damage. 
[7] Please encourage your students to use the 
public library until our library reopens. 



In which part of this communication. If any, is there 
an error in English usage? 

A Part [4] 

B Part [5] 

C Part [6] 

D None of the above 



Test Questtons 

English usage items will consist of an excerpt from a written communication followed by the question, "In which 
part of this communication, if any, is there an error in English usage?" 

Each communication will contain either one error if i English usage or no errors in English usage. English usage 
en^ors will be based on the English usage rules that accompany the description of this skill. 

Answer ChoiCM 

The first three answer choices will correspond to numbered parts of the written communication that may 
contain an en-or. The fourth answer choice will be "None of the above." "None of the above" will refer to the 
parts specified in the first three answer choices. 

If the communication contains an error In the parts identified by the answer choices: 

— The correct answer choice will be the part of the commun ication in which a rule of English usage has been 
vtolated. 

— The incorrect answer choices will be one of the following types: 

(1) Proper Usage: A part of the communication where no English-usage error is present. 

(2) Unktontifiecl Error: The "None of the above" answer choice. 
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If the communication does not contain an error in the parts identified by the answer choices: 

— The correct answer choice will be "None of the above." 

— The incorrect answer choices will be: 

Proper Usage: A part of the communication where no English-usage error is present. 

Explanation of Correct Answer to Sample Hem 

Choice B: An incorrect tense of the verb "repair" has been used in part [5] of the communication. The correct 
verb tense is ''repaired." (See English-usage rule 2.) 

Explanation of Incorrect Answers to Sample Item 

C'Micm A: Part [4] contains no en^or and demonstrates proper usage. 

Choice C: Part [6] contains no en^or and demonstrates proper usage. 

Choice D: This answer choice represents an unidentified error because there is an English-usage error in part 
[5]. 

English-Usage Rules Eligible for Testing 

1. Agreement 

a. Subject-verb agreement Subjects and predicates of clauses or sentences must agree in person and 
number. Subjects to be tested may include (a) simple subjects, (b) compound subjects joined by "and." 
(c) nouns separated from the predicate by an intervening phrase, and (d) indefinite pronouns. Collective 
nouns will not be used as subjects in test items. 

b. Pronoun-antecedent agreement Pronouns must agree with their antecedents in person and 
number. 

2. Verb Tense 

Verb tense must be formed correctly. 

3. Pronoun Usage 

a. Nominative case. The nominative case of a pronoun must be used in all simple or compound subjects 
of sentences or clauses. 

b. Objective case. The objective case of a pronoun must be used in all simple or compound objects of 
verbs or prepositions. 

c Possessive case. The possessive case of pronouns must be formed correctly. 

4. Adiecttve/Adverb Usage 

a. Negative. Only one negative word (including ''scarcely" and ''hardly") may be used to negate the same 
idea in a sentence. 

b. Adjective and adverb form. The comparative and superlative forms of all adjectives and adverhs must 
be formed con^ectly. 

c. Adjective and adverb use. An adjective must be used to modify a noun or pronoun. An adverb must 
be used to modify verbs, adjectives, or other adverbs. 

5. Homonym Selection 

The proper homonym must be selected for a given context. 
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COMPOSITION 



Examinees will be required to respond to one of two assignments designed to elicit a sample of their writing 
skills. The assignment will t>e relevant to the professional responsibilities of Texas educators. 

Sample fttin 



Read the two assignments presented below. Then pick one assignment and prepare a response. Do 
not respond to both assignments. 

1 . A colleague of yours is applying for admisston to a one-week program for outstanding educators 
at a local university. Participants in the program will be given specialized training in educational 
leadership and organizatk>nal management skills. This colleague has asked you to write a tetter 
of recommendation to support his or her application to the program. Write a letter of 
recommendation that explains why you think your colleague has leadership potential and should 
be admitted into this program. 

2. You are setting up a learning center on career opportunities. Students will be able to come to 
the center for vocatkmal testing, career counseling, or to read about various employment 
options. You will need literature describing various kinds of professions for the reference section 
of the center. Write a letter to the Career Planning Center at a k>cal university. This letter should 
describe your school's Career Learning Center and ask for materials that have information 
concerning training, salaries, and position availability in various fields. 



Your response should be approximately 150 words and related to one of the two writing 
assignments described above. It must be written in English. Responses will be scored on the basis 
of mechanics, sentence formatton, word usage, and organization. Letter format conventkHis (such 
as a salutatk>n)may be used, but will not be scored. You may write in cursive or print, but your writing 
must be legible. Scratch paper has been provkted. Your final response, however, must appear on this 
test form. Remember to select one of the writing assignments presented above. 



Writing Assignment 

The assignment will specify the purpose, audience, and form for the written communication. 
The foik>wing types of writing tasks may be assigned: 

— letters to parents 

— memoranda/letters to colleagues 

— letters of recommendatton 

— letters to community organizations 

— reports/articles about class, dub, or school activities 

— letters to request Job-applk:atk>n materials or to apply for an education*relevant job. 
A dictionary will be available for examinees during the composition part of the TECAT. 
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WlWllQ R#8pOM# 

Examinaes should respond to only cm of the two writing assignments. The response should be at least 150 
words, legible (either cursive or printing is acceptable), and written in English. The response should also 
demonstrate correct use of mechanics, proper sentence formation, appropriate word usage, and appropriate 
organization. 

The correct use of mechanice includes correct spelling, capitalization, and punctuation. 

Proper santonoe formation requires the use of structurally complete sentences (that is, no run-on sentences 
or sentence fragments). 

Appropriate word uaaga requires that: 

— subjects and verbs agree in person and number; 

— pronouns and their antecedents agree in person and number; 

— nouns, vert>s, pronouns, adjectives, and adverbs are grammatically and logically correct; and 

— the vocabulary used is appropriate for the specified audience. 

Acceptable ocganization requires that: 

— the response is relevant to the topic and clearly expressed; and 

— a structure that consists of an adequate introduction, transitions between ideas, and a conclusion is 
used. 

Scoring 

Each response will be scored holistically by two trained, independent readers. If these two readers do not 
agree, the disagreement will be resolved by a third reader. Scoring standards will be established by the State 
Board of Education. 

Feedback on ttie types of errors made will be provided for papers rated as inadequate. 
Analyaia of a Sampla Raaponse 

To help examinees prepare for this part of the TECAT, an example of a weak response to the first sample 
assignment will be presented. Each sentence will be numbered, and an analysis of all errors in thp^ <(entence 
will be provkied. A corrected version of this response will fblk>w. 

Example of a Weak Reaponaa to the Hrst Writing Aasignmant 

[1] Martin Wilson and I begun teaching social studies at Amherst Junior High School in 1979. [2] Since 
then, we have worked closely together. [3] Sharing ideas and informatton in order to maximize our 
effectiveness as teachers. [4] Although teaching is a profession where filings of isoiatkm can often arise I 
have always felt that I coukl turn to Mr. Wilson for advice and support. [5] I am writing this letter to 
recommend Martin Wilson for admisston to your summer program on educational leadership and organizational 
management. 

[6] In his present capacity, he has organised various committees and planned numerous successful fiekl trips 
and fund-raising activities. [7] He was unanimously elected to this post in 1983 by his teaching 
colleagues. [8] The capacity of which I speak is his job as the Social Studies Department 
Chairperson. [9] Mr. Wilson's smarts, go-for-it attitude, and sensitivity made him a natural choice. 

[1 0] Therefore, Mr. Wilson consistently demonstrates creativity as well as leadership. [11] He has initiated 
several worthwhile projects over the years; including an aluminum can drive and a culture fair. [12] He 
exemplifies the positive impact that a dedicated teacher can have on both students and colleagues. 

[1 3] I hardly have no doubt that Martin Wilson will benefit from your training program. [14] In addition, I am 
equally confront that the other participants woukJ benefit from their contact with Mr. Wilson. [15] He is an 
excellent candMate for your Training Program. 



34 

31 



Error CrMqM for Woak Samplo Rooponse 

[1 ] Word Usago Error (verb tense)— The past tense of begin, which is began, is the correct form of the verb 
in the sentence. 

[2] No error. 

[3] Sentence Formation Error (sentence fragment)— This group of words contains no subject or verb. This 
particular error could be corrected by replacing the period at the end of [2] with a comma. 

[4] Mechanics Error (punctuation)— The introductory adverb clause. "Although teaching is a profession 
where feelings of isolation can often arise," should be set off from the rest of the sentence by a 
comma. 

[5] Organiiation Error (structure)— This sentence describes the reason for writing the letter of recommenda- 
tion and, therefore, should be written at the beginning of the communication. 

[6] Mechanica Error (spelling)— The word organized is misspelled. 

[7] No error. 

[8] Organization Enror (darity)— Although a "present capacity" is discussed in [7] and [8], the capacity is 
not named until this sentence. The nature of his capacity should be presented before it is discussed. 

[9] Word Usage Error (inappropriate vocabulary)— The use of the expressions "smarts" and "go-for-it" is 
questionable in a formal letter of recommendation. 

[10] Organization Error (transition)— TransliSons are often necessary, but "therefore" implies summation. 
This paragraph provides additional support for the recommendation of Miguel Pueblo. Thus, words such 
as nfK)reover, additionally, or furthennore would be more appropriate transitions. 

[11] Mechanica Error (punctuation)— In general, a semicolon is used to separate two independent clauses 
(containing both a subject and a verb) of related content. The second part of this sentence is not an 
independent dause, hence should not be preceded by a semicolon. 

[12] No error. 

[13] Word Usage Error (selection)— This sentence contains a double negative ("hardly" and "no"). 
Sentences should not be negated twice. 

[14] No error. 

[1 5] Mechanica Error (capitalization)— Training program should not be capitalized because it is not the name 
of a specific organization. 

Errors such as the ones identified above weaken a response. It is also particulariy important that the response 
be on-topic. For instance, a letter recommending a student for college might fail even if it contained no error 
other than not responding to the assigned topic. 

Revised Version of the Wealc Response to the First Writf ng Aasignment 

I am writing this letter to recommend Martin Wilson for admission to your summer program on educational 
leadership and organizational management. Martin Wilson and I began teaching social studies at Amherst 
Junior High School in 1979. Since then, we have worked ctosely together, sharing ideas and information in order 
to maximize our effectiveness as teachers. Although teaching is a profession where feelings of isolation can 
often arise, I have always felt that I couki turn to Mr. Wilson for advice and support. 

Mr. Wilson's intelligence and energy made him a natural chotoe for the position of Social Studies Department 
Chairperson. He was unanimously elected to this post in 1983 by his teaching colleagues. In this capacity, he 
has organized various committees and planned numerous successful field trips and fund-raising activities. 

Mr. Wilson consistently denoonstrates creativity as well as leadership. He has initiated several worthwhile 
projects over the past few years, including an aluminum can drive and a culture fair. He exemplifies the positive 
impact that a dedicated teacher can have on both students and colleagues. 

I have no doubt that Martin Wilson will benefit from your training program. In addition, I am equally confident 
that the other participants would benefit from their contact with Mr. Wilson. He is an excellent candidate for 
your training program. 
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PART III 



PRACTICE TEST 



The remainder of the study guide contains a practice test that provides prospective examinees an 
opportunity to test themselves on the skills assessed on the TECAT. As descrit)ed earlier, actual forms of the 
TECAT wHI bB longer than this practice test. (Recall that the reading section will be composed of 55 
muMple-choice items— 5 items assessing inference and 1 0 items assessing each of the other five reading skills. 
The writing section will be composed of 30 multiple-choice items, 10 items for each of the three skills, and a 
composition.) 

The items in the practtee test were devetoped as part of the original item pool for the TECAT. All were 
subjected to the same devek)pment and review procedures as all other TECAT items. They are, therefore, 
comparable in content and difftoulty to the items that will be used in actual forms of the TECAT. 

At the conclusion of the practice test a correct answer key has been provkJed for all multiple-choice items. 
Because any one of an unlimited number of responses to the compositton assignment wouki be consklered 
adequate, you may wish to have a colleague review and score your response to this part of the TECAT using 
the guktolines described on page 31 . 



Directions: During the actual TECAT, examinees will be asked to make their responses on an optically 
scannable answer sheet using a No. 2 pencil. However, for this practice test you may fine it useful to mark your 
answer choices directly on the test items so that you can easily compare your choices with those provkled in 
the answer key. 

Select the best answer to each multiple-choice item from among the four answer choices. Your response to 
the compositton assignment shoukl be made on a separate sheet of paper. 



TECAT PRACTICE TEST 
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READING 



SECTION 1: DETAIL 
(SPECIFICS) 



Adapted from a school board policy state- 
ment: 

Section lllb: Regulations Regarding Duplica- 
tion of Materials 

1. Materials that are not copyrighted 
I be copied for non-profit educa- 
tioi. * purposes. 

2. Copyrighted materials including 
books, reprints, or periodicals shall 
not be copied without written permis- 
sion from the publisher if these mate- 
rials could otherwise be purchased. 

3. "Consumable" materials (that are 
copyrighted) shall not be copied. 
Workbooks, exercises, and test book- 
lets, fall under the category of con- 
sumable materials. 

4. Students shall not be charged more 
than the price of the copies. 



1 According to this selection, which of the following 
materials may not be copied? 



A 
B 

C 
D 



periodicals that can not be purchased 

materials for which written permission from 
the publisher for duplication is obtained 

copyrighted workbooks 

materials that are not copyrighted 



ERiC 



Adapted from a school Loard policy state- 
ment: 

It is the responsibility of the designated 
textbook committee to provide recommenda- 
tions regarding the selection and adoption of 
student textbooks. These recommendations 
shall be submitted to the superintendent in the 
form of a report ro later than March 1 . The 
report shall be signed by all memt)ers of the 
committee who participated in the decision. 
After approval by the superintendent, not later 
than March 31 , two copies of the textbook 
committee's report shall be sent to the School 
Board. This report shall be sent to the textbook 
division after the School Board approves it. 

The decisions made in this report are final 
and cannot be altered during the academic 
year. During the year, teachers are encouraged 
to provide evaluations of the selected text- 
books until February 3. Alternative textbook 
choices and reasons for their consideration will 
be considered by the following year's com- 
mittee. 



2 According to this selection, when must the 
textbook committee's report be sent to the 
superintendent? 

A during the week of February 3 
B no later than March 1 
C by March 31 

D anytime during the academic year 
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(SEQUENCE) 



Adapted from a newspaper/magazine: 

There are guides that tell high school 
students how to study more efficiently. There 
are books at>out what classes to take to 
increase one's chances of getting into college. 
There are even magazine articles that tell 
students how to overcome problems at home 
and at school. Most have been written by 
adults. 

Now there is a guide to getting top grades 
that has been written by a IS-year-oM student. 
Tammy Jones, a straight-A high school student 
in Detroit, has revealed the secrets of her 
school success in How to Get Ahead ir 
School. 

In the first section of the book. Tammy 
explains why all students should get high 
grades and what prevents many from succeed- 
ing. In the second sectton, she advises students 
how to study, provMing hints about the best 
places to study and how long to study. The 
third section is divided into four parts, each 
dealing with a specific subject: English, math- 
ematics, science, and social studies. The final 
section describes how to get involved in school 
activities that can improve grades. 



3 According to this selection, what information is 
presented in the second section of How to Get 
Ahead in School? 

A why many students don't succeed 

B how to take tests 

C how to find a good place to study 

D how to increase one's chances of getting into 
college 



Adapted from an education textbook: 

"Conductor** is a drill game that teachers of 
nearly any subject can use. All that is needed is 
a set of flashcards containing short mathe- 
matics problems or subject-relevant words. 
Here's how the game works, using economics 
as an example. 

One child begins by standing next to another 
student*s desk. The teacher displays a flash- 
card with a word such as "incorporate" on it. 
The first of the two students to define "in- 
corporate** wins the round. The student who is 
first to define the word goes to the next desk to 
form a new pair. The other student sits at the 
desk where both students had been. If neither 
student knows the word, ask someone else in 
the class to define it, and replace the previous 
winner. 

The musical chairs format keeps the 
students' attention and gives them a welcome 
chance to leave their desks. Students will enjoy 
competing for the most consecutive wins. 



4 According to this selection, what must a stude.nt 
00 immediately before moving on to the next 
desk? 

A form a pair with another student 
B select a flashcard for the next round 
C call out "Conductor** 
D define the word on the flashcard 



EMC 



38 

35 



SECTION 2: MAIN IDEA 



Adapted from an administration manual for a 
standardized test: 

It is important that all information on stu- 
dents' health and fitness be completed accu- 
rately. Therefore, complete these steps in the 
following order to insure that no necessary 
information is omitted. 

Rrst, write the student's name on the top of 
the form. Next, record age, height in inches, 
and weight in pounds at the time the fitness test 
Is administered. This must be done prior to 
beginning the test. Administer each component 
of the test as directed in the manual. Record the 
scores in the space provided immediately 
foUowirg the conclusion of each test compo- 
nent. Plot the profile chart after the entire test 
battery is completed. 

Keep in mind that there is no passing or 
failing grade on these test items. Nonetheless, 
encourage students to do as well as they 
can. 



5 According to this selection, what should be done 
immediately after a student completes a compo- 
nent of the test? 

A The next activity should be described to the 
student. 

B The student should be given a rest period. 

C The profile chart should be plotted. 

D The score for that compor^ent should be 
recorded. 



Adapted fi om an education journal: 

Goal-based evaluation, one of the more 
popular approaches to the evaluation of educa- 
tional programs, has been used by American 
educators since the 1930s. Ralph Tyler, per- 
haps the nation's mout distinguished cur- 
riculum specialist, was an advocate of goai- 
based evaluation well over 50 years ago. 
Goal-based evaluation calls for the evaluation 
of an educational program according to 
whether the program's goals have been at- 
tained. If its goals have been achieved, the 
program is judged positively. If its goals have 
not been achieved, the program is judged 
negatively. Despite its popularity, goal-based 
evaluation has a major weakness. There is no 
built-in appraisal of the quality of a program's 
goals. Thus, a program directed at trivial goals, 
or even unethical goals, could still be judged 
positively if those goals were attained. This is a 
substantial shortcoming of a widely used 
approach to educational evaluation. 



6 Which of the following is the best statement of 
the main idea of this selec^ici? 

A Goal-based evaluation has become popular 
among American educators only in recent 
years. 

B Ralph Tyler is one of the nation's most 
prominent curriculum specialists. 

C A major shortcoming of the popular goal- 
based evaluation approach is that the quality 
of program goals is not appraised. 

D Many different kinds of approaches to 
educational evaluation have been used in the 
United States during the last decide. 



Adapted from a memorandum: 

To: Teachers, Elmer Elementary School 
From: Ms. Lee, Principal 
Subject: Upcoming Special Event 

As you know, next week begins our program 
to prepare students for natural disasters. At 
unscheduled times during the week, ;he school 
bells will ring to signal an emergency. Ask your 
students to Mentify the partteular emergency 
(e.g., fire) indteated by the type of signal they 
hear. Then ask the classroom monitors to 
assist you with the appropriate actk>ns to fit the 
nature of the enfiergency. A single bell will tell 
you when the exercise is concluded. These "at 
schoor* precautions will be supplemented with 
a slide presentation demonstrating home 
precautions in the event of a disaster. School 
and home safety checklists will be distributed to 
each student after the slide show. 



Which of the foltowing is the best statement of 
the main idea of this selection? 

A Students at Elmer Elementary School will 
learn at-home precautions for dealing with 
natural disasters. 

B A variety of activities are scheduled next 
week to help students at Elmer Elementary 
School learn how to prepare for natural 
disasters. 

C A slide presentation on precautions that can 
be taken at home in the event of a disaster 
will be shown at Elmer Elementary School. 

D Most students have had no prior training on 
the steps to take in the event of a natural 
disaster. 
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Adapted from an education journal: 

The American Association for the Advance- 
ment of Science (AAAS) has just published the 
first major review of the quality of biology 
textbooks. A total of 35 biology textbooks and 
additional materials used in junior and senior 
high schools across the country were con- 
sidered. Each textbook was reviewed by a 
current junior or senior high school teacher, a 
science curriculum specialist, and a biologist. 
The reviewers assessed the level of difficulty, 
the content, and the organization of each 
textbook, as well as the textbooks' illustra- 
tions. The review includes recommendations 
for or against a textbook's use. 



Which of the fbllowing is the best statement of 
the main idea of this selection? 

A A comprehensive review of textbooks in all 
subject areas was just completed by the 
AAAS. 

B A textbook review should include an evalua- 
tion of the level of difficulty, the content, the 
organization, and the illustrations of each 
textt)ook. 

C The quality of biology textbooks was 
reviewed by a team of three junior and senior 
high school biology teachers. 

D The AAAS has completed an extensive 
review of biology textbooks and materials. 
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Adapted from an education journal: 

National multiple-choice tests can sup- 
plement the infonnation that teachers routinely 
have about students' performance. Such tests 
can sample content common to most American 
schools. In this way teachers can determine the 
progress of their students compared to that of 
students across the nation. The items which 
compose these tests are developed by expe- 
rienced item writers. 

National multiple-choice tests are not de- 
signed to noplace teacher observations of 
student achievement or to replace teacher- 
made tests. They are designed to provide 
additional check-points on student progress. 



Which of the following is the best statement of 
th6 main idea of this selection? 

A Appropriately constructed national multiple- 
choice tests may provide helpful information 
to teachers. 

B National multiple-choice tests have Items 
which are carefully designed to match the 
programs of most schools. 

C National multiple-choice ''ests can be used to 
replace teacher-made tests. 

D Multiple-choice tests reveal far more about 
student knowledge than do any other type of 
test. 



ERIC 



Adapted from an education journal: 

In establishing goals for literacy* we need to 
go beyond the constraints of minimum compe- 
tency standards. We need to help students 
develop the ability to use language effectively. 
Students shoukl be required to read a variety of 
materials that enable them to become active 
and critical readers. As writers, students should 
be able to write for a variety of purposes and for 
a range of readers. In some classrooms, 
students are rarely required to write. Not 
surprisingly, these students do not develop 
their writing skills to their full potential. 



10 Which of the following is the best statement of 
the main idea of this selection? 

A Students shoukl be taught different writing 
styles depending on the purpose and 
audience for the communicatton. 

B The focus of reading and writing instruction 
should be on establishing minimum compe- 
tencies in students. 

C Students shoukl read the works of famous 
writers to learn an effective writing style. 

D Students shoukl be required to read ana 
write regularly in order to learn to use 
language effectively. 



41 



38 



SECTION 3: JOB-RELATED VOCABULARY 



Adapted from an education textbook: 

Intrinsic motivation can be increased by 
relating instructional materials to real-life 
problems. 



11 Which of the following is the best definition of 
intrinsic motivation as used above? 

A the length of time that information will be 
remembered following instruction 

B the amount of effort students expend in 
learning because of a personal interest in 
the topic 

C the speed with which knowledge is ac- 
quired 

D the likelihood that learning will be applied 
outside the classroom 



Adapted from a memorandum: 

Objective tests can be used to screen 
students who apply for advanced placement 
courses. 



12 Which of the following is the best definition of 
objective tests as used above? 

A tests that were developed to measure 
students* potential for achieving instruc- 
tional goals 

B tests in which students supply their own 
answers to short-answer or essay ques- 
tions 

C tests that have a specified correct answer 
to each question 

D tests that were developed to eliminate the 
effects of guessing on performance 



Adapted from a memorandum: 

A norm-referenced test was one of the tests 
used to place students into Advanced Eng- 
lish. 



13 Which of the following is the best definition of 
norm-referenc ed test as used above? 

A a test on which a student's performance is 
compared to the performance of other 
students 

B a test given prior to a particular sequence of 
instruction 

C a test designed to indicate specific areas of 
a student's strength and weakness 

D a test on which a student must earn a 
particular score in order to pass 



Adapted from a memorandum: 

Each innovative educational program must 
be subjected to a summative evaluation. 



14 Which of the following is the best definition of 
summative evaluation as used above? 

A an appraisal of an educational program 
conducted primarily to modify and improve 
the program 

B a careful review of the plans for an educa- 
tional program prior to implementing the 
program 

C an analysis and summary of the Instruction- 
al resources needed to conduct a pro- 
gram 

D a formal investigation of the effectiveness 
of an educational program 
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SECTION 4: FACT AND OPINION 
(IDENTIFYING FACTS) 



Adapted from a memorandum: 

The eligible standardized tests to be used at 
grade nine have t>een approved by the District 
Examination Committee. 



15 Which of the following is the best definition of 
standardized tests as used above? 

A tests that are administered and scored in a 
specified manner 

B tests in which a passing standard has been 
set 

C tests used in a school over several different 
years 

D tests created by individual classroom 
teachers 



Adapted from an aducation journal: 

Alternative scnools are schools that provide 
students with a unique opportunity to pursue 
particular interests not typically met in conven- 
tional schools. Students' level of effort is often 
higher in alternative schools. Alternative 
schools are generally smaller than conventional 
schools. Over half of the alternative schools in 
this country have fewer than 100 students. 

Alternative schools usually arise in response 
to demands from parents, students, or 
teachers regarding a special need that is not 
being met in conventional schools. Although 
many of these schools have reported impres- 
sive accomplishments, not all are successful. 
Additional research would be helpful to deter- 
mine which features of alternative schools 
contribute to their success and which do not. 



16 Which of the following statements is a FACT 
presented in the selection? 

A Most alternative schools are private 
schools. 

B The majority of alternative schools in this 
country have enrollments of less than 100 
students. 

C Student achievement is usually better in 
alternative schools than it is in conventional 
schools. 

D More research should be conducted to 
determine what makes alternative schools 
successful. 
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Adapted from a memorandum: 

To: Teachers, Students, and Staff 
From: Mr. Tomey, Art Teacher 
Subject: Greeting Card Sale 

Everykxxfy can use greeting cards, and there 
Is no better time than now to purchase them. 
Once again it is time for the Art Department's 
greeting card sale. My art students have been 
designing their cards for several months. They 
are now ready to display their work and take 
orders for the greeting cards. The students 
h^ve created an Impressive array of cards. You 
will be surprised at the quality of work and the 
beauty of each card. Indeed, you couki not find 
cards as nice as these in any store. 

We need your support. As you know, the Art 
Department suffered serious budget cuts last 
year. The money made from this card sale will 
be used to purchase sorely needed art supplies. 
Come to Room 225 and place your order now. 
The students arb anxkxjs to share their work 
with you. 



17 Which of the foltowing statements is a FACT 
presented in the seleclkHi? 

A The student-^slgned greeting cards will be 
sold at a local bookstore after the sale on 
campus. 

B Art students spent ' months desMn- 
ing the greeting c * are being sold. 

0 The Art Departmei ;red more drastic 
budget cuts than any o«ner department last 
year. 

D The cards designed by the students are 
beautiful. 
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Adapted from a memorandum: 

To: All Junior and Senior Students 
From: Ms. Moreno, Counselor 
Subject: Career Growth Opportunity 

Representatives from six local companies 
will be on our campus next Tuesday to discuss 
employment opportunities available in this 
community. These individuals are scheduled to 
answer questions about their respective 
companies and, in additton, will give students 
advice about how to interview. This is a rare 
opportunity that should not be overtooked. 

The representatives will be on campus from 
10:00 a.m. to 2:00 p.m. Students interested in 
talking with the representatives shouM come to 
the counseling office between those hours. You 
must have a release form signed by your 
teacher in order to participate. Many of you will 
be looking for jobs soon. I hope to see you next 
Tuesday. 



18 Which of the following statements is a FACT 
presented In the selectton? 

A Students should not miss the chance to talk 
with local business representatives. 

B The business representatives are sched- 
uled to provide students with ideas about 
how to interview. 

0 Representatives from local businesses will 
be on campus next Thursday. 

D Students participating in a similar session 
last year found the information very use- 
ful. 
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(DENTFYMQ OPINIONS) 



/adapted from a school board policy state- 
ment: 

AH students are entitled to enjoy the basic 
rights of citizenship. At the same time, each 
student is obligated to respect the rights of 
classmates, teachers, and other school person- 
nel. Students who violate the rights of others 
are subject to appropriate disciplinary meas- 
ures. Such measures «re necessary to promote 
student responsibility Itt the school commu- 
nity. 

It is up to the schools to foster a climate of 
mutual respect for the rights of others. Such an 
environment should enhance the educational 
purpose for which the schools exist. 



19 Which of the following statements is an 
OPINION presented in the eelecUon? 

A Students who violate another student's 
rights are subject to disciplinary meas- 
ures. 

B Many students today do not show enough 
respect for their teachers and peers. 

C It is necessary to use disciplinary measures 
to encourage student responsibility. 

D Parents should have the primary respon- 
sibility for promoting their children's re- 
spect for others. 
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Adapted from an education journal: 

School crime is a serious obstacle to public 
education. To cope with this problem, many 
students rsport avoiding areas on campus that 
are considered to be hazardous. Furthermore, 
some students avoid school altogether if they 
fear violent attacks or theft. 

The disciplinary steps currently used to 
combat these problems are often ineffective. 
Temporary suspension, for example, may 
aggravate the problem. Students who have 
been suspended fall further behind in their 
studies and become more prone to disruptive 
behavior. Discipline can reduce school violence, 
but only if It is fair, firm, and, most important, 
consistent. 



20 Which of the following statements is an 
OPINION presented In the selection? 

A School crime has become the most impor- 
tant problem faced by schools today. 

a A principal's leadership style is the key 
factor in running a safe, law-abiding 
school. 

C Some students report that they stay away 
from areas at school that are known to be 
dangerous. 

D Consistency is the most important char- 
acteristic of discipline designed to reduce 
school violence. 
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SECTION 5: REFERENCE U8AQE 
(USMQ A REFERENCE SOURCE) 



Adapted from a professional journal: 

Whst Do Pmnto Uk« BmI About Iho 
Sohooto Tboir CMMran Attond? 



Cj PubHc school parents 
m Non-pubHc school parants 



30 




■ 



I 



21 According to this graph, what do most public- 
school parents like best about the schools their 
children attend? 

A quality of education 

B qualified teachers 

C parents kept informed 

D discipline 
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Adapted from a list of abbreviations used in an 


encyclopedia: 


UNESCO 


United Nations Educational, Sden- 




tifto, and Cultural Organizatk)n 


UNRRA 


United NatkMis Relief and Rehabili- 




tation AdministratkHi 


UP 


United Press 


U.S. 


United States 


USA 


United States Army 


U.S.A. 


United Stales of America 


USBGN 


United States Board on Geographic 




Names 


USCG 


United States Coast Guard 


USMO 


United States Marine Corps 



22 According to this display, how should you 
abt)reviate the name, United Nations Educa- 
tional, Scientific, and Cultural Organization? 

A UNESCO 

B UNRRA 

C USBGN 

D USCG 
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Adapted from a bibliography: 

Carson, J. B. (1981). "Ability as it relates to 
task diffloulty." Educational ResearchGr, 
//, 12-21, 

Chire, L. L (1971). ''Studying childhood intel- 
ligence." In R. J. Katz (Ed.), Research on 
Human IntelUgenoe. Norwood, NJ: 
Ablex. 

Chow, A. S. ;i972). Abilities and Human 
Development Boston Houghton Mifflin. 

CowhiU, S. S. (1982). "Problem solving: In- 
dividual differences." Journal of Educa- 
tional Psychology, 69, 9-24. 



23 What is the title of the article written by L. L. 
Chire? 

A Ability as it relates to tasic difficulty 
B Abilities and human development 
0 Research on human intelligence 
D Studying childhood intelligence 



Adapted from the Readers' Guide to Periodical 
Literature: 

TEACHERS 

Attitudes 

On changing teachers' attitudes. R. T. MacMil- 
lan. Phi Delta Kappan 64:374*5 Jan. '81 

Teachers hold differing perceptions of teach- 
ing. J. A. Balcer. Phi Delta Kappan 64:662- 
3 May '81 

Awards 

L^t's salute the 1 981 Teacher of the Year. M. S. 
Hawes. Good Housekeeping 196:54-1- 
May '81 

An interview with the 1 981 Teacher of the Year. 
M. S. Hawes. American Education 19:26- 
30 July '81 

CivH rights 

Court decrees that teachers' mailboxes are not 
a public forum. T. J. Floras. Phi Delta 
Kappan 65:659-60 June '82 

Education 

See also 
Educational worlcshops 
Student teachers 
Is it right to expect a teacher to play the role of 
parent? H. L. Blume. Good House- 
keeping 196:72-4 Sept. '81 



24 Where could an educator loolc to find informa- 
tion about the rights of teachers? 

A the May 1981 issue of Good House- 
keeping 

B the September 1981 issue of Good House- 
keeping 

C the January 1981 issue of Phi Delta Kap- 
pan 

D the June 1982 issue of Phi Delta Kappan 
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(SEI^CTINQ A REFERENCE SOURCE) 

25 Where could an educator find the page on which 
the foreward in a boolc begins? 

A a table of contents 

B a library card catalogue 

C a bibliography 

D an encyclopedia 



SECTION 6: INFERENCE 



Adapted from an education texttx)ok: 

Several approaches can be used to help 
students learn to spell. For example, eye 
spelling involves memorizing how a word looks. 
This technique is useful for common words or 
for words Wke **gadget" that are sonr>ewhat 
tricky. 

Ear spelling involves spelling by the way a 
word sounds. It is helpful in spelling kMiger 
words such as Mississippi that are speHed like 
they sound. Ear spelling is used less frequently 
than eye spelling because many words in our 
language are not spelled the way they sound. 

In hand spelling, the student physically tnoes 
the outlines of the letters in a word. This 
approach is used much less often than ear 
spelling. 

Thought spelling has recently come to be 
r egarded as the best strategy for teaching 
spelling. It requires students to associate the 
word with an idea that has already been 
learned. Unfortunately, teachers still use 
thought spelling less than any other strategy. 



26 Which one of the following conclusk)ns can 
most reasonably be drawn from ftiis aelec- 
tion? 

A ChikJren who primarily use one strategy to 
remember how to spell words spell better 
than those who use several strategies. 

B Hand spelling is the best strategy for 
teaching spelling to young children. 

C Eye spelling is used to teach spelling more 
frequently than is hand spelling. 

D Eye spelling is not used very oftf>n because 
most words are spelled the way they 
sound. 
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Adapted from a memorandum: 



To 



Students, Faculty and Staff, Watson 
High School 
From: Mr. Sundberg, Student Activities 
Director 

Subject: Special Announcement 

Plan now to attend the regtonal champkHV 
ship basketball game between the Watson High 
Rams and the Lakewood High Lancers on 
Frklay, April 19. The game, to be heM at the 
arena, will t)egin at 7:30 p.m. Tickets are 
available at the Student Activities Offloe arKi 
are expected to seH out before the game. 

Several buses win be provkNng round trip 
transportatton between the Watson student 
parking tot and the arena. The buses wM leave 
at 6:00, 6:15, and 6:30 p.m. Because space is 
limited, seats on the first departure have been 
reserved exchisively for the b a sketbal team 
and its coaches. Seats for cheerleadenwB be 
hekJ on the second bus, aNhough addMonal 
seats shouki be available for tacutty and other 
students. Because a relatively snwR number of 
bus ttekets are available, indlvkkials wtio want 
to ride the bus shoukJ purchase them as soon 
as possible. 

Come out and support the Rams as they play 
for the regkKial champkmhip. 



27 Which one of the foltowing condustons can 
most reasonably be drawn ftom this eelee- 
tkMi? 

A Tk:kets for the 6:00 p.m. bus wW not be soM 
to the general student body. 

B Basketball is the meet popular sport among 
the faculty and students at Watson High 

School. 

C The Watson High Ranns try to win their 
first regkHtal champtonship title on AprN 
19. 

D Seats on the second bus win be available 
exclusively for cheerleaders, players, and 
the coaches. 
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Adapted from an education textt)ook: 

As teachers you will need to Icnow the 
regulations of your school district regarding 
iffegal t)ehavk)r. Consider the following case 
jtudy. Think atxxrt how the action should be 
handled undsr the policies described below lor 
Walceview School District. 

Ms. Salera, a teacher, was grading papers at 
her desk after school. Rose Porter, a student, 
entered the room and started a conversation 
with Ms. Salera. ftoee strolled about, looldng at 
the displays and items in the room. When she 
thought Ms. Salera was not looking, Rose puts 
set of inexpensive fMt-tip pens inskie her coat 
and walked out of the classroom. Ms. Salera 
ran down the hall after Rose, caught her, and 
took her to the principal's office. 

According to Wakeview's Educatkxi Code, 
theft occurs when one person steals the 
property of another. Theft is a fetony when the 
vakie of what is taken exceeds $200 or if the 
property is taken from one's person. AH other 
thefts are a misdemeanor. Robbery is the theft 
of property by means of force or fear. Fear may 
kivolve a threat to infNct injury on the vtetim or 
on the vtotim's property. Rot)bery is always a 
fMony. 



2S Whtoh one of the fdtowing conclustons can 
most reasonably be drawn from this selec- 
Hon? 

A Rose's parents need not be notified unless 
charges are brought against her. 

B Student crime is a growing problem in 
Wakeview School District. 

C Rose committed a misdemeanor theft 
according to Wakeview's Educatton Code. 

D In Wakeview School District, theft of 
property is always a fek)ny. 



Adapted from a memorandum: 

To: Sandy Nesmith, Parklane District 

Superintendent 
From: C. B. Sampson, Principal, Parklane 

High School 
Subject: Elective Course Enrollment 

Enck>sed is the enroilment-trerul information 
that you requested. These popularity trends 
are based on enrollments in our elective 
courses over the past four semesters. 

Comparative literature maintained a steady 
enrollment ranging from 1 9 to 26 students each 
semester. The creative writing elective has 
been even more popular than the comparative 
literature course. Typing and music were 
equally popular and maintained enrollment 
levels similar to the comparative literature 
figures. The drama elective was very popular, 
having higher enrollment levels than the crea- 
tive writing course. Speech and debate proved 
to be the least popular of the elective 
courses. 



29 Which one of the foltowing conclusions can 
most reasonably be drawn from this selec- 
tkNi? 

A Elective courses at Paridane High School 
will be undergoing extensive revision in the 
coming year. 

B Comparative literature is the most popular 
elective course at Parklane High School. 

C Student enrollment at Parklane High 
School has increased during the past four 
semesters. 

D Fewer students at Parklane High School 
took comparative literature than took 
drama. 
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Adapted from a memorandum: 



To: All Hegular and Assistant Track 
Coaches 

From: Chris Beii* District Athletic Coordina- 
tor 

Subject: Track Conditioning Program 

Bek)w is a descriptton of oonditkHiing pro- 
grams that are proposed for the track teams' 
practice warm-up. On Thursday we will select a 
program to use district-wkle. The program 
selected must reduce injury risk by preparing 
the team for practtee in 15 minutes without 
much fatigue. The programs under consMera- 
tkxiare: 

Program A: Two sets of 25 push-ups, sit-ups, 
and leg raises. 

Three 20-second intervals of four 
leg stretching exercises. 
A one-mile Jog. 

Program B: Three sets of 25 push-ups, sit- 
ups, and leg raises. 
Three 30-second intervals of four 
leg stretching exercises. 
A one-mile jog. 

Program C: One set of 30 push-ups and sit- 
ups. Two sets of 25 leg raises. 
Three 10-second intervals of f6ur 
leg stretching exercises. 
A half-mile jog. 

Based on past experience and recommended 
exercise rates, I have determined that program 
A requires 11 to 14 minutes to complete with 
modest fatigue. Program 8 typk:ally requires 20 
minutes and causes consklerable fatigue. Both 
programs A and B are sufficient to reduce the 
risk of injury. Although Program C causes 
minimal fatigue, it may not reduce injury risk 
because it is not sufficiently strenuous for 
warm-up purposes. 



30 Which one of the following conclusions can 
most reasonably be drawn from this selec- 
tion? 
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A Conditk)ning programs B and C cause too 
much fatigue to be used for track practice 
wamfHjp. 

B ConditkxMng program A is most consistent 
with the stated selectton criteria. 

C Leg stretching exercises are more impor- 
tant than push-ups and sit-ups for a track 
practice warm-up. 

D The same number of pushHips are required 
^ in condittonhig programs A and B. 
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WRiTINQ 
SECTION 7: MECHANICS 



(CAPITAUZATION) 



Adapted from a latter to a parent: 

[1] Dear Ms. Marshall: 

[2] This letter is in regard to your request for 
aoonferanoewithme. [3] I would be happy to 
meet with you to discuss Eric's progress in my 
sngNsh dass. [4] Would Monday, June 1 , be 
convenient? [5] I can meet with you anytime 
between 3:00 p.m. and 5:00 p.m. [6] 1 look 
forward to meeting with you. 

[7] Very truly yours, 

[8] Eloisa Lopez 
[9] Teacher 

[10] Anthony Jr. High School 



31 In which part of this communication, if any, is 
there an error in capitaHzation? 

A Part [3] 

B Part[4] 

0 Part [6] 

D None of the at>ove 



(PUNCTUATION) 



Adapted from a memorandum to colleagues: 

[1] To: All Teachers 

[2] From: Nadine Grant, Principal 

[3] Subject: Teacher Appreciation Day 

[4] Friday is Teacher Appreciation Day. 
[5] All teachers are cordially invited to a special 
breakfast in the staff cafeteria at 7:30 
a.m. [6] Students and staff members will 
have prepared savory dishes, so don't be 
late. [7] Ms. Sadie Chishoim, a member of the 
District Board of Directors, will present 
awards. [8] See you there! 



33 In which part of this communication, if any, is 
there an error in punctuation? 

A Part [5] 

B Part [6] 

C Part [7] 

D None of the above 



Adapted from a school announcement: 

[1] June 1 will be the last date this semester 
to tai(e the Scholastic Aptitude Test. [2J Next 
Friday Is the last day to register for this 
test. [3] Applications are now available from 
your counselor or in Mr. Kennedy's 
office. [4] If you wish to enter a college or 
university next fall, be sure to sign up 
immediately. 



32 In which part of this communication, ff any, is 
there an error in capitaHzation? 

A Part [2] 

B Part [3] 

C Part[4] 

D None of the above 
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(8PEUJNQ) 



Adapted from a letter to a colleague: 

[1] Dear Dr. Pashiey: 

[2] Last fall, I had the pleasure of making 
youf ocquaintance at an educational confer- 
ence in Austin. [3] We discused, at that time, 
the possibility of my future employment in your 
school district. [4] I am cunrently considering 
a move to your area and would appreciate an 
opportunity to meet with you. [5] I will call 
your office next weeic to find out if there is a 
time that is convenient for you. 

[7] Yours truly, 

[8] (oils Margdis 
[9] Teacher 

[10] riewman High School 



34 In which part of this communication, if any, is 
there an en-or in spelling? 

A Part [3] 

B Part [4] 

C Part [5] 

D None of tlie atwve 
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Adapted from an article in a district news- 
letter: 

[1] We are happy to welcome the arrival of 
two new teachers to our district. [2] Heather 
Momson will teach French at McBride Junior 
High School, and Jake Lawrence will teach 
German at Cottonwood High School. 
[3] Their arrival provkJes an excellent op- 
portunity to thank all the forein language 
teachers in the district with an after-school 
party. [4] The party will be heU on Friday, 
April 10, at 3:30 p.m. at Brooke HaH in the 
district cmce. [5] Please let the reoepttonist 
know whether you can attend. 



35 In which part of this communtoatton, if any, is 
there an error in spelling? 

A Part[1] 

B Part [3] 

C Part [5] 

D None of the above 
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•KTION I: SENTENCE FORMATION 



Adapted from a latter to a colleague: 

[1] Dear Mr. Edwards: 

[2] Some of the faculty members have been 
dtaousaliiQ possible uses for the classroom that 
Is vacantfeithe west wing. [3] Ithlnkwecame 
up with a great idea the empty room could be 
used as a mathematics lab. [4] We could 
stock ths room with games and puzzles th^ 
pose creative mathematics problems fc. 
studsnts to solve. [5] The room coukl be 
amnged In a more casual setting than the 
average classroom. [6] Does this sound 
fsasMe? 

[7] Respectfully, 
[8] Lance Margolin 



3t In wtiich part of this communteatk)n, if any, is 
there an error in sentence formatton? 

A Part[2] 

B Part [3] 

0 Part[4] 

D None of the above 



Adapted from a letter to a colleague: 

[1] Dear Ms. Franklin: 

[2] I was surprised by the number of 
students who want to participate in this year's 
band and orchestra. [3] Due to an increasing 
interest anrxKig students to get invoh^ed in the 
music program. [4] I wouki like to propose 
that we expand our school's musical 
organizatk>n. [5] Perhaps we can involve the 
students in a fund-raiser if additk)nal funds are 
needed for toaner instruments. [6] It is very 
frustrating to have to turn away so many eager 
students. 

[7] Sincerely, 

[8] Allison Humphrey 



37 In which part of this oommunicatton, if any, is 
there an error in sentence formation? 

A Part [3] 

B Part [5] 

C Part [6] 

D None of the above 
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Adapted from a letter to a business official: 

[1] To Whom tt May Ckmcem: 

[2] I am interested in obtaining any historical 
information you might have regarding the 
Galveston area. [3] I am a fifth-grade teacher 
at Lincoln Elementary School. [4] My 
students wiH be writing reports on historical 
aspects of the city of GaWeston. [5] A city of 
fascinating heritage. [6] Thanic you in ad- 
vance for any infbrmation you can send. 

[7] Cordially, 

[8] Gloria Rostagno 



38 In which part of this communication, if any, is 
there an error in sentence fofmation? 

A Part [3] 

B Part [4] 

C Part [5] 

D None of the above 



Adapted from an article on school activities: 

[1] Last week our sixth-grade students 
competed in a spelling bee against sixth 
graders from Maple Elementary School. 
[2] Matt Swift was the winner, he correctly 
spelled "eftervescent" after Tom Snyder from 
Maple misspelled it. [3] Everyone at 
Sweetwater is proud of Matt and all the sixth 
graders whc participated. [4] Sweetwater 
has won thn annual spelling bee for the past 
two years. 



39 In which part of this communication, if any, is 
there an error in sentence formation? 

A Part[1] 

B Part [2] 

C Part [3] 

D None of the above 



Adapted from a memorandum to a colleague: 



[1] To: 
[2] From: 
[3] Subject: 



All Teachers 

Jim Crest, Principal 

Teaching Evaluations 



[4] I want to remind you that district repre- 
sentatives will be visiting our school next weel( 
for the Lalceside School District teaching 
evaluation programs. [5] Two evaiuators, as 
a team, wili simultaneously observe each 
classroom for about 20 minutes. [6] Conduct 
your lessons as usual and inform your students 
to expect visitors. [7] Based on my own 
observations, I am convinced that everyone will 
do quite well. 



40 In which part of this communication, if any. is 
there an error in sentence formation? 

A Part [5] 

B Part [6] 

C Part [7] 

D None of the above 
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•ecnON •: ENGLISH USAGE 



Adapted from a latter to parents: 

[1] Dear Parents: 

[2] I want to remind you that next week we 
will switch to our "hot weather" sched- 
ule. [3] School will begin at 8:00 a.m.. and the 
students' lunch period will be at 11:30 a.m. 
instead of 12:15 p.m. [4] All classes will be 
released at 2:30 p.m. [5] I hope these 
scheduling changes will not inconvenience 
you. [6] The faculty and me feel that the 
earlier hours will be better for the students. 

[7] Sincerely. 

[8] Ruth Archer 
[9] Principal 

[10] Benry Elementary School 



41 In which part of this communication, if any. is 
there an error in English usage? 

A Part [2] 

B Part [3] 

C Part [6] 

D None of the above 



Adapted from a letter to a parent: 

[1] Dear Mr Newly. 

[2] I have reviewed your son's grades as you 
requested, and his work in most areas is 
satisfactory. [3] Mathematics seems to be 
the area in which he has the most 
difficulty. [4] Presently, his grade in this 
subject is between a low C and a D. [5] I will 
continue to work with him to bring this grade up 
to a satisfactory level. [6] Let me know if you 
woukJ like to confer with me about strategies to 
assist him at home. 

[7] Sincerely. 

[8] Leroy Williams 
[9] Teacher 

[10] Strong Elementary School 



42 In whk:h part of this communication ' any. is 
there an en^or in English usage? 

A Pai [2] 

B Part [4] 

C Part [5] 

D None of the above 
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Adapted from a memorandum to teachers: 

[1] To: All Teachers 

[2] From: Mabel Hutchins, Principal 

[3] Subject: Final Grades 

[4] Please turn in your final grade reports to 
either Mr. Jones or I by 2:00 p.m. on 
Friday. [5] Also, remember to leave the keys 
to your classrooms in the main office, and 
please submit any requests for changes in your 
teaching assignment for next year. [5] Have a 
nice summer. 



43 In which part of this communication, if any, is 
there an error in Engltsh usage? 

A Part [4] 

B Part [5] 

C Part [6] 

D None of the above 



Adapted from feedbacli to a student: 
[1] Bruce, 

[2] You did a fine job on your bool< 
report. [3] The conclusion was both insightful 
and well written. [4] However, your plot anal- 
ysis did misrepresent a few details. [5] Be- 
fore I assign a grade, please revise your report, 
and make certain that all plot details are stated 
as accurate as possible. 



In which part of this communication, if any, is 
there an error in English usage? 

A Part [2] 

B Part [4] 

C Part [5] 

U None of the above 
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Adapted from a letter to a parent: 

[1] Dear Mr. Avery: 

[2] I spoke today with your daughter's 
prevk)us teacher, Ms. Stinson. [3] She told 
me that you are an excellent tutor for students 
who are behind in their reading skills. [4] I 
was hoping that you might have time to 
volunteer your servtees again this year. [5] I 
have several students in my class who woukJ 
benefit greatly from your assistance. 

[6] Sincerely, 

[7] Matt Peters 
[8] Teacher 

[9] Northwest Elementary School 



45 In which part of this communication, if any, is 
there an error in English usage? 

A Part [2] 

B Part [4] 

C Part ]5] 

D None cf the above 
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SECTION 10: C0Mr>08ITI0N 



Read the two assignments presented below. Then pick one assignment and prepare a response. Do 
not respond to both assignments. 

1. One of your students has made remarkable progress over the past few weeks. The student's 
grades have improved greatly during this period. In addition, the student's entire attitude toward 
school seems to have become more positive. Write a letter to the student's parents describing 
the changes you have noted in the student and how pleased you are with these changes. 

2. A special event entitled 'An Evening of Student Accomplishment" was held at your school 
yesterday evening. The evening was organized in order to recognize students for their 
accomplishnrients in both academic and non-academic fields. For example, the school's band and 
chorus performed for a standing-room-only audience in the auditorium. Other students displayed 
their art work and the results of their vocattonal education projects. Still others presented oral 
reports dealing with their academic assignments. You have been asked to write a report for the 
faculty bulletin describing those activities which you considered partteularly interesting. 



Your response shoukj be approximately 1 50 words and related to one of the two writing assignments 
described above. It must be written in English. Responses will be scored on the basis of mechanics, 
sentence formatton, word usage, and organization. Letter format conventions (such as a salutatk>n) 
may be used, but will not be scored. You may write in cursive or print, but your writing must be legible. 
Scratch paper has been provided. Your final response, however, must appear on this test form. 
Remember to select one of the writing assignments presented above. 



ANSWER KEY 
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Composition: IT you responded to the composition assignment, ask a colleague to review your response 
according to the guidelines supplied on page 31. 
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INTRODUCTION 



During its January 1986 meeting, the Texas State Board 
of Education established performance standards for the Texas 
Examination of Current Administrators and Teachers (TECAT) • 
In an effort to provide prospective TECAT examinees with a 
clarification of how their performances on that examination 
will be judged, this booklet describes the Board-established 
TECAT standards. Because one section of the TECAT calls for 
examinees to produce an actual composition, particular atten- 
tion will be given in the following pa93S to the standards 
that will be applied to each examinee's composition. 

NATURE OF THE EXAMINATION 

The TECAT consists of two sections, one in reading and 
one in writing. The reading section is composed of 55 mul- 
tiple-choice items. The writing section is composed of two 
parts. The first part contains 30 multiple-choice items. 
The second part calls for examinees to write a short compo- 
sition. 

The reading section of the TECAT measures the following 
six skills: Detail (10 items). Main Idea (10 items), Job- 
Related Vocabulary (10 items). Fact and Opinion (10 items). 
Reference Usage (10 items), and Inference (5 items). 

The multiple-choice part of the TECAT writing section 
measures the following three skills: Mechanics (10 items). 
Sentence Formation (10 items), and English Usage (10 items). 

The composition part of the TECAT writing section presents 
two writing assignments designed to elicit a sample of formal 
writing relevant to the responsibilities of educators in 
Texas. The examinee is to choose one of these assignments, 
then write a response of approximately 150 words. 
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The nature of the various types of TECAT items is explained 
in considerable detail in the TECAT Study Guide distributed 
by the Texas Education Agency (TEA), A TECAT practice test 
is also provided in that guide. Prospective TECAT examinees 
who have not had an opportunity to consult the TECAT Study 
Guide should do so prior to taking the examination. 

PERFORMANCE STANDARDS 

The Texas State Board of Education has established sepa- 
rate passing standards for the reading and writing sections 
of the TECAT. Thusr an examinee who passes one of the two 
sections, but fails the other section, would be required to 
retake only the section failed. 

In the remainder of this booklet the Board-adopted passing 
standards for the TECAT reading section and the two parts of 
the TECAT writing section will be provided. 

Performance Standard for the Reading Section 

Before establishing the performance standard, the Texas 
state Board of Education reviewed various types of information 
relevant to the establishment of TECAT performance standards. 
Included in this information was the item-by-item and skill- 
by-skill performance of approximately 5,000 Texas educators 
who took part in an October 1985 field test of potential 
TECAT test items. Also considered by the Board were recom- 
mended passing standards supplied by (1) an advisory group 
of 35 Texas educators who had guided the development of the 
TECAT and (2) approximately 725 Texas educators and citizens 
who, in December 1985, had reviewed actual TECAT test items 
and field test data. 

After reviewing this information, members of the Texas 
State Board of Education adopted a passing standard equivalent 
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to 41^ items correct for the 55-item reading section of the 
TECAT. Thus, to pass the reading section of the TECAT, 
examinees must achieve or surpass a performance level equiv- 
alent to approximately 7_5 percent of the 55 multiple-choice 
reading items. 

Performance Standards for the Writing Section 

For the writing section of the TECAT, the State Board 
has adopted a procedure in which the examinee's composition 
receives a score of 1, 2, or 3. Examinees who receive a 
scoie of 1 on their TECAT compositions v^ill pass the writing 
section of the TECAT. Examinees whose compositions receive 
a score of 3 will fail the writing section of tha TECAT. 
Examinees whose compositions receive a score of 2 will pass 
the writing section of the TECAT it^ their scores on the 
multiple-choice writing items equal or exceed the Board- 
established standard. In essence, this Board policy requires 
the use of the multiple-choice part of the TECAT writing 
section as a source of additional information regarding the 
examinee's writing ability. To pass the writing section of 
the TECAT, those examinees whose TECAT compositions receive 
a score of 2 will be obliged to demonstrate their writing 
ability by meeting or surpassing the Board-established score 
on the TECAT multiple-choice writing items. Thus, the score 
on the composition will have an impact on the overall TECAT 
writing section score as follows: 



Score on 
Composition 



Impact 



1 



Pass 



2 



Depends on performance on 
multiple-choice writing items 

Fail 



3 
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Multiple-Choice Items 



As has been indicated, the multiple-choice part of the 
TECAT writing section will be employed as a source of addi- 
tional information about those examinees whose compositions 
are assigned scores of 2. After reviewing a variety of 
technical data and recommendations regarding a passing stan- 
dard for the 30-item multiple-choice part of the TECAT writing 
section, the Board adopted a passing standard equivalent to 
23 items correct , that is, equivalent to approximately 77 
percent correct. 

Composition 

Before considering the Board-adopted standard for the 
composition pact of the TECAT, it will be useful to describe 
the procedures which will be employed in judging examinees* 
compositions. Each composition will be scored holistically ; 
that is, a composition will be assigned a score based on an 
overall appraisal of the quality of the response. That 
overall judgment will be made on the basis of the following 
Board-approved criteria: 

Legibility - The composition must be written (cursive 
or printed) so that it can be read. 

Length - Because examinees are directed to write a com- 
position of approximately 150 words, substantially 
shorter compositions will be graded more strin- 
gently. 

Mechanics - Correct capitalization, punctuation, and 

spelling should be employed in the composition. 

Sentence Formation - Structurally complete sentences 

should be used rather than sentence fragments, 

4- 
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run-on sentences r improperly coordinated/ 
subordinated sentences, or sentences with missing 
words. 

Word Usage - The composition should embody subject-verb 
and pronoun-antecedent agreement; grammatically 
and logically correct nouns r verbs r pronouns r 
adjectives r and adverbs; and vocabulary appropriate 
for the specified audience. 

Organization - The composition must be responsive to the 
assignment. It should also contain an introduc- 
tion r adequate transitions between ideas , and a 
conclusion. 

All compositions will be scored by Measurement Incorporated 
of Durham, North Carolina. The scoring staff, called readers, 
are required to have a minimum of a bachelor's degree in 
English, language arts, education, or a related field. All 
reader applicants must pass two interviews, write an accept- 
able essay, and receive a positive recommendation from a 
professor or job supervisor. 

Before the scoring begins, all readers will be thoroughly 
trained. At the conclusion of training, they must pass a 
certification test to demonstrate their understanding of the 
scoring standards. Then, periodically during the scoring 
process, readers will be given recert if icat ion tests and 
validity checks to make certain that they are maintaining 
their accuracy level. Finally, every score of every reader 
is entered into the computer, thus permitting daily monitor- 
ing reports to be generated as an assurance that scoring 
standards are being met. Readers whose scoring accuracy 
comes into question will be retrained and recertified. Com- 
positions scored by such readers will be rescored by other 
readers. Readers who fail to maintain appropriate standards 



for accuracy in their scoring after retraining will be removed 
from the scoring operation. 



Each composition will be scored independently by two 
readers. Compositions receiving different grades from two 
readers, for example, a 2 and a 3, will be scored by a third 
"chief reader" who will independently read and score ♦:he 
composition, thus resolving the disagreement. 

The Scoring Criteria . It is possible to isolate several 
of the scoring criteria which, if not satisfied in the com- 
position, almost automatically result in scores of 2 or 3, 
Legibility , for example, is an important criterion. If the 
composition cannot be read, it will automatically be assigned 
a 3. Also, compositions not written in English will be 
automatically assigned a 3. Another key criterion is length . 
Papers that are much shorter than the requested 150 words 
provide an insufficient opportunity to judge the examinee's 
writing ability. Such papers will be scored more strictly 
than papers that are approximately 150 words or longer. 
Finally, under the topic-relevance subheading of the orga- 
nization criterion, a composition must be on-topic , that is, 
clearly responsive to the writing assignment selected by the 
examinee. Compositions judged off-topic will be automatically 
assigned a score of 3. 

The remaining criteria, mechanics , sentence formation , 
and word usage , will be the other elements in determining 
whether a composition deserves a 1, 2, or 3. Unlike a multiple 
choice test in which one can identify a correct answer as 
well as an incorrect answer, each examinee's composition 
contains a variety of features that may be correct or incorrect 
It is impossible to anticipate the nature or gravity of 
errors in mechanics, sentence formation, and word usage that 
might be found in an examinee's composition. As a consequence. 
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no simplistic "error-counting" scheme can be employed to 
assign grades to TECAT compositions. 



Frequency and Severity of Errors . There are two error 
dimensions to the scoring criteria, frequency of errors and 
severity of errors , that are considered in scoring mechanics , 
sentence formation , and word usage . A composition may be 
assigned a score of 3 because it has frequent minor errors, 
a few severe errors, or a combination of both. Obviously, 
errors do not conveniently divide into severe and not-so- 
severe categories, but fall along a continuum. The State 
Board has reviewed numerous examples of compositions written 
in the field test. Board guidelines for scoring indicate 
that the frequency and severity of errors in compositions 
receiving a score of 2 or 3 must call into question the 
capability of the writer to organize ideas and communicate 
effectively in writing. 

Examples of compositions receiving each score are shown 
on the following pages. Compositions receiving a score of 3 
contain frequent minor and/or severe errors. A serious 
spelling error, for example, is the misspelling of common 
words and education-related words that all educators should 
spell correctly. (Remember that dictionaries will be available 
for use during the composition section of the TECAT. y 
Serious errors in sentence formation and word usage may 
include, but are not limited to, such problems as run-on 
sentences, double negatives, and lack of subject-verb agree- 
ment. A composition receiving a score of 3 will clearly 
indicate that the examinee has problems communicating effec- 
tively in writing; thus the examinee will fail the TECAT 
writing section regardless of the score on the multiple- 
choice section. 

Compositions receiving a score of 2 may have the same 
kinds of errors as a composition that receives a 3, but the 
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errors will be less frequent and/or less severe. Performance 
on the multiple-choice section of the TECAT writing test 
will determine whether the writer of a composition receiving 
a score of 2 passes or fails the writing section of the" 
TECAT . 

As illustrated by the examples of compositions that 
follow this section, compositions receiving a score of 1 
need not be perfect. The errors in these examples, however, 
^re not serious enough to question the examinees' capability 
to communicate effectively in writing. Examinees who write 
compositions of this type will pass the TECAT writing section 
regardless of their performance on the multiple-choice writing 
items. 

An examinee's style o€ writing will not be considered in 
judging TECAT compositions. Moreover, violations of debatable 
points of usage will not be considered errors. For example, 
.although some authorities believe it improper to split an 
infinitive (for example, "to cover") with an adverb (for 
example, "to carefully cover"), other authorities consider 
the splitting of infinitives to be acceptable. Similarly, 
the use of a comma before the word "and" in a series (for 
example, "ducks, pigi^ and chickens") is optional; hence its 
absence will not be considered an error in a TECAT composition. 
The scoring criteria apply to clear, nondebatable errors 
only. 

All compositions assigned a score of 3 will be analytically 
scored by readers who will indicate the scoring criteria on 
which the papers were considered weak. Analytic scores will 
also be provided for the composition of any examinee whose 
composition is scored as a 2 and whose score on the multiple- 
choice subsection of the writing test leads to a failing 
grade on the TECAT writing section. 



Examples of Scored Compositions . Because it is impossible 
to anticipate the number or severity of errors that an examinee 
might make when writing a TECAT composition, it is not possible 
to establish, in advance, the exact numbers or types of 
errors associated with each TECAT score point. However, to 
communicate to prospective examinees the nature of the seeding 
process, the remainder of this booklet contains compositions 
deemed typical of responses in each category. Two examples 
for each of the three scores are provided. The score that 
would be assigned to each composition and a discussion of 
the rationale for that score are presented on the right-hand 
page facing each composition. It should be reiterated that 
the TECAT compositions will be judged holistically , not on 
an error-by-error basis. The detailed error analysis provided 
here is offered only to illustrate the types of errors that 
contribute to holistic judgments. All six compositions were 
written in response to the following actual TECAT field-test 
item: 



One of your students has received outstanding 
grades during the past month. Although this student 
had always performed moderately well, the student 
has recently been obtaining the highest grades in 
the class. You are very proud of this student's 
progress and want to inform the parents of the 
student's achievements. Write a letter to this 
student's parents to describe the student's progress 
and to encourage them to continue to promote this 
kind of performance. 

Your response should be approximately 150 
words and related to the assignment described above. 
It must be written in English. Responses will be 
scored on the basis of mechanics, sentence formation, 
word usage, and organization. Letter format conven- 
tions (such as a salutation) may be used but will 
not be scored. You may write in cursive or print, 
but your writing must be legible. Scratch paper 
has been provided. Your final response, however, 
must appear on this test form. 
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ir rOu .'Jt • .\ or ■ f-ACh, CONTINUE ON THE .ME XI I'Aob". 



Score ; 1. Comments ; Despite having two errors, 
this paper clearly demonstrates an ability to com- 
municate effectively in writing. The errors are 
as follows: 

* the comma after sure (line 12) is unnecessary; 
and 

* assistance is misspelled in line 20. 
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Score ; 1. Comments ; Although this paper contains 
a few. errors, it demonstrates an ability to com- 
municate effectively and is, therefore, clearly a 
passing paper. The errors are as follows: 

* there is an unnecessary comma in line 4; 

* the compound subject determination and desire 
(lines 11 and 12) requires the plural predicate 
have been; and 

* there is an extra her in line 14. 
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Score: 2. Comments ; This composition has enough 
errors in punctuation, spelling, sentence structure, 
and verb form such that additional evidence (from 
the multiple-choice part of the TECAT writing section) 
is needed. The errors are as follows: 

* a comma should follow letto!, in line 3, and commas 
should not follow since and first in lines 9 and 
10 , respectively; 

* receive (d) is misspelled in lines 3, 1^, 17, and 
19; 

* the comma in line 11 creates a run-on sentence; 

it should be changed to a semicolon or to a period; 
and 

* finish (line 12) should be finished. 
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RNAL .VRITING COMPOSITION 
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Score ; 2. Comments : This paper contains a variety 
of errors in spelling, punctuation, agreement, and 
verb form. The errors are as follows; 

* receiving and achievement are misspelled in lines 
3 and 11, respectively; 

* a comma is needed after 6-weeks (line 5) and 
after skills (line 8); 

* the compound subject achievement and personality 
(lines 11 and 12) requires the plural predicate 
have made ; student (line 20) should be plural; 
and 

* improve (line 19) should be improved . 
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Score ; 3. Comments ; This paper contains numerous 
errors of various types. Although each error might 
be considered minor when viewed individually, the 
frequency of these errors significantly detracts 
from the effectiveness of the communication. The 
errors are as follows: 



there are misspellings of the words tremendous 
(line 4) r communication (line 
(line 9), a lot (line 10) r 
achieve (iTne 14) 

(line 16) , achievea (xine i/j, cong 

(line 



5) , assignments 
mathematics (line 10) 



(line 



16) 
18), 



r their (line 14) y community 
sd (line 17), congratulations 



and excellent 



19) 



* commas are lacking after model (line 3), attitude 
(line 5) r and goals (line 14); a comma should 
replace the semicolon in line 13; 

* the "s" in school (line 7) should be capitalized; 

* And do the best they can (line 3) is an incomplete 
sentence, that is, a fragment; and 

* in lines 12 and 14, the word to is omitted. 
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RNAL WRITING COMPOSITION 



ESSAY 
TOPIC 
NUMBER 




UAr^jy /l^ryt^, >Lu<4 jU!'. Z.n^' <2££L^i^ 
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Score ; 3. Comments ; A number of the errors in 
this paper are major, and thus detract considerably 
from the message conveyed. The errors are as follows; 

* you should be your in lines 3r 8, 15, and 21; 

* obtain (line 5) should be obtained; enjoy (line 
12) should be enjoyed ; and stop (line 14) should 
be stopped ; 

* line 18 contains a double negative, wasn't never ; 

* the comma in line 8 creates a run-on sentence; it 
should be replaced with a semicolon or period; 

* in line 14, a semicolon or period is needed between 
class and h£ to prevent a run-on sentence; and 

* lines 10-11 and 16-17 contain incomplete sentences, 
that is, fragments* 
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INTRODbv >J 



This Skids Review Manual is a self-study guide that 
was dev-sloped to assist Texas educators preparing to 
retake one or both sections of thp Texas Exuninationof 
Cunent AdmintetraUxs and Teachers (TECA7). Self- 
study materials dealing with the specifte TECAT reading 
and writkig skis have t>9en included. The manual is also 
intended for Texas teachers and administrators who, al- 
though having passed the TECAT, still wish to improve 
their reading and/a writing skills. 

Th9 State Board of Educatton has directed Educatkxi 
Service Centers (ESC) to assist examinees in preparing 
for subsequent administratkxts of the TECAT. Contact 
your regk>nal servk» renter for further infonnatkin. 
Phone numbers and addresses of Educatnn Servk» 
Centers are listed in the appendix appearing a* tho erid 
of this guide. 

If you are a Texas educate *K)miistrctai,o jtilyone 
of the two TE' AT secttons, that is, either the reading 
sectnn or writing sectfon, you shouM focus on those 
rv»s of the self-study gukie related to that sectfon of 
the TECAT. 

The first half of the Skills Review Manual covers the 
TECAT reading skills; the second half of the manual 
deals with the TECAT writing skills. 

READING 



The reading sectfon of the TECAT is composed of 55 
multiple-choice test items. The folfowing skills are mea- 
2'.<red on the reading sectfon of the TECAT. (The num- 
ber of items per skiH appears in the parentt-ieses.) 

• DetaU (10 items) 

• Mam klea (10 items) 

• Job-Related Vocabulary (10 items) 

• Fac. jnd Opinfon (10 items) 

• Refer '/ice Ur>age (10 items) 

• Inference (5 items) 

To assess these skills, reading selecttons ^. other dis- 
plays (for example, dass schedules) simib" to those that 
foxas educators may encounter while engaging in their 
professfonal responsibiiities are presented. Most selec- 
tions range in length from 50 to 200 words. The selec- 
ttons have been drawn from the foHowing types of mate- 
rials: 

• educatfonailv relevant professfonal journals; 

• TM^moranda from administratorr.counsekys, librar- 
ians, or teachers; 

• foca! school boaxJ poHcy statements; 

• college-level tex (books dealing with cuniculum, in- 
stnjctton, measurement, or edu^tfonal psychofo- 

gy; 
ERIC 



• educationally relevant articles/editorials from 
magazines/newspapers; 

• teachers* manuals and guides to student text- 
books; and 

• student textbooks. 

An introductory phrase, sucii as "Adapted from a stu- 
dent textbook," designates the selection's source. 
Examinees are asked to use the infomnatton from ttie 
selectk)n to answer a questkm. Each questkxi is fol- 
towed by a set of four answer chokjes. 

In tNs self-study gukJe you will be provkJed with in- 
struction and practk:e exercises deaUng with each of 
these six reading skills. For each skiH, you wiU be given: 
(1) a descriptkxi of how the skW is measured on the 
TECAT; (2) a SkiH analysis, that is, a descriptton of the 
skill's key ingredients, whkdi nuist be mastered by those 
strivir^ to acquire the skill, (3) sample fast Hams ac- 
companibd by detailed explanatk)n8 of the correct and 
incorrect answer chok^; (4) a five-item practioa fast; 
(5) an snswar key for the practk:e test that includes an- 
swer analyses for all practice-test items; and (6) a ikm 
aiimmary. 

All multipleK^hoice items used in the Skills Review 
Manual were written at the same time as the items used 
in the TECAT. Because the items were tried out with 
Texas educators, informatk^i is available regarding 
which wro^g-answer option^ were chosen most fre- 
quently "his infonmation will, when infonnative, be de- 
scribed. 

Skill-Building Strataglas 

Because the skills of reading are assessed separately 
on the TECAT, you shouW try to strengthen your mas- 
tery of each TECAT skiU, one skai at a time. Therefore, 
read each section carefully making sure that you under- 
stand each one before nrK>ving on to tiie next. 

If you have trouble witti any skill, you may want to ask 
a friend or fanily member for help. Be c^Mtain ttiat any- 
one who assists you revieww \he relevant contents of 
this self-study guide before you begin working togettv 
er. 

Using the Skills Review Manual 

• Read the entire guide and take every practice test. If 
you are retaking the TECAT, be sure to review 
avanr section of the guide even if you perfonmed 
satisfactoriV on certain skiHs. Because the total 
number of items that you answered coTectiy (out of 
55) determines whether you pass th? TECAT read- 
ing section, even improved perfonmanoe on skills in 
whteh your performance was satisfactory can help 
you pass the TECAT. 

• If you answered any TtemsincoHBctiy on a multiple- 
chok:e practice test, read aN explanations of cor- 
rect and inconrect answer chotoes. 

S3 



• For any practice test on which you answered two or 
more its^ms incon^ectty, reread the entire section 
with greater care. 

Proper use of this guide should help you improve your 
reading skills in general and pemnit you to demonstrate 
this accomplishment by achieving higher scores on 
tests such as the TECAT. 

DETAIL 

Reading comprehension depends on carefully attend- 
ing to the specific information provided in a written pas- 
sage. The information may deal with specifics such as a 
person'3 name, a location, a particular ot)jective, a time, 
a date, a quantity, or a reason. For example, consider 
the following sentence from a memorandum. 

"All faculty will meet on Tuesday, June 1 0 from 9:00 a.m. 
until 1:00 p.m. at the district office for tfie year-end 
teacher inservice workshop." 

This sentence contains details tiiat answer several 
questkxis, such as who, what, where, when, and why. 
These details are important to a complete understand- 
ing of the sentence. 

A sequence of informatk)n is also common in many 
written materials. Sequence items differ from specifk:s 
items in that a sequence usually consists of a series of 
steps that must be canied out in a partk^ular order. For 
example, in teaching a lesson yoii present informatkxi in 
a spedfk: order so that students master simpler con- 
cepts before moving on to more compldx ones. When 
such sequences are written, the indivkftjal steps can 
often be klentified by the first word of each directton. 
Words and phrases such as first, second, next, then, 
after that, and finally help the reader keep the se- 
quen in its proper order. Noting the proper order of 
the steps in a sequence is an essential reading skill. 

Because it is important to be able to klentify specif k: 
entails and to fdtow steps in the proper order, these 
SKills are measured on the TECAT. The skill analysis 
section for detail focuses on how to kJentify spedfk: de- 
tails anu sequential steps, then highlights common 
problems encountered in doing so. This self-study gukle 
contains explanatkxis that can help you avokl these 
problems, not only on the TECAT, but whenever you 
read. 

How tha Skill is Measured 

There are 10 items based on spedfk: details and se- 
quences in the reaoing sectk>n of the TECAT. Each of 
these items consists of a reading 8e!ectk)n f olk)wed by a 
questk>n that begins, "According to this f^Alection. . . ," 
and then asks a questk)n about a speci 1c detail or a se- 
quence step from the selection. Spedftes Kemo wiH ask 
for details answeririg one of the fdkywing que$tk)n8: 
O who, what, where, when, whyt how* how mucht how 
ER^C "Mny* ^ which. Sequence items wM ask about what 



comos first, last, immediately oef or<i, or immediately 

after a given event. Four answer chokies folk>w each 
questkxi. The correct answer will be the chok:e that con- 
tains an accurate descriptk)n of the spedfk; detail or 
step in the reading seiectkxi that con^ectly ans* vers the 
questbn. There will be three incorrect an6wer choki- 
es. 

Skill Analysis 

To locate the appropriate detail in a reading 
selection— that is, the detail that accurately answers a 
^ * lestkxi about some aspect of the setectton— you must 
read carefully. To answer detail items on the TECAT, 
first read the selectkxi, then read the questkxi foltowing 
the selectkKi, then go back and carefully reread the se- 
lectkxi to select the spedfk: detail or step that accurately 
responds to the questkxi. 

For sequence questkxis dealing with what happened 
Immediately before" or Immediately after^ a given step, 
klentifying what we can refer to as the locator step can 
be a partkxilariy useful strategy. Such questkxis wiH ask 
something such as "What shouU the superintendent do 
immediately after Step X?" Because, in this instance, 
you are to detemnine wiia* ^>appened after Step X, then 
Step X is the kx^tor step )ead the passage carefully, 
kx)king spedfk^ally for this k)cator step, then kientify the 
step immediately after it. Similarty, to kJentify what hap- 
peried "immediately before" a given step, read the pas- 
sage carefully to isolate the kxator step, then kJentify 
the step in the sequence taking place immediately prior 
to it. 

Three kinds of inconrect answers will be found in the 
TECAT detail items. These three en^or categories are: 

Incorrect detail from the selectkNi. Some incorrect 
answers will be spedfk; details or steps in the reading 
selectkxi that do not answer the questkxi correctly . For 
example, a questkxi may ask where an event will take 
place and one answer dHxce may state when the event 
is scheduled. Thus, the fact that an answer chok» is 
mentkxied in the selectkxi does not necessarily mean 
that it ar swers the question. 

inaccurate detail. For maximum reading comprehen- 
skxi. details and steps must be rememt)ered exactly. In 
some types of inconrect responses, a detail or step will 
be expressed inaccurately. For example, if a reading se- 
lectkxi mentkxied 9 a.m. as a meeting time, 9 p.m. 
woukl be an incorrect answer chok:e. Therefore, you 
must be certain that thr answer chok;e you select is an 
accurate restatement of . detail or step given in the se- 
lectkxi. 

Irrelevant detail. For a detail or step to corectly an- 
swer the questton, it must come directly from the read- 
ing material. Some incon^ answers will indude infoi- 
matkxi that is not contained anywhere in the reading 
passage. The best way to avdd these inconrect an- 
swers is to mak» ^ sure that you can find your answer 
chotoe in the reading passage. 



Whether the TECAT question focuses on specific de- 
tails or sequence, the best way to answer the question 
conBCtly is to read carefully. Sometimes details look 
very much aKke. leading to conf uston on the part of the 
reader. If you read with care, however, the TECAT detail 
Items represent a stralghtfonvard challenge on whteh 
you can readily succeed. 

Sample noma 

Read this selectkxi carefully and answer the questton 
that foNows. 



Adapted from a memorandum: 

To: Teachers. Femdale Junkx High School 
From: Ms. Wolay. Ninth-Grade Counsekx 
Subject: Student Inftxmatkxi Forms 

Today you will receive personal infonnatk)n 
fbnms to be completed by your ninth-grade stu- 
dents. Each fom consists of two pages stapled 
together. Every student shouM fill out both pages. 

Have students complete the fdtowing infonma- 
tton on the top of page one of these forms: stu- 
dent's name, parents'/guardians' name(s). home 
address, and telephone number. The bottom half 
of this page shouM be used to indtoate the names 
and ages of any brothers and/or sisters. 

Students shouM be asked to write about them- 
selves on page two. Please tell them to list their in- 
terests, hobbies, favorite subjects, and chosen ca- 
reer fiekl if they have a preference at this time. 

Thank you for your time and cooperatk)n. 



1. According to this selection, where shoukJ a stu- 
dent's home address be written? 

A the top half of page one 

B the bottom half of page one 

C the top half of page three 

D on page two 

This reading selection describes how ninth-graders 
are to complete their personal informatton fonms. You 
are asked to klentify where a student's home address 
shoukJ be written. The first sentence in the second para- 
graph of the memorandum lists the pieces of infomia- 
tkxi that are to be fillsd in at the top of page one; listed 
among these pieces of informatkxi is 'student's . . . 
home address." Therefore, answer A, "the top half of 
page one." is the con-ect answer. 
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Let us now examine the remaining three answer 
chofces to see why they are incon-ect. Answer B. "the 
bottom half of page one," is an incorrect detail from the 
selectk>n. The bottom half of page one is discussed in 
the second sentence of paragraph 2; however, the stu- 
dent's home address is not to be v 'ritten there. Answer 
C. the top half of page three." is an irrelevant detail be- 
cause page three is not mentkxied in the selectkxi. An- 
swer D. "on page two." is another incorrect detail from 
the selectton. The third paragraph of the nwnorandum 
describes the infonnatton to be provided ^ page two, 
and the student's home address is not included. 

It is cleariy important to pay careful attentton to details 
in the selectkxi, in the question, and in the answer choic- 
es. 

Now consWer the following selectkxi and its question, 
whteh concerns sequence. 



Adapted from c. teacher's manual: 

In learning about a certain historical period, stu- 
dents often fina it useful to talk to someone who 
lived during that period. For example, the^o are still 
many people who remember what life was like dur- 
ing Worid War II. Students can gain first-hand im- 
pressions and insights from these indivkluals. 
They can also learn that their eWers are infomfia- 
tive and interesting. 

To promote this experience, first have each stu- 
dent select a person who was alive during Worid 
War II. This person couM have been a soMier, a 
nurse, or perhaps a spouse or a chikl who was left 
behind by a sokJier. Then have students conduct 
an interview with the indivklual they have chosen. 
Have them prepare a written report of the inter- 
view. These reports shoukl be presented orally 'n 
class or displayed on a bulletin board so that stu- 
dents can share their findings. 



2. According to this selectk>n, what should students 
do first when preparing a report on what life was like 
during Worid War II? 

A Select for an interview an individual who was 
alive during Worid War II. 

B Read sonr>e background infonnatkxi on Worid 
War II. 

C Conduct an interview with someone who was 
alive during Worid War II. 

D Read a book wrirten by someone who was a 
sokJier during Worid War II. 

So 



This selection describes the value of 
uals who Kved during certain historical periods and the 
steps the students are to follow in doing so. The ques- 
tion asks you to identify the first step in the process of 
preparing a report on what life was like during Worid 
War II. The first sentence of the second paragraph sug- 
gests that the teacher "first have each student select a 
person wTio was aKve during Worid War II." The para- 
graph goes on to suggest examples of such indivkJuals 
and states, Thai have students conduct an interview 
with the indivMual they have chosen." Answer A, "Select 
for an intend an indivMual who was alive during Worid 
War II," is therefore, the conrect answer chok». It de- 
sonb&s the first step in the process. 

Now let's took at the other three answer choices and 
see why they ^xe inconrect. Although answer B, "Read 
some t)ackground information on Worid War li," woukl 
be a reasonable first step, it is not mentioned in the se- 
lection. (The test question begins, "According to this se- 
lection. . .")/jiswerB,ttierefore, is aninelevant answer 
chok». Answer C, "Ck)nduct an interview Witt) someone 
who was alive during Worid War II," is also an incorrect 
answer chotoe. It is an incorrect step because it is the 
second ftep in ttie process described, not the first. An- 
swer D, "Read a book written by someone who was a 
soMier during Worid War II," is an irrelevant answer 
chotoe because this step is not mentioned in tiie selec- 
tion. 



PRACTICE TEST FOR DETAIL 

On the foltowing pages you will find a practice test 
with wh'-^ yo. can test your skill at klentifying specific 
details and sequential steps. Read and answer each 
item. VI .3n ; » have coinpleted all five items, check 
your answers at page 7. if you missed any items, read 
why the aiswer you chose wa^? Incorrect and why the 
correct answer choice is the right answer to the ques- 
tion posed. 



Adapted from an instructional materials cata- 
logue: 

The Cursive Handwriting Devetopment Kit can 
be the foundation of a complete cursive writing 
program. The kit may be used for devek>pmental 
or diagnostic purposes. It is useful for correcting 
handwriting problems at any age or grade level. 
The program offers a carefuHy paced sequence of 
worksheets in three levels of diffk:ulty. Level A in- 
cludes 25 wort(sheets witti one-inch ruling. Thirty 
worksheets with three<|uarter-inch mling are in- 
cluded in Level B. Level C includes 42 wortcsheets 
with standanJ primary ruling of ttvee-eiglittis inch. 
The complete kit also contains an instiijctor's 
gukle, 10 sf^^ masters, and Good Wori( Award 
Stickers. Ado^tional student wortcsheets may be 
ordered separately. 



1 . According to this selection, how many wortcsheets 
with tiiree-quarter-inch ruling are included in the kit? 

A 10 worksheets 

8 25 worksheets 

C 30 worksheets 

D 35 worksheets 
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Adapted from an instructional materials cata- 
logue: 

The Number Fun activities t)ookiet for grades 
K-2 provides a wide variety of ways for children to 
learn about numbers. Some of the activities found 
in the booklet are color-by-number pictures, 
matching of numerals to number words, and sim- 
ple dot-tOKlot designs. 

The Fun with Codes activities booklet for 
grades 3-6 oombines practice in reading compre- 
hension and thinking skills. Students solve riddles, 
decode mystery messages, and learn various 
kinds of codes. 

ProvkJing extra practk:e for students in grades 
4-6. Math Fun contains numerous types of enrk:h- 
ment activities. A variety of games such as 'Ject- 
phering seaet codes and solving anthmetic prob- 
lerns to discover mystery messages are 
provkled. 



2. According to this selectk)n. what activity is available 
for students in third grade? 

A matchir)g numerals to number words 

B leanning different types of codes 

C learning how to write riddles 

0 solving arithnietic problems to find mystery 
messages 



Adapted from a teacher's manual: 

To review telling time, draw a ckxk face on the 
board. Then divkle it in half by drawing a vertk:al 
line from the 12 to the 6. Lightly shade the right half 
of the ck)ck. Explain that when the big hand (min- 
ute hand) is on the shaded half of the ck)ck. stu- 
dents shouW teH time in nrwiutes after the hour. 
Count with the students in SHTunute intervals from 
5 minutes after to 25 minutes after the hour. Point 
to each hour nunrteral as you count. Then explain 
that when the minute hand is on the unshaded half 
of the ckx:k. students will tel time in minutes to the 
hour. Count with the chikJren tfi 5-minute intervals 
from 5 minutes to the hour to 25 minutes to the 
hour. 



3. According to this selectkxi. how shouM students teH 
tinr^ when the minutf" hand is on the shaded half of 
theckx*? 

A In minutes to the hour 
B in 5- to 25-minute intervals 
C in minutes after the hour 
0 in numbers from 12 to 6 
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Adapted from a teacher's manual: 

Stories that describe several kinds of animals 
provide many learning opportunities for kindergar- 
ten students. Try the fdtowing activity. Find or 
make up a story that mentions different animals, 
such as a donkey, a dog, a cat, and a rooster. Be- 
fore you begin reading the story to your students, 
prepare a set of cards. Each card shoukl have the 
name of one animal that is mentkxied in the story 
written on it. Display the cards in the front of the 
room in the order that the animals are mentkxied in 
the story. Begin to read the story. As you mentkxi 
each animal in the story, ask the students to point 
to the card with the animal nanie on it. Once the 
story is completed, nf)entk>n each animal again, 
this time naming the animal in a different order. 
The students shoukl then point to the card with the 
correct name of the animal on it. This a' tivity can 
be repeated several times to provkJe |. ipils with 
practk^ in recognizing the animal names oy sight. 



Adapted from an administratk>n manual for a stan- 
dardized test: 

Before administering the Elementary Achieve- 
ment Test, fill in student klentifying data on each 
test booklet. A student data grid is printed on the 
booklet's front cover. Start at the row of boxes at 
the top of the grid. Print one letter of the student's 
last name in each box. Skip one box, and print the 
student's first initial. Uoitice there is a column of cir- 
cles t)ek)w each box. There is one letter of the al- 
phat>et inskJe each circle. Darken the circles that 
correspond to the letters in the student's nan^. 
Darken the appropriate circle for "female" o 
"mate." Write in the month, day, and last two nu- 
merals of the year of the student's t)irthdate in the 
appropriate boxes. Darken the drdes betow the 
boxes that correspond to tetters and numbers in 
the birthdate. Doubte check the fonm to be certain 
that aH ktentifying informatkxi is entered property. 
Doing so will reduce the possibility of en^ors in ma- 
chine scoring. 



4. According to this selectkxi, what shoukl the teacher 
do immediately after finishing the story? 

A Prepare a set of cards with a different animal 
name on each card. 

8 Mention the animals in a different order. 

C Read the story again. 

D Ask the students to describe their favorite ani- 
mals. 



5. According to this selectkx), what shoukl be done 
last in preparing a test booklet? 

A Darken the circles that correspond to the stu- 
dent's birthdate. 

B Print the student's last name in the appropriate 
boxes. 

C Submit the test booktet for machine scoring. 

D Check t'lat student klentifying informatkxi has 
t>een filled in conrectly. 
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ANSWER KEY AND ANSWER ANALYSIS 

The correct answers for the practice test are . No. 1 : C , 
No. 2: B. No. 3: C. No. 4:B. and No. 5: D. 

Item 1 asks you to select a specific detail about how 
many worksheets with three-quarter-inch ruling are in- 
cluded in the Cursive Handwriting Devetopment Kit. The 
sixth sentence in the passage states. "Thirty 
worksheets with three-quarter-inch njKng are included 
in Level B." Level B is the only level that includes this 
type of worksheet; therefore, answer C. "30 
worksheets.* is the con-ect answer choce. Answer A. 
"10 worksheets,' is an inaccurate detail; the number 1 0 
only appears in the passage in reiatxxi to "spirit mas- 
ters." Answer B. "25 wortcsheets," is also an incorrect 
detail; the fifth sentence in the passage states, "Level A 
includes 25 worksheets with one-inch njling." not three- 
quarter-inch njfing as is asked for in the questkm. An- 
swer D. "35 worksheets." is an iffelavant detail t)ecause 
the numt)er 35 does not appear anywhere in the pas- 
sage. 

Item 2 asks you to read atxxjt activities booklets that 
are available at various elementary-level grades and to 
select a partk:ular activity that is available for third-grade 
students. The only one of the three booklets described 
that is designed for grade Z is Fun wiOi Codes. This 
booklet is described in the second paragraph of the 
reading selectkxi and contains, among others, activities 
designed to help students "learn various kinds of 
codes." Answer B. "teaming different types of codes." is. 
therefore, the correct answer choice. Answer A. "match- 
ing numerals to number words." is an incorrect detail; it 
describes an activity that appears only in the grades K-2 
booklet. MliirnbarF<in. Answer C, "lea^^ 
riddtes." is an inaccurate detail; third-grade students 
can team to solve riddtes in Fun with Codes, not write 
them. Answer D. "solving arithmetk: problems to find 
mystery messages." is an incorrect detail because this 
activity is only availabte in /l^//7 Fun. a booktet design^ 
for grades 4-6. 

Item 3 describes an activity designed to provide re- 
view in teing time. The questkxi asks you for the way in 
whk:h students partteipating in this activity are sup- 
posed to tel time "when the minute hand is on the shad- 
ed half of the dock." The correct answer chotee is C. "in 
minutes after the hour." This answer can be found in the 
fourth sentence of the passage. Answer A. "in minutes 
to the hour." is an incorrect detail. As is stated in the 
second-to-last sentence in the passage, students are to 
tel tinrte in minutes to the hour "when the minute hand is 
on the unshaded half of the ck)Ck." Answer B, "in 5- to 
25-minute intervals.' is an incorract detail; although 
these time intervals are menttened in the setectkxi. they 
are not relevant to the questten being asked. Answer D. 
m numbers from 12 to 6" is an irrelevant ctetal from the 
selection. These two numbers do appear in the 
setoctky)— the second sentence instructs theteacher to 



divide the ckx;k face in half "by drawing a line from the 
1 2 to the 6" — but not in the manner descrit)ed in this an- 
swer chok^e. ITius. this answer does not address the 
test questk>n. 

Item 4 is a sequence item that describes the steps a 
teacher is to follow in implementing a certain activity. 
You are asked to ktentify whk:h one of these steps 
comes "imiTiediately after finishing the story." To answer 
this questkx). you must k)cate this step. You will find it in 
the third-to-iast sentence in the passage. whk:h also 
contains tne very next step: "Once the story is comptet- 
ed. mentten each animal again, this time naming the ani- 
mals in a different order." The correct answer, then, is B. 
"Mentkxi the animals in a different order." Answer A. 
"Preoare a set of cards with a different animal name on 
each ca^d," is an incorrect step. It appears in the pas- 
sage but does not correctly answer the questkxi. An- 
swer C. "Read the story again." and answer D. "Ask the 
students to describe their favorite animals." are both ir- 
retevant steps because they do not appear anywhere in 
the reading selectten. 



Item 5, another sequence Kem. asks for the last step 
in preparing an Elementary Achtevement Test booktet. 
The last step menttened in the passage is in the second- 
to-last-sentence. "Doubte check the form to be certain 
that aK ktentifying infbnmatkxi is entered oroperiy." An- 
swer D is the correct answer because it states . "Check 
that student ktentifying infonmatkxi has been filled in 
correctly." Answer A. "Daricen the ctrcles that corre- 
spond to the student s birthdate.* is an incorrect an- 
swer chok». If you chose this answer you may not have 
finished reading the selection and. therefore, dkl not re- 
alize that checking the forms was a specified step in pre- 
parNig a test booklet. Be certain to conskter all steps 
that are listed in a reading selectkxi when kx)king for the 
sequential step that conrectly answers the test questkxi. 
Answer B. "Print the student's last name in the appropri- 
ate boxes." is also an incorrect step; this is the first 
step, not the last. Answer C. "Submit the test booktet for 
machine scoring." is an irrelevant step that does not ap- 
pear in the selectkxi. 



Summary 

Conrectly answering questkxis based on spedfk: de- 
tails and steps in sequences is mostly a matter of careful 
reading. Matching an answer chok^e drawn from the 
reading selectkxi to the test questkxi is essential to per- 
forming well on these TECAT items. 
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MAIN IDEA 



The main idea of a readvig selection is a statement 
that summarizes the central message of the reading 
selection. For example, if you were reading a journal ai^ 
de that described different ways to motivate students, a 
mainldea statement wouki have to describe the central 
message of the article, such as There are many ways to 
increase students' motivation in the classroom.' Some- 
times a selection's main idea actualy appears as a sen- 
fence in the selection itself. However, the main idea of a 
selection is not necessarily the first or last sentence in a 
selection. More often, you have to figure out the 
selection's main idea try putting together information 
from deferent parts of the selection. Because under- 
standing a reacfing selection's main idea is such an im- 
portant reading ski. it is measured on the TECAT. 

How the Ska is Maatured 

Each of tfie 1 0 main idea items on the TEC AT consists 
of a readvig selection folowed by a question that asks. 
n^VhicT. of tfie folowing is tt)e best statement of ttie rnain 
Mea of ttiis selection?" Four answer chotoes folow ttiis 
question. The correct answer wl be a statement tiiat 
accurately describes the centi^al message of Vne selec- 
tion. There wi be three inconrect answer chok:es. 



When you try to determine ttie rnain ktea of a selec- 
tion, read tfie selection carefuly. Think about how you 
wouM summarize tfie central message presented in ttiat 
selection. A gcxxl sunmary of a selection's rnajor rnes- 
sage. or unifying theme, is the selection's main klea. 
Keep in mind, however, ttiat there is not just one way to 
describe ttie selection's main idea. ConskJer each an- 
swer choce fa a test item and be certain to pck tt)e one 
that best describes ttie cent^ message of ttie selec- 
tion. 

There are tiiree types of statements ttiat are some- 
times confused witti a selection's main idea. All incorrect 
answer choces for main kJea items on the TECAT repre- 
sent one of these three types: 

kiaccurata. A good main kJea statement must agree 
witti ttie information in ttie readffir; selection. Therefore, 
any answer choice ttiat states something ttiat contra- 
dk;ts information presented in ttie readvig selection can- 
not be ttie selection's main kiea. Be sure to determine 
whettier ttiere are any contiadkrtions between ttie infor- 
mation in ttie reading selection and ttie answer chok:e 
you are conskJering. 



Inappropriate scope— too narrow or too broad. A 

good main ktea statement shouM summarize most of 
the informatk>n presented in the reading selectkxi. 
Therefore, any answer chok:e that is either too narrow 
or too broad in scope cannot be the selection's main 
idea. 

A main kJea statement is too narrow if it only deals 
witti a small part of the reading selection. For example, 
even if an answer cho»e is a direct restatement of a de- 
tail from ttie selection, it cannot be tfie selection's main 
idea if ttiere is a good deal more information contained in 
the selection. This is probably the most common type of 
mistake made in detemnining main kleas. Remember, a 
good main ktea statement captures the buk of what is in 
the selection, noi only a singte part of that selection. 

A main ktea statement is too broad if it goes t)eyond 
the information presented in the selection. Answer 
chok:es that are too broad may seem to fblow as 'ea- 
sonat)te conckJSkNfis from tfie selection, but they intro- 
duce kteas ttiat are not actualy dtecussed in the selec- 
tion itself. To avokJ answer chotoes ttiat are too broad, 
make sure that the answer cfiotoe you select summariz- 
es information actually presented in tfie selection. If the 
answer choce states a generafzafk)n that covers mora 
content than was contained in the readkig selection, it is 
too broad to be an appropriate main ktea statement for 
the passage. 

Irrelevant informatkxu A good main ktea statement 
shoukJ accurately summarize information contained in 
the readkig selection. Therefore, any answer chotoe ttiat 
presents information not mentioned in ttie selection can- 
not be the selection's main ktea. Fa exampte. if the 
reading selection focused on extracurricular activities in 
school and an answer chone dealt with school absen- 
teeism, that answer cfiok:e woukJ dearly be irrele- 
vant. 

Remember, ttie main ktea of a readkig selection is its 
central ktea. Don't select an answer chok:»tfiat is inac- 
curate, eitfier too broad a too narrow, or one ttiat con- 
tains i r relev ant information. If you are having a fiard 
time detemrMng a selection s main ktea. eiminate any 
incorrect answer chok:es tfiat dearty contain one of 
these three prot)lems. Tfien. compare tfie remaining an- 
swer chok^ to see wfik:h one comes dosest to what 
you believe to be the selection's main ktea. 
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Sampto lt0fM 



Read this selection carefuHy and dete^^ 
of the answer choices best states the passage's main 
idea. 



Now consider the following selection and try to deter* 
mine its main idea. 



Adapted from an education journal: 

Although nriany educators beieve that art activi- 
ties t)enefit their students, it is not dear to some 
how the students t)enefit. What do students learn 
when they make visual images? In painting, sculpt- 
ing, or drawing, students learn tliat they can. in 
fact, create. The abity to create, to alter the world, 
teaches students that their actions have conse- 
quences. The realzation that they can make a de- 
ference allows students to develop self- 
confidence. In addition to self-confidence, 
students learn judgment physical skis, and per- 
suask)n. Although some may not see art as crucial, 
it teaches students many tt)ings that are essential 
for their entry into the aduK worM. 



Adapted from a schooi tx>ard poficy statement: 

Students shal t)e provkled with the opportunity 
to attend summer school. Summer school classes 
may be used to earn credK for subjects not suc- 
cessfully completed during the regular school 
term. Summer school classes may ateo be taken 
to fulfil regular school tenm courses. The program 
shal meet the same standards as those in effect 
during the regular school year. Ubraries and other 
necessary instructk)nai resources shal be provkl- 
ed during school hours. Students shal be awarded 
credtt for courses begun and completed during the 
summer in accordance with the above condi- 
tons. 



2. Which of the folowing is the best statement of the 
main kiea of ttiis selectxxi? 



1. Which of the folowing is the best st^itement of the 
main ktea of this selection? 

A Art education only benefits highly creative chil- 
dren. 

B Art educators use the same teaching tech- 
nk)ues as do other teachers. 

C Students can acquire self-confidence through 
drawing. 

D Students acquire a wide range of benefits 
through art. 

This passage describes several ways in whk:h art ac- 
tivities can benefit students. Thus, the main ktea of the 
selectkyi is best stated in D. "Students acquire a wkJe 
range of benefits through art." Answer D is. therefore, 
the correct answer chotoe. 

^tow we wi examine the remaining three answer 
choces to determine why each of them is inccTect Arv 
swer A. "Art educatton only benefits highly crea^ chl- 
dren.' is bwcctirate. The passage dbcusses Kiw the 
process of creating an art object can benefit students in 
general; this contradk:ts the notten that only creative 
chidren can benefit from art educatk)n.An8wei B.'Art 
educators use the same tearliing technk)ues as do 
other teachers.' is hnelev nl, teachers and teaching 
techrtques are not dtocussed in the passage. Answer C. 
"Students can acquire self -conflderioe through draw- 
ing." is too narrow in scope. It expresses one ktoa that 
appears in the passage, an Uea that: provktes support 
for the main ktea, or centra! messagt. of the selectk)n. It 
O n not summari?^ this central message. 



A Summer school programs provkte a way for 
students to graduate early. 

B Summer school classes that meet regular 
school standards provkte opportunities for stu- 
dents to receive course credtt. 

C Summer school programs shal maintain Rirary 
hours during the school day. 

0 Summer school courses may not be taken to 
earn credtt for unsuooessfuly completed regu- 
lar term courses. 



This selectk)n decusses the opportunities avaiabto to 
students during summer school. This soto ctton is best 
summarized in answer 8. "Summer school classes that 
meet regular school standards provkte opportunities for 
students to receive course credK.' Answer B states ttie 
main ktea expressed in the passage and is. therefore, 
the correct answer chokre. 

Let us now examine why the other three answers do 
not describe the central message, or unifying theme, of 
the passage. Answer A. "Summer school programs pro- 
vkte a way for students to graduate earty/ is an imle- 
vant answer choce because, although this ktea may be 
a k)gk:al conckisten of the readhg setodton, gradualten 
is not even menttoned in the passage. Answer C. "Sum- 
mer school programs shal maintain tt)rary hours during 
the school day.' is too narrow in scope; it expresses 
only one ktea expressed in the passage. Answer D. 
"Summer school courses may not be taken to earn cred- 
it for unsucoessfuly oompletad regular tenm courses/ is 
an hi a ccurate answer because this ktea is dearly oon- 
tradkrted in the readkig setoction. 



PRACTICE TEST FOR MAIN IDEA 

On thft f olowing pages you wi find a practice test 
with which yon can test your ski at determining the 
main idea of a readng passage. When you have com- 
pleted al five items, check your answers on page 12. If 
you missed any items, read why the answer you chose 
was incorrect and why the correct answer chok:e is the 
t)est statement of the main klea of the selectkxi. 



Adapted from an education texttxx)k: 

Staff devetopment programs for teachers have 
become increasingly popular in recent years. Be- 
cause of the rapkJ increase in their popularity, the 
stnjcture of staff devetopment programs oouM 
benefit from a ful exptoratton and analysis. For ex- 
ample, astudyof existing staff development pro- 
grams might reveal that different kinds of incen- 
tives make certain types of programs more 
attractive. Such information couU be used to en- 
courage teachers to attend important programs. 
AHemativeiy, a survey of teachers' opintons on dif- 
f<9rent types of staff devetopment programs oouU 
insure that such programs are consistent with 
teacher's needs. These types of analyses can 
yiekl results that wl increase the productivity and 
t)enefits of schools' staff devetopment activities. 



1. Whk:h of the foHowing is the best statement of the 
main kiea of this selectton? 

A Teachers shouM receive continuing education 
credits for partcipating in staff devetopment ac- 
tivities. 

B Staff devetopment programs for teachers have 
experienced a decline in popularity in recent 
years. 

C An analysis of staff devetopment programs 
ooukJ improve the programs' utility. 

D A survey of teachers' staff devetopment needs 
shoukl be conducted in aH schools. 



Adapted from an education journal: 

A teacher must make many dedstons regarding 
what win most effectively help a student lean. To 
make such decistons teachers need accurate irv 
f ormatton atxxit the unkjue charactensttos of each 
student. Relevant factors irxdude how a student 
approaches leammg, what nfx)tivates a student, 
and ttie student's prevtously acquired knowledge 
and skils. 

Informatton about a stiident can come from 
people who know the student, such as parents 
and past teachers. The alert teacher also gains in- 
formatton from daily interactton and ot>servatton. 
Completed assignments and classroom perf orm- 
ance can provkle insights. Teacher-made tests are 
another major source of inf omiatton atxxit stu- 
dents. Such sources provtoe the tx* of the infor- 
matton available wtien decistons are to be made. 
Fmaly, standardized tests are yet another tool 
whtoh can add to, confirm, or challenge the previ- 
ously dbtainei infonmatton. 



2. Whtoh of the foHowing is the best statement of the 
main klea of this selectton? 

A When making decistons atxxjt students leanrv 
ing, teachers can use many sources to gather 
infomriatton about indMdual students. 

B Homework assignments and teacher-made 
tests provide teachers with a good deal of inf or- 
matton about their students. 

C Because teachers need to make many deci- 
stons, tfiey couM t)enefit from extensive training 
in dectston-makir^ techniques. 

D Standardized tests are not parttoularly useful 
sources of information about students. 
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Adapted from a teacher's manual: 

Two types of activities with puppets are fre- 
quer% used to enhance iearning--<Jv^ 
projective play. In dbBCt play, children are encou^ 
aged to play naturaly with the puppets, without 
specific scripts or settings. Through such play, 
students can improve their language skis and 
learn to express their feeings. In the second type 
of play with puppets, projective play, students are 
asked to use the puppets to act out different in- 
structional or social situations. Such play activities 
can help teachers convey to students the inDpact 
of dmjptive t)ehavk)r, such as Intenijptkxis or ex- 
cessive taking, on the whole dass. 



3. VVhich of the foNowing is the t)est statement of the 
main idea of this selection? 

A Projective play with puppets is more usef J to 
students than is drect play. 

B Students act out specified situatkxis in direct 
play with puppets. 

C PuppetsshouMt)eavailabletot9achersofaliel- 
ementary classes. 

D Students can learn a great deal through play 
with puppets. 



Adapted from an education journal: 

A normal devetopmenta' stage that many chil- 
*en go through is "possessiveness." They may 
cBng to objects they have and want objects that 
others have. 

Preschools provide an ideal climate for helping 
chikJren overcome this natural tendency. Chiklren 
in preschools are not only urged to share, they 
must share t)ecause of the limited resources avail- 
Bble at most preschools. Thus, preschools can 
provkte experiences that may partially diminish 
cNkJren's emphasis on possessions. 



4. Which of the foltowing is the l)est statement of the 
main idea of this selection? 

A Attending preschools can help reduce chil- 
dren's tendencies to be possessive. 

B ChiMren go through many devek)pmental stag- 
es to which teachers must be attentive. 

C Many chiMren want objects that they do not 
have. 

D Preschools are the primary vehicles for shaping 
chikJren's social attitudes. 
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Adapted from a student textt)ook: 

Charades is a game in which players com- 
municate without words. Many societies and indi- 
viduals also communicate without speaking. Sign 
language, for exanriple, is one way of communicat- 
ing without speaking. Long ago, American hfxian 
trt)es shared a system of hand signs. By using 
these hand signs, people from dWerent trit)es 
oouM comm u nicate with each other even though 
they spoke dMferent languages. Deaf people also 
use sign language to communk:ate with each 
other and with people who can hear. Deaf people 
often use "finger spetng" as wel as "signing." in 
finger speing, words are formed iiy nriaking letters 
one-by-one with the fingers of one hand. Signing 
involves the making of a pictue or sign with one or 
two harids for each word or kJea. Such nonvert)al 
communicatton strategies are quite sophisticated 
and elegant. 



5. Which of the rdowing is the l)est statement of the 
main kJea of this seiectton? 

A Charades is a game in whk:h you have to act out 
something without speaking. 

B Theuseofw^ > can actualy limit our ability to 
communicate with each ether. 

C Spoken language is the most advanced com- 
munk:atk)n system available. 

D There are effective ways that indivMuals can 
communicate without speaking. 



ANSWER KEY AND ANSWER ANALYSIS 



The ar swers for oractk:e test a No. 1: C, No. 2: A. 
No. 3: D, No. 4: A, ^. 5: D. 

Item 1 descrit)es two ways of analyzing staff devetop- 
ment programs for teachers and suggests that such 
procedures coukJ help to increase the "productivity and 
benefits" of the programs* activities. Thus, the main klea 
is best stated in answer C, "An analysis of staff devek)p- 
ment programs for teachers ooukJ improve the pro- 
grams' utilty." Answer C is, therefore, the oonect an- 
swer choice. Answer A, "Teachers shoukJ receive 
continuing education credKs for participating in staff de- 
vetopment activities," is an Inelev n t answer chotee be- 
cause continuing education credits are not mentioned in 
the passage. Answer B, "Staff devetopment programs 
for teachers have experienced a decline in popularity in 
recent years," is an imocume answer choice because 
the first sentence in the passage states that such pro- 
grams have become "increasingly popular" and, hence, 
po n tradtot s this answer choice. Answer D, "A survey of 



teachers' staff devek)pment needs shoukl be conduct- 
ed in all schools," is too narrow in scope to be the main 
kiea. It only d»cusses one of the two recommended 
analysis procedures and, therefore, cannot be the main 
klea of the entire passage. 

Item 2 discusses ways in whk:h teachers can gather 
infomiation about indivkhial students in order to make 
effective dedskxis about helping those students learn. 
This content is best summarized in answer A, whk^i is, 
therefore, the correct answer chotoe. TMs answer 
chotoe states, "When making dedstons about student 
teaming, teachers can use many sources to gather infor- 
mation about indMdual students." Answer B, "Home- 
work assignments and teacher-made tests provkle 
teachers with a good deal of infonmation about their stu- 
dents," is too nmrom in scope to be the oomect main 
kiea statement because it only mentions two of the sev- 
eral student information sources mentioned in the pas- 
sage. It does not combine a set of facts to provkto a cen- 
tral message. Answer C, "Because teachers need to 
make many dedstons, they oouM benefit from extensive 
training in dedston-making techrtques," is an l nele ¥fH 
answer chotoe. Training in dedston-making technk|ues 
is not mentioned in the selection. Answer D, "Standard- 
ized tests are not particularty useful sources of informa- 
tion abou^i students," is an imccurale answer chotoe 
because it contradtots information contained in the pas- 
sage. 

Hem ? describes how two types of puppet play can be 
used to enhance student learning. The connect answer 
chotoe is D, "Students can team a great deal through 
ptey with puppets." This statement effectively summa- 
rizes the central ktea of the passage. Answer A is an ir- 
relevant answer choice because it states, "Projective 
play with puppets is nme useful to students than is di- 
rect play," when no such comparison is made in the se- 
lection. Answer B, "Students act out specified situations 
in direct play with puppets," iCv an hiaccurale answer 
chotoe. The second sentence of the passage states that 
in direct play chikJren are encouraged to play without 
specific setttngs. Answer C, "Puppets shoukl be aval- 
abte to teachers of aH elementary classes," is anottier hf^ 
retevant answer choice. This toea does not appear in 
the reading selectton. 

Item 4 discusses how attending preschool heir i chl- 
dren reduce their tendencies toward possc^veness. 
Answer A, "Attending preschools can help reduce chil- 
dren's tendencies to be possessive," is the correct an- 
swer chotoe because it accurately summarizes that con- 
cept. Answer B, "Children go through many 
devetopmentai stages to which teachers must be atten- 
tive," is too broad because the readhg passage only de- 
scribes one devetopmental stage. Answer C, "Many chl- 
dren want objects that they do not have," is too narrow 
inscopetobethemainkleastatementofthepa8sage.lt 
descrKjes one manifestation of possesslveness in chl- 
dren; it does not mention the effects of preschool on this 
tendency. Answer D, "Preschools are the primary vehi- 
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des for shaping chiklren's social attitudes," is imte- 
vant. The passage only discusses one development 
stage, not social attitudes. 

Item 5 discusses ways of communicating without 
spealcing. This main idea is best summarized in answer 
D, There are effective ways that individuals can com- 
municate without speaking." Answer D is, therefore, the 
cooect answerchoice. Although It paraphrases the first 
sentence in the selection, answer A, "Charades is a 
game m which you have to act out something without 
speaking," is too narrow in scope to t)e the main idea 
statement. Remember, the first sentence in a passage 
does not neoessarity state the main kJea of the selectkm 
to fdow. In this case, for example, the first sentence 
serves as a leadnn" to the central message, not as the 
central message itself . Answer B, "The use of words can 
actually limit our ability to oommunk:ate with each 
other," is an irratevant answer choice because this idea 
is not mentk)ned in the selectkxt. Answer C, "Spoken 
language is the most advanced communtoatkxi system 
available," is an imtevant answer chowe because the 
passage does not discuss how advanced spoken lan- 
guage is as a communk:ation system. 

Summary 

Finding the main ktea of a reading selectk)n requires 
several reading comprehenskx) skiHs. You must study 
the reading passage carefully to determine its most im- 
portant poirrts. After you read the selectfon, deckJe for 
yourself what you think the main kiea of the passage is. 
Then, read the answer choices carefully. Read every an- 
swer chotoe, even if you think you have already found 
the comect answer. Any choice that contains infomia- 
tkxi that contradfcts the reading passage or that con- 
tains infonmatkxi that cannot be found in the reading 
passage can be eliminated— it is not thecotrect answ3r. 
In addWon, an answer chok:e that contains only a single 
detail or a single point from the selectk)n is too nan^ow. 
The main klea nujst summarize the central message of 
the selectkxi. It is also possible to find answer chokies 
that are too general. The con^ct choce nrujst describe 
the important message of the selectkNi; It should not go 
beyond It. In general, the correct answer will be the one 
that best answers the question, "What is this reading se- 
lectkxi trying to say?" 

JOB-RELATED VOCABULARY 



Most professKNis have a specialized vocabulary to 
describe the concepts and activities that are of partk^u- 
lar relevance to the wortc in that prof esston. Education is 
no exception. A thaough understanding of the vocabu- 
lary related to education is essential if educators are to 
conriprehend the professk)na; literature of their field. Be- 
cause the iob-related vocabulary of education is essen- 
tial to your best perfonmance as an educator, knowl- 
edge of education-related terms is tested on the 
TECAT. 
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How the SkMIs IMeasured 

There are 10 job-related vocabulary items in the 
TECAT. For each jotwelated vocabulary question on 
the TECAT, there win be a brief reading selection con- 
taining an underlined tenn. Befow the selection will be a 
question ttiat asks, "Which of the Mtom\g is the best 
definition of (klentified tenn) as used above?" Th^e will 
be four answer chokies. Only one will be correct. 

Skill AnaFysIs 

To answa* job-related vocabulary Items, first deter- 
mine the term to be defined. ConskJer how you wouM 
define tiie temi. Then, read each answer chok:e careful- 
ly, and select tiie one that best defines the tenn ttiat is 
underlined botti in the reading selection and in tiie ques- 
tion. 

Although the term will be drawn from a selection, the 
selection will not provkJe chjes that can help you define 
the tenn. In selecting the best definition of the term, be 
sure not to make your chotoe until you have read and 
consklered all of the possible answers. If you are uncer- 
tain about the comect answer, start by efimlnating the 
chokies that you know are incorrect. Then , try to select 
the best answer from the remaining chokies. Inconrect 
answer chok)es will be one of the folfowing types: 

Incorrect An incorrect definition defines one of the el- 
igible job-related vocabulary terms, but not tiie one used 
in the reading selection. 

Irrelevant An irrelevant definition defines a job- 
related vocabulary tenn or education concept not eligi- 
ble for testing. 

As with most vocabulary-based skills, ttiere is no sub- 
stitute for leaming tiie definitions of the terms involved. 
In the case of ttie TECAT, this requires leaming the defi- 
nitions of any of tiie 82 words or phrases ttiat are eligible 
for testing on the TECAT *s job-related vocabuLry 
items. These words and phrases, presented betow, 
were selected on tiie basis of recommendations by an 
advisory committee of Texas educators and citizens. 
The committee recommended only the inclusk)n of ter- 
minok)gy important for Texas educators in carrying out 
their routine responsibilities. 

Without doubt, you wIR be fanrMiar witii many of tiie 
words and phrases contained in the list of TECAT- 
eliglble jotnelated vocabulary. For any word or phrase 
witti whk:h you are not familiar, kx>k up its definition, 
t' en study It so ttiat you can define each word or phrase 
listed. 

One possible source of definitions is a colleague who 
is knowledgeable regarding such terminotogy. Anottier 
source is one of the several sets of definitions provkled 
by various institutions and professional organizations. A 
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third source of suitable definitions is starujard texttxx)ks 
in the field of education. The bulk of the TECAT job- 
related terminotogy will be defined in one or n;ore of the 
foltowing types of textbooks: 

• Educational psychology 

• Cunricuium 

• Measurement 

• Administration 

• Special education 

Locate copies of up-to-date texts in these fields (from 
your school/district professional library, a college li- 
brary, or a public library). The majority of the TECAT 
terms will be found in such texts. 

Although job-related temns may be defined in different 
ways by different people, the definition on which each 
TECAT item is based will be a common, generally ac- 
cepted definitk)n of the word or phrase. It shouU be 
noted, of course, that you must be ready to kJentify defi- 
nitkxis that are not expressed in exactly the same words 
as the defmitkHis you have used. For example, if you 
have (for your own study purposes) defined the term 
"pretest" as "a test given to students prior to instruction 
then you shouM recognize that the foltowing definition is 
also a perfectly acceptable definition for the same term: 
"an assessment of students that is administered before 
an instructk)nal sequence." These two definitions are, in 
essence, equivalent. Although the wordings differ in 
minor ways, the central thrust of the two definitions is 
identical. 

As you consider each of the four answer choices in an 
effort to kJentify the correct definitkxi, don't forget that 
there may be incon^ect answers that are appropriate 
definitkms of o.her common educational tenns. Thus, 
don't assume that merely because you encounter a fa- 
miliar definition, it is a correct definition of the term to 
which the item refers. 

The words and phrases eligible for testing in the 
TECAT items dealing with job-related vocabulary are: 

Ability grouping 

Absenteeism 

Accreditation 

Achievement 

Achievement tests 

Aptitude 

Aptitude tests 

Admission, Review and Dismissal (ARD) Committee 

Assessment 

Bilingual education 

Classroom management 

Certifi^atbri 

Compi^nsatory education 
Compiehension 
Computer literacy 
Continuing contract 
Criterion 

Criterion-referenced test 
Cunlculum 
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Disadvantaged 
Discipline management 
Discovery leaming 

English as a Second Language (ESL) 

Evaluation 

Expel 

Extracurricular 
Extrinsic motivation 
Feedback 

Formative (evaluation) 

Gifted and talented 

Grade equivalent scote 

Guardian 

Gukled practk)e 

Handicapped 

Homebound instruction 

Independent practice 

Individualized Educatk)nal Program (lEP) 

Individualized instructk>n 

In-school suspension 

Inservk^e (education) 

Instructional objective 

Intrinsic motivation 

Learning disability 

Leaming resources center (LRC) 

Lecture method 

Lesson plan 

Limited English Proficiency (LEP) 
Mainstreaming 
Mastery leaming 
Mean (average) 

Modeling (behavioral and instructional) 

Monitor (as a verit)) 

Multrcultural 

Normal curve 

Norm-referenced test 

Chjective test 

t acing (instruction) 

Peer tutor 

Percentile 

Posttest 

Pretest 

Probationary contract 
Raw score 
Readiness skill 
Reinforcement 
Remediation 
Retention 

Scope and sequence (of instruction) 

Self-concept 

Self-paced (instruction) 

So Jal oromotion 

Socioeconomic scatus 

Special education 

Standardized test 

Summative (evaluation) 

Suspenston 

Team teaching 

Temn contract 

Time-on-task 

Truancy 

Vocational educational 



Read the foHowtng item and select the best definition 
of the underlined term. 



Now, read the following item and select the best defi- 
nition. 



Adapted from a memorandum: 

The steps involved in a suspension are de* 
scrit)ed in the district's procedures manual. 



1. Which of the following is the best definition of sus- 
pension as used above? 

A Students are retained in the same grade for an 
additional year. 

B Students are required to remain on school 
grounds after school. 

C Students are net penmitted to attend school for 
a^pectfied period of time. 

C Students are transferred to a different school 
district. 



This question requires you to find the definition of 
suspension. Suspension is a disciplinary action that 
prevents a student from attending school for a certain 
period of time. This action is best described in answer C, 
"Students are not penmitted to attend school for a speci- 
fied p€>riod of time." Therefore, C is the correct answer 
choice. 

We will now examine the remaining three answer 
choices. Answer A is an incorrsct answer choice be- 
cause it defines another eNgibie tenm, ratantion. Answer 
B is an irrstovant answer choice that defines an educa- 
tional tenm not eligible for testing, detention. Answer 0 
is also an irrelevant answer choice. It discusses a type 
of transfer, not suspension. 

Remember, the sentence in which a vocabulary term 
is used will not provide dues as to the definition of the 
tenm. Do not select a definition simply because it makes 
sense in the sentence. Make sure the answer you select 
is the best definitton of the term. 



Adapted from an educatkxi textbook: 

Teachers often find that they must change their 
lesson plans based on student needs. 



2. Whtoh of the f olk>wing is the best definitbn of lesson 
plans as used above? 

A worksheets provkted for students to practk» 
new skills 

B outlines indteating what will be taught during 
each dass 

C summanes of the educatkxial goals and recom- 
mended services for students with special 
needs 

D textbooks selected for use in each dass 

This item asks you to select a definitkxi for che tenm 
lesson plans. This tenm is best defined in answer B, 
"outlines indteating what will be taught during each 
class." Therefore, answer B is the correct answer 
chokX3. 

Now, !et us examine the other, incorrect, answer 
chores. Answer A discusses wortcsheets to be com- 
pleted by students, not lesson plans, created by teach- 
ers. It is, therefCNre, an irretevant answer chok:e. An- 
swer C is an incorrect answer chok)e; it defines another 
eligible tenm, lEP (IndivkJuaKzed Educatk)nal Program). 
Answer 0, whtoh refers to textbooks, is an irrelevant 
definition. 
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PRACTICE TEST FOR JOB-RELATED 
VOCABULARY 

To test your knowledge of job-related vocabulary 
terms, answer the following five items. When you have 
finished, check your answers on page 17. Read the ex- 
planatkxis of the answer choices for any item that you 
missed. 



Adapted from a newspaper/magazine: 

It may be advantageous to have the cwiculum 
for the new course established by a committee. 



1 . Whk:h of the foOowing is the best definitkxi of cunrfc- 
ukjm as used above? 

A a standard established for mastery of a course 
B the content to be taught in a course 
C the skills required for entry into a course 
D a test given at the end of a course 



Adapted from a memorandum: 

A staff devetopment workshop on how to moni- 
tor a classroom effectively will be offered next 
nrxxith. 



2. Whk:h of the fbltowing is the best definitkni of moni- 
tor as used above? 

A observe dass activities and intervene, when 
necessary, to keep students on track 

B plan and arrange the phystoal characteristtos of 
a classroom 

C decorate a classroom with educatkxialiy stimu* 
lating materials 

D plan the particular insluctional material to be 
taught and its order of presentatx)n 



Adapted from an educatkm textbook: 

Opportunities to partkdpate in extracunicular 
activities are important for students. 



3. Whk:h of the f oUowing is the best definttton of extra- 
curricular as used atrve? 

A couises for credit that are selected by stu- 
dents 

B events sponsored by the school that do not 
count toward academk: requirements 

C projects that can be done in addition to regular 
school work to eam extra-credit pobrts 

D learning on one's own through expkxatkxi and 
discovery 



Adapted from an educatton textbook: 

Students can benefit from proper use of 
remediatkxi. 



4. Whk:h of the fdtowing is the best definitton of 
remed'atton as used above? 

A Students are given poor grades if tfiey demon- 
strate inadequate skills. 

B Students are given rewards for satisfactory 
work. 

C Advanced instructk>n is given to students who 
are ahead of grade level. 

D lnstructk>n is provkled to help students catch 
up to grade level. 
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Adapted from a memorandum: 

Students in EngBsh as a Second Language 
(ESL) dass^ are sponsoring a i>ake sale to buy 
more equipment for the language lab. 



5. Which of the following is the best definition of En- 
glish as a Second Language ( ESL ) as used above? 

A classes for students whose primary language is 
not English 

B classes for students who are native English 
speakers and who want to become fluent in a 
foreign language 

C classes ^o help students improve their English 
skils by learning a foreign language 

D English classes in whk:h students learn at their 
own pace 



ANSWER KEY AND ANSWER ANALYSIS 



The answers to the practk» test items are No. 1: B, 
No. 2: A, No. 3: B, No. 4: 0, No. 5: A. 

Nem 1 requires you to select the best definitkxi of cur- 
riculum, whch refers to a planned set of educatkxial ex- 
periences. Answer B, Ihe content to be taught in a 
course,' correctly defines curriculum and is, therefore, 
the correct answer choice. Answer A is an incorrect an- 
swer chotoe; it pertains to niastery leanriing, not cunrkx^ 
kim. Curriculum refers to the educatkxial experiences to 
be provkJed for students, not to levels of student 
achievement. Answer C is an inelevaiit answer chok:e 
that defines the ineligiUe educatkxial tenm prerequisite. 
Answer D is incorrect; it defines another eligible tenm, 
posttest. 

Item 2 asks for the best definitkKi of inonitor as used 
in the boxed sentence. This term is best defined in an- 
swer A, "observe class activities and intervene, when 
necessary, to keep students on track.' Thus, answer A 
is correct. Answer B is an incorrect answer chok» that 
describes one aspect of classroom management. Al- 
though monitoring a dassroom is a part of classroom 
management, arranging the furniture in a classroom is 
not the sanrie as monitoring. Answer C is also irrelevant 
Like answer B, answer C refers to the physical environ- 
ment in a classroom; this is not relevant to the task of 
monitoring students' behavtor. Answer 0 is an incorrect 
answer chotoe; it describes the productk)n of a lesson 
plan, not the actk)n of nrnxiitoring classroom activi- 
ties. 
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Item 3 requests the best definitk)n of extraeurricular. 
This tenii refers to activities that are 'outskle of the cur- 
riculum." As we saw h practice item 1 , cunlcukjm refers 
to a pi anned set of educatkNial experiences. Therefore, 
extracunicular activities are activities tiiat occur for rea- 
sons other than fulfiMng academk: requirements. An- 
swer B, "events sponsored by the school that do not 
count toward academe requirements,' best describes 
this concept. Thus, answer B is correct. Answer A is an 
irrelevant answer chotoe. It defines the term electives, 
whk:h is not eligible to be tested on the TECAT. Answer 
C is an irrelevant definition tiiat describes extra-aedit 
work. Answer D is an incorrect answer; it defines dis- 
covery learning. 

Item 4 asks you to select the answer chotoe that best 
exemplifies the meaning of remed to Mon. This term re- 
fers to instruction tiiat is designed to raise students' lev- 
els of competence to tiiat of their peers. This concept 
appears in answer D, "Instnjction is provkJed to help stu- 
dents catch up to grade level,' which is, therefore, the 
correct answer chotoe. Answer a is an irrele va n t an- 
swer chok» that discusses a gradkig poicy. Answer B. 
an incorrect answer chotoe, describes the term rein- 
forcement. Answer C is also an incorrect answer 
choice. 

Item 5 requires you to define the term EngMi m • 
Second Language (ESL). ESL classes are for students 
whose primary language is not EngHsh. This definition 
appears in answer A, "Classes for students whose pri- 
mary language is not English,' whkii is, therefore, cor- 
rect. Answers B and C are both irrelevant answer 
chokies. Answer D is an in cofrect answer chotoe de- 
scribing an example of indivkJualized instructior . 

Summary 

The key to the jotKelated items is an understanding of 
the eligit)le vocabulary tenms. For a fvore complete un- 
derstandir)g of each tenii, you may need to refer to edu- 
cational materials. When you answer job-related vocab- 
ulary items, read every answer dMioe carefully and 
select the best definition of the tenn. 



FACT AND OPINION 

An essential reading skill is the ability to distinguish 
between facts and opinkms. A fact is a statement that 
can be proved by evkience such as observation, mea- 
surement, or testing. Based on the evkience, everyone 
shouU be able to detenmine that a fact is accurate. For 
example, the statement "Three students were at)sent 
from Ms. Jefferson's third-period dass yesterday" is a 
fact because it can be supported by conacte evi- 
dence. 



In contrast, an opinion involves a beief or a value 
judgment. An opinion cannot be proved or dbproved 
through ot)sen/ation, measurement, or testing. So, for 
example, the statement, nJls, Jefferson's dass is inter- 
esting" is an opinion because some people may agree 
with the statement, while others may disagree. There is 
no way to prove whether the statement is true or false. 

Because being able to distinguish between facts and 
opinions is important when you evaluate ttie information 
you read , this skill is measured on the TEC AT. The infor- 
mation presented in this self-study guide should help 
you distinguish between facts and opinions and, there- 
by, improve your score on the TECAT. 

How the StciH is Measured 

There are 10 fact and opinioii items on the reading 
section of the TECAT. Each of these test items consists 
of a reading selection followed by a question that asks 
either, 'Whk:h one of the folowing statements is a FACT 
presented in the selectkNir or "Which one of the fol- 
lowing statements is an ORNION presented in the se- 
lection?" 

This question isfoHowed by four answer chokes, only 
one of whk:h is conrect. The correct answer choice is a 
fact or an opink)n (depending on whk:h one the questkxi 
asks for) that is stated in the selectkm. Thus, you wiH 
have to kxk for two things vi4ien you choose your an- 
swer. First, dkl you select the proper type of statement 
(fact or opink)n)? Second , is the statement you selected 
contained in the selectkxi? As you WiH see, facts or opin- 
ions that are not stated in the passage cannot be cor- 
rect. 

Skill Analysis 

The types of incorrect answer chores differ, depend- 
ing on whether the questkxi requires you to klentify a 
fact or an opNon. First, we win review the x>ssit)le an- 
swer chok:es for facts. The correct answe* 'itcioe wHI 
be a fact that is stated in the reading selectkxi. There are 
three types of incorrect answer choices for fact ques- 
tkxis: 

An inaccurate fact A factual statement that contra- 
dicts infonmatkm presented in the readkig selection 
cannot be the correct answer. Therefore, even if you de- 
termine ttiat an answer choice sounds like a fact, you 
must still check that it is consistent with what is stated in 
the selection. 

An irrelevant fact An answer choce that presents in- 
fonnatkxi that is not stated in the reading selectkx) can- 
not be con^ect, even if it is a fact. Make sure that you can 
find your answer chok:e in the seiectkNi. 
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An opinkNi. If the test questk>n asks you for a fact, 
any answer chok:e that is an opink)n (vakie judgment, 
belief or personal view) wiH be incon^ect. Every reading 
selectkxi will include at least one fact and one opinkxi. 
Thus, an answer chok:e that expresses an opinkxi can 
be taken directly from the reading passage and stifl be 
incon^ect. 

Half of the questkxis in the fact and opinkxi section of 
the TECAT require you to choose an opinkHi. When 
klentifying an opinion, be on the lookout for due words 
that signal a belief or a value judgment. Verbs such as 
believe, feel, and think generally indk:ate a belief. Ad- 
jectives such as good, bad, and beautiful express 
value judgments, as do terms such as shoukl, mutt, 
and ought to. Words such as probably, po ;sibly, and 
likely also frequently indk:ate opinkxis. 

The conrect answer choice for an opinkxi item wiH be 
an opinkxi that is presented in the reading selectkxi. 
There are three types of incon^ect answer dxxces for 
opinkxi q'lestkxis. 

A c o n tradicted opinkMi. This type of answer chok» 
wM express an opinkxi, but it wHI be contradkrted by an 
opinkxi presented in the reading selectkxi. Be careful 
that the opinkxi you select agrees with an opinkxi stated 
in the reading selectkxi. 

An irrelevant opinkxi. An answer choce of this type 
wM express an opinkxi that is not contained in the read- 
ing selectkxi. You can avokl such incon^ect answers by 
making sure that you have kx:ated your answer dhoice 
somewhere in the readkig selectkxi. 

A fact When a test questkxi asks for an opinkxi, any 
answer chok^e that is a fact wiH be incon^ect. Be sure 
that the answer you select as an opinkxi is a statement 
of personal belief or judgment. 

After reading the selectkxi, read the test questkxi 
carefully to determine whether you shoukl choose a fact 
or an opinkxi. (Be sure not to overkx)k the upper case 
letters spelling FACT or OPINION in the questkxi.) Next, 
conskJer each answer chok:e. Avokl any answer chok> 
es that are not of the type (fact or opinkxi) required by 
the test question. Also, avokJ any answer chotoes that 
arecontradk:ted by the selectkxi or that are not stated in 
the selectkxi. Make sure that you examine every an- 
swer chotoe, even if one of the first answers appears to 
be correct. If you are having diffkxjity selecting an an- 
swer, eliminate the chok:es that are clearly incorrect, 
then select your answer from the remaining chokes. 
When you select your answer, check that it is of the ap- 
propriate type (fact or opinkxi) and that you can find it in 
the se lection. Be careful not to let your own opinkxis or 
point of view affect your selectkxi of an answer chotoe. 
Base your dedskxi only on the informatkxi presented in 
the selection. 
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Ssmpto Nmis 

Read this selection and choose an answer that is a 
fact from the selection. 



We wi now examine the three remaining answers, A, 
C, and D. Answer A, "^lost classes offered through cor- 
porate schools are not offered in four-year colleges or 
universities; is an irrelevant fact; it is a fact that is not 
stated in the passage. Although the fifth and sixth sen- 
tences in the selection state that some areas of instruc- 
tion offered in corporate schools are not taught in tradi- 
tional colleges and universities, it does not state that this 
is true of most classes. Answer C, "Going to a corporate 
school is an ideal way for adults to continue their educa- 
tion/ is an opinion. You can tea that it is an opinion be- 
cause of the word "ideal." What some people consider to 
be ideal may not be considered to be ideal by others. 
Thus, this statement is a value judgment and. hence, an 
opinion. Because the question asks for a fact, answer C 
is inconBCt. Answer 0, "More students are currently 
trained by United States companies than by four-year 
colleges and universities; is an inaccumte fact. The 
second and third sentences in the selection state that 
corporate schools train almost as many students as do 
colleges and universities, net more. 

Now consider the following selection and find the an- 
swer that states an opinion expressed in the selec- 
tion. 



Adapted from a newspaper/magazine: 

The corporate classroom is quietly becoming a 
third leg of the education system in the United 
States. United States companies currently train 
and educate nearly 8 miion people. This figure is 
almost as large as the total enrolnient of Ameri- 
ca* s four-year colleges and universities. The 
courses offered through these corporate pro- 
grams range from remedial English to nuclear en- 
gineering. Some subjects, such as language and 
accounting, overiap with those taught in traditional 
schools. However, subject areas not cunrently in- 
corporated into conventional curricula are also 
taught. The most attractive feature of these corpo- 
rate schools is ttiat employee-students attend 
school for free. Furthenmore, some students can 
continue to receive a fv» salary while leanwig. 



1. Which of the following statements is a FACT pre- 
sented in the selection? 

A Most classes offered through corporate 
schools are not offered in four-year colleges or 
universities. 

B Employee-students do not have to pay to at- 
tend corporate schools. 

C Going to a corporate school is an ideal way for 
adults to continue their education. 

D More students are cun-entiy trained by United 
States companies ttian by four-year colleges 
and universities. 



Upon careful reading, you can seettiat ttiis test ques- 
tion asks you to find a fact from the selection. There are 
several facts stated in this reading passage, but only 
one of ttiem appears as an answer chotee. The second- 
to-last sentence in the passage states ttiat "emptoyee- 
students attend [corporate schools) for free." This fact 
is paraphrased in answer B, •Emptoyee-studentsdonot 
have to pay to attend corporate schools." Thus, answer 
B is the correct answer chotee. 



Adapted from an education textbook: 

An instiuctional mettKxJ suitable in one situation 
may be quite unsuitable in anottier. For example, 
tiie way that teachers function in open classrooms 
varies tremendously from how they functton in 
highly stiuctured classrooms. Even wittiin a class- 
room, teachers must continuously adapt to the 
broad range of needs and skills of their students. 
Flexibifity is a necessary quaKty of an effective 
teacher. Teachers possessing ttiis trait shouM be 
admired. There are millk)ns of teachers in this 
country. Each one must arrive at a unique way to 
accommodate the instructional challenges that are 
faced. 



Whk:h of the following statements is an OPINION 
presented in the selectkm? 

A Similar instructional strategies shoukJ be used 
by teachers in all settings. 

B Teaching in open classrooms is more enjoyable 
than teaching in highly structured class- 
rooms. 

C There are millions of teachers in the United 
States. 

D Flexibility is an essential quality of an effective 
teacher. 
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TIlis test questk)n requires you to select an opinio 
from the selection. Answer D, Tlext)ity is an essential 
qualty of an effective teacher," is the correct answer 
choice. This sentence is a dose paraphrase of the fourth 
sentence in the passage: TIexitiility is a necessary quali- 
ty of an effective teacher." You can teS that this state- 
ment expresses an opinion because of the value judg- 
ments implied by words such as "necessary," 
"essential," and "effective." 

f4ow let's consider the mconBCt responses. Answer 

A, "Simlar instructional strategies should be used by 
teachers in al settings," expresses a contradtetod opin- 
ion. The passage expresses the opposite view. Answer 

B, "Teaching in open classrooms is more enjoyable than 
teaching in highly stmctured classrooms," is an I we l e 
vant opinion because the passage does not compare 
how enjoyable it is to teach in deferent kinds of class- 
rooms. Answtr C, There are mHons of teachers n the 
United States," is a fact from the passage (second-to- 
last sentence). Remember that the question asks for an 
opinion. 

PRACTICE TEST FOR FACT AND OPINION 

On the folowing pages you wi find a practice test that 
wi help you see if you can dtetinguish between facts 
arxJ opinions. When you have completed al five items, 
check your answers on page 22. If you missed any 
items, read why the answer you chose was incorrect 
and why the correct answer choice best answers the 
test question. 



Adapted from a student texttxx)k: 

The language used in writing a report is often 
impersonal and formal. Some writers use lan- 
guage that is stuffy and far too technk^ for read- 
ers to understand. A report shouM awaken a read- 
er's interest, not put the reader to sleep. The most 
critk:al part of a report is the introductk)n, or the 
first part, of ttie report. From the introductton, the 
reader forms an impresskxi and often deckles 
whether or not to contir d readNig. One sure way 
to tose readers is to write elaborate introductkxis. 
Instead, writers shouM jump right into the sut)ject. 



Adapted Irom a memorandum: 

To: Teachers and Students 
From: Mr. Brock, School Librarian 
Subject: Book Survey 

As your school H)rarian I am deBghted to infbnm 
you of some good news. We have received addi- 
ttonal funds this year to purchase new books and 
magazines for our fadlty. Rather than selecting 
books and magazines nr^self , I have deckled to 
conduct a survey of students and teachers. The 
purpose of the survey is to odect your ratings on a 
Bsc of bocks and magazines that we might pur- 
chase. Based on the results of the survey, I wi se- 
lect a combinatton of books and magazines that 
we can afford. 

Please return your completed surveys to the B- 
brary by next Friday. This is a tremendous oppor- 
tunity to expand our resources and improve the l9- 
brary. Your input is valuable and wi gukle me in 
making the final selections. 



2. Whk^i of the foBowing statements is a FACT pre- 
sented in the solectton? 

A The school Bbrary was given additkxial money 
to buy new books and magazines. 

B The purchase of new resources shouM greatly 
improve the school Bbrary. 

C This is the first time in several years that the B- 
brary has been able to purchase new books. 

D The completed surveys shouM be returned to 
the prindpai's office by next Friday. 



1. Whk:h of the foUowing statements is a FACT pre- 
sented in the selectkNi? 

A Long, wordy introductkms are boring to read. 

B The most important part of a written report is 
the conckiston. 

0 The beginning of a report is known as the intro- 
ductkx). 

D AB Jdents are required to write reports at 
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Adapted from an education journal: 

During the adolesoent years, students' peer 
grojps tend to influence their activities, behavior, 
attitudes, and academic goals. Peer influence is 
generaly strongest at the secondary level. Many 
adults say that it is nearty impossi)le to influence 
students' selection of friends and peer groups. 
Nonetheless, teachers should encourage stu- 
dents to be selective in their choice of friends. 
Within the school setting, the avalabity of a varie- 
ty of extracurricular activities and dubs allows stu- 
dents to choose their peer groups more carefuly. 
Students who select peers with the same goals 
and interests generaly do better in school both ac- 
ademicaly and sodaly. 



3. Which of the folowing statements is an OPINION 
presented in the tetocHon? 

A Teachers should encourage students to 
choose their friends carefully. 

B Peer group influence tends to be strongest at 
the elementary level. 

C Schools should sponsor more after-school ac- 
tivities to help students make friends. 

D Parents report that they signficantly influence 
their children's choice of friends. 



Adapted from a teacher's manual: 

This mathematics series includes both a stu- 
dent texttxxA and indMdual student wortcbooks. 
The series is designed to help elementary students 
learn bask: concepts and skis in mathematics. 
The program has two maja emphases. The first 
enriphasis Ss to hel^ students estabish mastery of 
fundamental skSs and operatk)ns in mathernatk:s. 
Second, and pertiaps more important, the materi- 
als are intended to promote students' abities to 
apply bask: skis to a variety of novel problem- 
solving situatk)ns. 

The series is bult on the beief that computa- 
ttonal skis form a necessary base for studente. 
However, such skis must be appied if they are to 
be useful. Therefore, the program introduces 
prot>lem-solving technk)ues in a step-by-step 
manner, iustrattons of how these technk|ues can 
be appied to real-if e situattons are presented in 
both the student textbook and the student work- 
book. 



Whk^h of the folowing statements is an OHNION 
presented in the selection? 

A This mathematk^s series consist:} of both a stu- 
dent texttxx)k and a student woricbook. 

B The second emphasis of the mathematrs se- 
ries is more important than the first. 

C It is just as important for students to devetop 
good mathematics skis as it is fry them to de- 
vetop good readv)g skis. 

D Mathematk^s would be the favorite sut)jec: of 
most students if teachers used practical exam- 
ples when introducir)g new kJeas. 
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Adapted from an aoucation journal: 

There are several note-taking techniques that 
can improve students' performance in school. 
First, students should be encouraged to take 
notes that stress the rnain idea of a lecture. A re- 
cant research study demonstrated that this type of 
note-taking is associated with t)etter recal of fac- 
tual infdrmatkMfi. Many people etso beieve that 
taking detaled notes can help students improve 
their per fo rm a nce. By supplement i ng their main 
ktoa notes with detals. students can gain ful t)en- 
efit from their note-taking. One thing that students 
shouM not do whie taking notes is to attempt to in- 
tegrate informatk)n as it is t)eing presented. Trying 
to relate lecture inf ormatk)n to prevkxis knowl- 
edge whie taking notes is extremely difficult and 
can confuse students. 



5. Whk:h of the fdowing statements is an OPINION 
presented in the t electfan? 

A Many research studies have established the 
t)enefits of proper note-taking practices. 

B Note-taking is a waste of time if students do not 
use their notes to review for a test. 

C It is diffk:ult to take notes and relate lecture tn- 
f ormatkm to prevkxjs knowledge at ttie same 
time. 

D Writing down the details of a lecture is of little 
value in note-taking. 

ANSWER KEY AND ANSWER ANALYSIS 



The answers for the practk:e test are: No. 1 : C. No. 2: 
A. No. 3: A. No. 4: B. and No. 5: 0. 

Item 1 is atxxjt the language used l>y writers in re- 
ports, and it asks you to identify a fact from the selec- 
tx)n. Ansmr 0. "The t)eginning of a report is known as 
the introductkxi; is a fact that is presented in the fourth 
sentence of the selectkxi. It is a statement of fact t)e- 
cause it simply states sometMig that is true: it does not 
express a vahje judgment or a t)eNef. Answer 0 is . there- 
fore, the correct answer chok». Answer A. "Long, 
wordy introducttons are t)oring to read.' is a statement 
of opbik)n: the adjective Ixirin^ 
ment t)ecause what one person conskters to be txxing 
may not be t)oring to another person. Field-'est data re- 
vealed, however, that many examinees felt that this was 
the oonwt answer, probably because it seemed to fol- 
low from the general tone of the selectton. Do not m.ike 
this mistake. A statement is not a fact merely because 
^ *he author seems to beieve it. Answer B. The most im- 
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portant part Of a written report is the conclusk)n.'* is also 
an opinkNi because the term "most important" indk:ates 
a value judgnrtent. Furthernxxe. this opinion is contra- 
dicted in the fourth sentence of the passage. (If the 
questkx? asks for a fact, a statement of opiruon can 
never be the correct answer choce— whether that opin- 
ion is supported or contradicted in the reading s^ec- 
tk>n.) Answer D. "All students are required to write re- 
ports at some point in their educatkxi." is an irrelevant 
fact; the passage does not mentkxi students. 

Item 2 discusses funds for library materials and re- 
quires you to select a fact presented in the reading pas- 
sage. Answer A. The school library was given additk)nal 
money to buy new books and magazines." is the correct 
answer chok:e. It is a statement of fact that is presented 
in the second sentence of the memorandum. Answer B. 
"The purchase of new resources shouM greatly improve 
the school library." is an opMon. In this sentence, the 
word "shoukT indicates an expectatkxi about some- 
thing that is likely to happen, not something ttiat neces- 
sarily v^. Answer C. "This is the first time in several 
years that the library has been able to purchase new 
books." is an irrelevant fact. Such information does not 
appear in the passage. Answer D. The completed sur- 
veys shouU be returned to the principal's offk» by next 
Friday," is an opinkxi (note the due word "shoukf) that 
is contradkrted in the passage (second paragraph, first 
sentence). 

Item 3 discusses adolescents and peer influence. You 
are asked to select an opimon from the passage. The 
correct answer is A. Teachers should encourage stu- 
dents to choose their friends carefully." Again, the ckje 
word indk^ating a statement of opink>n is "should." The 
fourth sentefKe in the passage presents this opinkxi. 
Answer B. "Peer group influence tends to be strongest 
at the elementary level." is deariy contradicted in the 
second sentence of the passage. Answer C. "Schools 
should sponsor more after-school activities to help stu- 
dents make friends." is an irrelevant opinion because, 
although the passage states the social vakie of extra- 
curricular activities for students, it does not indk)ate a 
need for more after-school activities. Answer D. "Par- 
ents report that they signifk:antly influence their chil- 
dren's chok:e of friends." is a statement of fact that is ir- 
relevant because parents are not specifk:ally nientkxied 
in the passage. 

Item 4. concerning a series of mathematics texts and 
workbooks, requires you to select an opinkm from the 
passage. Answer B. The second emphasis of the math- 
ematics series is awe important tfian the first." is the 
correct answer choice. When someone states that 
something is 'wore in? portent" than something else, a 
value judgment— an opinion— is being expressed. This 
opinion is supported in the last sentence of the first par- 
agraph. Answer A. This mathematk^s series consists of 
both a student textbook and a student v^book." is a 
statement of fact Although this fact is presented in the 
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passage, remember that the question asks for an opk^ 
ion. Although answer C. 'It is just as important for stu- 
dents to develop good mathematics." is an opinion, 
reading skis are not mentkxied in the passage. There- 
fore, answer C is an irrelevant opinkm. Answer 0. 
"Mathematics wouM t)e the favorite sut)ject of most stu- 
dents if teachers used practical examples when intro- 
ducing new ideas." also expresses an opinion. However, 
as with answer C. this opinkxi is not expressed in the se- 
lectk)n. Therefore. Answer D is also an Irrelevant opin- 
ton. 

Item 5 discusses effective note-taking technk^ues and 
ask s that you select an opbikNi from the selectton . The 
correct answer is C. "It is difftouK to take notes and re- 
late lecture informatton to prevkxjs knowledge at the 
same time " What is difftoult for one person may not 
diffk:ult for another. An ^sessment of difficulty is. 
therefore, a vakje judgment, and answer C expresses 
an opink)n. This opirmn is presented in the last sentence 
of the readNig seiectton. Answer A. *Many research 
studtos have established the benefits of proper note- 
taking practices." is a fact Furthennore. the passage 
does not even make this point. It only describes one 
study. Remember, whether or not a fact statement is 
supported by the reading selectkxi. it cannot answer a 
question requiring a statement of opinton. Answer B. 
"Note-taking is a waste of time if students do not use 
their notes to review for a test." is an irrelevant opinton. 
Although the term "a waste of time" does reflect a vakje 
judgment and. thus.anopinton. tests are not mentkxied 
in the passage. Answer 0. "Writing down the details of a 
lecture is of little value in note-taking." is an inaccurate 
opinkxi. This opinkxi is dearty contradicted in the fifth 
sentence of the passage, which states that there are 
benefits to be gained from writing details. 

Summary 

Fieki-test data show that the fact and opinkxi items 
are among the most diffk:ult test items on the TECAT. 
Even so. distinguishing fact ^om opinkxi is a very impor- 
tant sklN. and one that can be devek)ped with practk:e. 
When you work on a fact and opinion item on the 
TECAT, first read the entire reading selectkxi with great 
care. Keep in mind that the correct answer will always 
be contained in the reading selectkxi. After you have 
reed and understood the selectkxi. then read the ques- 
tkxi. Be sure you know whether you are looking for a 
fact or an opinkxi. Next, read each of the answer choic- 
es. As you read each chok:e. deckle whether it is a fact 
or an opinkxi . Look for due word s that may indicate that 
a statement is an opinkxi. Identify facts biy considering 
whether evidence could be obtained to prove the truth 
of a statement. 

Remember, if an answer chotoe is contradtoted by the 
seiectton or does not appear in the selectkxi. it cannot 
be conect. Keep in mind that whether or not you person- 
ally agree with the answer you select is not important. 
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To do weH on this skill on the TECAT. find the answer 
choice that is a FACT (or OPINION) presented in the se- 
lectkxi. 



REFERENCE USAGE 

Knowledge of how to use reference materials is es- 
sential for educators, both in teaching reference skills to 
students and in obtaining reference informatkxi for 
themselves. Because these skills are important for edu- 
cators, reference usage skills are measured on the 
1 ECAT. The Skifl Analysis sectkxi for this skW highlights 
common errors that people make when using reference 
materials. The purpose of this analysis is not only to help 
you improve your score on the TECAT. txjt to help you 
improve your reference usage skiHs in general. 

How the SkM is Measured 

There are 10 reference usage items on the TECAT. 
Eight of these items ask you to use an excerpt from a 
reference source to tocate a parttoular piece of informa- 
tkxi. The reniaining two itervis ask you to select the type 
of reference tool that can be used to locate a specified 
type of informatkxi. For all reference usage items, you 
win need to be familiar with the f oHowing reference tools: 

1 . dass schedules (teacher and student) 

2. tables 

3. graphs 

4. Ktxary card catatogues 

5. dtotkxiaries 

6. standardized test gukJes 

7. thesauri 

8. curricuhjm gukles/frameworks 

9. encydopedias 

10. Readers" Guide to Periodical Literature 

11. tables of contents (from professkxial journals, 
teachers* manuals and guides, college textbooks, 
and student textbooks) 

12. indexes (from professkxial journals, teachers' 
manuals and gukles. college textbooks, and stu- 
dent textbooks) 

13. bibKographies (from professkxial journals, teach- 
ers' manuals and gukJes. college textbooks, and 
student texttxx)ks) 

If you are unfamiNar with any of these sources, you 
shoukJ be able to find examples of most of them in a 
school library, publto library, or college library. 

Items that require you to k>cate information in a refer- 
ence source provkle an excerpt from a reference source 
and ask a questkxi that must be answered using infor- 
matkxi provided in the source. Items that require you to 
select a reference ask which reference source is the 
best one to use to locate specific infomriatkxi. Four an- 
swer chores foHow each questkxi. For questions re- 
quiring you to use a reference sourcet the conrect an- 
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swer \A« acxurateiy identify the inform 
ttie question. For questtrins requiring you to eetod a 
reference source, the conect answer wiH be the name 
of the reference source that provides the type of infor- 
mation requested by the question. 

Skill Analysis 

It is important for you to mal(e certain that you are f a- 
miiar with each of the 13reference tods listed above. If 
you are not familiar with an eligible reference tod, ask a 
librarian for help. If you needtobecome familiar with cur- 
riculum guides or standardteed-test guides, you can 
usuaHy obtain such materials through your schod dis- 
trict office. It should be noted, however, that in prepara- 
tion for the TECAT you wM need only to become famHiar 
with such guides in a general way. 

Even if you are familiar with the eligible reference 
sources, you should always read the selection, the 
question, and the answer choices with great care in 
order to sucoessfuHy answer a reference usage test 
item. Most people have problems with these items be- 
cause they are not careful enough. 

To answer a test item that requires you to use a refer- 
ence source, first look briefly at the excerpt from the ref- 
erence source. Then carefuly read t!i6 te^ question. 
Next return to the excerpt from the reference source to 
find the correct answer. The conect answer must be in- 
fonrnatkxi that is directly stated in the reference source. 
Be certain to double-check that you have selected the 
exact infomnatkxi requested in the questton. Most er- 
rors in this skill erea can be avdded by taking your time. 

There are three categories of errors that are frequent- 
ly made in kx:atlng reference infonmatkxi. The incoaect 
answer chdces for ueing-a-reforence-source items 
win be based on these enxx types: 

Adjacent informatkm. Sometimes when people ur-) a 
reference source they carelessly select infonmatk)n t at 
is acljacent to (next to) the informatkxi they are actua y 
k)oking for. Be partkxjialy careful to select the informs- 
tton you need, and not something that appears next to it. 

Inappropriate InformatkMi. Reference sources may 
contain words and numbers that totik almost the same 
or that have meanings that are similar. When you use 
reference sources, you must be certain to find the exact 
informatton you need. Therefore, one of the types of in- 
conect answers on reference source Items will be infor- 
matton that is similar in appearance or meaning to the 
correct answer. As with adjacent informatton, people 
often select such an inconrect answer chdce because 
they do not take enough time to check their an- 
swers. 

Irrelevant Info^.tiatton. Sometimes informatton in the 
reference source that does not answer the questton and 
^ is neither acyaoent nor similar to the oon^ct answer is 
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mistakenly selected as an £tfiswer. Such unrelated re- 
sponser can often be avdded by carefully reading each 
reference usage questton on the TECAT. 

To prepare for TECAT reference usage items m whfch 
you must select a reference source, revtow the most 
common punx)se (or purposes) of each of the 13 refer- 
ence sources eligible fo^ indusfon on the TECAT. These 
are: 

1 . dass schedule: a program listing a teacher's or 
student's classes during each period of the 
schod day; 

2. taMe: an anangement of informatton in rows and 
cdumns; 

3. graph: a diagram that compares variables; 

4. library card catatogue: a system for finding 
books in a library; 

5. dictkmary: a book provkiing definittons and pro- 
nunciattons of alphabettoaliy ananged words; 

6. ttandarxfizad lest gukla: a booklet provtoingm- 

fonmatton about the characteristtos of and admin- 

istratton procedures for a parttoular standardized 
test; 

7. thesaurus: a book of words and their synonyms, 
or words with similar meanings; 

8. currictikimguMe/rrameworfc:adistridorstat^ 
wide pudtoatton descridng ot)jectives to be 
taught by subject and by grade level; 

9. encyclopedia: alphabettoaliy ananged by sub- 
ject, a book or set of vdumes provkiing informa- 
tton in all subject areas; 

10. R0mlef9'GukhioP0fkHaealUi0ntui9:asetoi 
vdumes drecting the reader to r^iagazine arttoles 
according to topto and date; 

11. table of contents: appearing at the begtoning da 
pudtoatton, a list d general contents (appearing in 
the same order in whtoh they appear in the book) 
and corresponding page numbers; 

12. lndex:ap|:earingattheendofapubltoatton,anal- 
phabetized list of specific toptos with the numbers 
of the pages on whtoh they are dscussed; and 

13. biUtography: a list, ordered alphabettoaliy by au- 
thor's last name, of books and arttotos that were 
used as resources in the productton of a written 
work. 

An incon'ect answer for a reference selectton item is a 
reference tod that is eligible for testing on the TECAT 
but cannot provWe the required informatton. 

By familiarizing yourself with each eligide reference 
source and by reading each reference usage item care- 
fully, you shoukj have little difficulty with these items on 
the TECAT. 
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Examins the folk)wing table carefuity arx^ 
fbnration required to answer the question. 



therefore, adjacent to the correct answer. Answer B, 
"1 3 percent; is an inelevant answer choice t)ecause It 
does not provide the infonration called for in the ques- 
tion. Answer C, "50 percent; is also adjacent to the cor- 
rect percent but is not connect. 

Remember, there is only one connect answer to the 
question, and that answer can be found in the excerpt 
from the reference source. When answering test items 
requiring you to use a reference source, examine both 
the question and the excerpt carefully before you se- 
lect an answer choice. 

Now select the reference source that provides the in- 
formation described in the following question. 



Where could an educator look to find out which 
pages in a texttxx>k contain information on a par- 
ticular job? 



Adapted from an education journal: 



Fourlh-Qmto Ptrf ormam 
on S pmmng 1 and 2 by Rtglon 



P ercent 

S uc c— ft il SucetMful 
Completion Completion 

Regions oiugii ofuta 



1 — II 


52 


14 


III — IV 


50 


16 


V — VI 


53 


10 


VII — VIII 


45 


14 


IX — X 


51 


13 


XI — XII 


50 


14 


XIII — XIV 


50 


13 


XV — XVI 


51 


10 


XVII — XVIII 


50 


13 


XIX — XX 


55 


9 



A a bibliography 

B a dictionary 

C an index 

D the Readers' Guide to Periodical Literature 



According to the table, what percent of fourth- 
grade students ir Regions XV — XVI successfully 
completed List 1? 

A 10 percent 

B 13 percent 

C 50 percent 

D 51 percent 

This item asks you to find infomiation supplied in a 
table. Specifically, you are to identify the percent of 
fourth-grade students attending schools in Regions XV 
— XVI who successfully completed Spelling List 1. If 
you locate 'XV-XVi' in th3 "Regions'' column and look 
across to the f^t column, labeled 'Successful Comple- 
tk>n of List 1 ,' you will see the number '51 This number 
means that 51 percent of the fourth-grade students in 
Regkxis XV*XVI successfully completed List 1 . There- 
fore, answer D, '51 percent," is the correct answer 
chotoe. 

Now let's examine the incooBCt answer chok)es. The 
percent indicated in Answer A, *1 0 percent,' appears in 
the row pertaining to Regtons XV-XVI; however, it ap- 
pears in the second ookjnm, whk:h provides kifdrmatkxi 
concenr*ing List 2, not List 1 as asked for in the questkx). 
Answer A indk)ates a percent that appears next to the 
percent that conectty answers the questk)n and Is, 

O 

ERIC 



This reference selectkxi iiem asks you to kientify the 
reference source that wouM tell an educator whk:h 
pages in a textbook contain informatk)n on a certain 
topk:. The connect answer is C, 'an index," whk:h is a 
book's alphabetk:al list of topk^s and their conespond- 
ing page numbers. 

We will now examine the incorrect answer chotoes. 
Answer A, 'a bibliography,' is not connect because a bib- 
Kography is a list of books, not topk:s. Answer B, "a dto- 
tk>nary,' is a book in whk:h words are defined. Answer 
D, the Readers* Guide to Periodical Uterature," is a 
multivdume index that indk:ates in whk:h magazine is- 
sues you can find arttoles on parttoular topes. Thus, 
none of tliese three sources can tell an educator whtoh 
pages in a textbook contain informatkxi on a partkxilar 
job. 

PRACTICE TEST FOR REFERENCE 
USAGE 

On the fdtowing pages you will find a practk:e test 
with whtoh you can test your skill at using and selecting 
reference sources. Four items test your skill at using 
specific referer)ce tools and one item requires you to se- 
lect the appropriate reference source for the type of in- 
fonfnatk)n requested. Answer each test item. When you 
have completed all five items, refer to the answer key on 
page 27. If you missed any items, read why the answer 
you selected was inconect. 
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Adapted from a dass schedule: 

Schedule of Maria Gutierrez 

Grade 10 



Ptriod 


Monday 


TuMday 


WadoMday 


Thursday 


Friday 


First 


P.E. 


P.E. 


P.E. 


P.E. 


P.E. 


Second 


ArtI 


Music 


ArtI 


Music 


ArtI 


Third 


Q«omtlry 


QsofiMy 


QMmttry 


Qsomstry 


Qaomatry 


Fourth 


Lunch 


Lunch 


Lunch 


Lunch 


lunth 


rrfth 


EfiQlish 
101 


English 
101 


English 

101 


English 
101 


English 

101 


Sixth 


Bioiogy 
i 


Historv 


Bioiogy 
1 


History 


Biology 
1 



1 What is Maria GutierreT scheduled to take second 
period on Tuesdays? 

A ArtI 

B Music 

C Geometry 

D History 



Adapted from an index: 
P 

Paragraph alxHJt 
an activity, 104 
a favorite ot>ject, 110 
a machine, 102 
a personal opinion, 104 

Patterns, 158 

Predicate of a sentence, 132-133 
Pronouns 

indefinite, 140 

personal, 141 

possessive, 142 

recognition of, 140-142 
Proper noun, 137-138 
Punctuation, 91, 190 



2. On which page in this textbook should you kx)k to 
find out atxxjt personal pronouns? 

A page 104 

B page 140 

C page 141 

D page 142 
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Adapted from a bibliography: 

Andrews, J.O. (1980). Developmental considera- 
tions in instnjction, Chicago: Nelson-Hail. 

Byrd, C. M. and Matone, S. D. (1S77). Educational 
measurement: An invenlory of scales. San 
Francisco: Chandler. 

Cooks, L. J. (1978). Instruction and competence. 
Philadelphia; B. Lippincott. 

Dansk, H. S. (1979). Designing objectives. School 
Review. 79, 415-422. 

Duncan, L. B., Mitchell, S., and Atkinson. R. K. 
(1983). Education and the mind. New York: 
Harper & Row. 



3. Who published the book co-authored by S. D. 
Malone? 

A C. M. Byrd 

B J. B. Lippincott 

C Nelson-Hall 

D Chandler 



Adapted from a thesaurus: 

CUT. n. 1. [Derived from the use of a sharp in- 
strument] slash, thrust, gouge, divkJe. separatk)n. 
severance, slit, sitoe. carve, chop, stroke, indston. 
2. [A reductk)n] decrease, diminution, lessening; 
see REDUCTION 1. 3. [The shape] fashton. fig- 
ure, 'X)nstruction; see FORM 1. 4, [A sectton] 
segment, sitee, portk)n. S. [A piece of butch- 
ered meat] piece, slice, chunk; see MEAT 2. 



Due to a cut in the budget, Moorparic School 
will be unable to finance any field trips this 
year. 



4. Which group of words in the thesaurus entry means 
the same thing as the word cut as used in the sen- 
tence above? 

A group 2 

B group 3 

C group 4 

D group 5 
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5. Where could an educator read about behavior nxKji- 
fication? 

A an index 

B an encyclopedia 

C a thesaurus 

D the Readers* Guide to Periodical Literature 



ANSWER KEY AND Ai : ##ER ANALYSIS 

The answers to the practice test are No. 1 : B, No. 2: C, 
No. 3: D, No. 4: A, No. 5: B. 

Item 1 asks you to examine a student's dass sched- 
ule to determine what da&i^ she is scheduled to take on 
Tuesdays during second period. The course listed in the 
space where the period row labeled "Second" and the 
day column labeled Tuesday" intersect Is "Music." 
Therefore, answer B, "Music," is the correct answer 
choice. Answers A, C, and D are all incorrect answer 
choices because they do not answer the test question. 
They represent classes that appear in sections other 
than the sectkxi corresponding to Tuesday, S3Cond per- 
kxl. 

Item 2 requires you to use an excerpt from an Index to 
find the page on which Information about personal pro- 
nouns can be found. If you find "Pronouns" in the index 
and then look at the subcategory "personal," you can 
see that content concerning personal pronouns can be 
found on page 141 . Answer C, "page 141 ," is, therefore, 
the correct answer chotoe. Answers A, B, and C are all 
incorrect answer choices because they represent page 
numbers that correspond to topics other than "personal 
pronouns." 

Item 3 presents an excerpt from a bjblk>graphy and 
asks you to identify the publisher of a book co-authored 
by S. D. Matone. S. D. Malone Is one of the two authors 
of the book Educational measurement: An inventory of 
scales. In a bibliojraphy, books and artk^les are listed al- 
phabetically by auttior. Following a book's title appears 
the place where the book was published and the twne 
of the publishing company who published the book. Ed- 
ucational measurement: An hventory of scales was 
published in San Francisco by Chandler. Answer D, 
"Chandler," is, therefore, the conrec; answer choice. If 
you selected answer A, you mlsti»kenly selected S. D. 
Malone's co-author, "C. M. Byrr!,' as the publisher of the 
book they wrote. You may not have read tr*. question 
carefully enough to see that it asked about ttie publish- 
er, not tile other auttior. If you selected answer B, "J. B. 
Uppincott," or answer C, "Nelson-Hall," you chose pub- 
lishers of ottier books listed in Vhe bibliography, not pub- 
lishers of ttie book specified in the test question. 



Item 4 provktes a ttiesaurus entry followed by a sen- 
tence. It asks you to select the numbered group of 
words in the entiry that means the same thing as the un- 
derilned word, oit. In the sentence that is provkted, cut 
refers to "a cut in tiie budget." Entry group 2 contains 
several synonyms for the word "cut" as It is used in the 
sentence. A "cut" in the budget has the same meaning 
as a "reductkxi," "decrease," "diminutton," or 'lessening" 
In the budget. Thus, the connect answer is A, "group 2." 
Answer B, "group 3," is an incorrect answer chok:e that 
refers to "the shape" of something, not to a reduction. 
Answer C, "group 4," refers to the meaning of "cut" that 
refers to "a section" or "slice." Answer D, "group 5," per- 
tains to meat. 

Item 5 asks you to select the proper reference sour:e 
for r:«iding about behavior nxxlification. An encyctope- 
dia Is a set of books that are arranged alphabetically In 
vA\idt\ you can find information about a wide variety of 
toptes Including behavior nrnxliftoation. Answer B, "an 
encyclopedia," is, therefore, the connect answer chok:e. 
Answers A, "an index," and D, "the Readers' Guide to 
Perio(Scsi Literature,'* both refer to places where you 
can find out where you can read about something; they 
do not provkle reading material themselvc . Answer C, 
"a thesaurus," is also an incorrect answ«y chotoe. As we 
saw in the previous item, a thesaurus provides 
synonyms— words carrying similar meanings. It will indi- 
cate where you can leam about a particular subject mat- 
ter. 

Summary 

Reviewing your performance on the practice test can 
help you determine whether you need additional prac- 
tice with reference usage. You should become familiar 
with each of the reference tools used in the TECAT. In 
addition, you musi pay ctose attention to detail and, for 
some sources, be able to alphabetize accurately. 

Reference nrmterials that can be used on the TECAT 
are listed and described on page 24 of this self-study 
guide. Examine the list and decide which reference 
sources you need to examine. Most of the reference 
tools can be found In a library or In your district's testing 
or evaluation office. 



INFERENCE 

Writers frequently imply Ideas rather than stating 
them directly. Because implied Ideas may be as Impor- 
tant ttS those that are expitoitiy stated, a skilled reader 
must be able to use the skill of Inference to figure out 
somettiing that Isn't directiy stated. Because being able 
to draw Inferences from reading materials is such an im- 
portant skill for educators, it is assessed on the TECAT. 
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How Hit Skill It MMMTtd 

There are five inference items on the TEC AT, onty 
as many as appear in other reading skills. Each infer- 
ence Kern presents a reacKng selection fblk)wed by the 
que8tk)n. n^mich of the fblk>wing oondustons can most 
reasonably be drawn from IMt a eloctten?* Four an- 
swer choices foNow this question. The cooect answer is 
an inference that fbtows from the informatkx^. provi^ 
in the seiectk)n. The InconBCt answer choices are state- 
ments that are not k)gically supported by information 
presented in the selection. 

The inference represented by the correct answer will 
require the examinee to do one of the following: 

• make a comparison 

• determine a cause or effect 

• predtot an outcome 

• generalize from a series of details 

• evahjate or make a judgment 

• draw a logical conduskxi other than those listed 
above 

Skill Analysie 

The TECAT inference items require examinees to 
read a selectkxi that contains a series of statements 
that lead togicaHy to a conclusion. Your task is to deter- 
mine what condusk)n can be drav^ from the seiectkxi. 
Note that the questton asks examinees to identify a con- 
duNon that can reasonably be drawn from the selec- 
thm. You are not asked to select an answer choice that 
might be true according to your knowledge, beliefs, or 
professional experience. The answer you select must 
be based directly on infbrmatkxi presented in the selec- 
tk)n. 

The incon^ answers are drawn from the foltowing 
three categories: 

• An inaccurate inference, that is, an inference that 
is contradicted by informatk)n in the reading se- 
lectk)n. 

• An unaupportod inference, that is, an inference 
for whtoh Insuffidefit supporting evklence is pre- 
sented in the reading seiectkxi. 

• An irrelevant Inference, tha* is, an inference for 
which no evMonoe is presented in the reading se- 
lectkxi. 

The drawing of appropriate inferences from reading se- 
lectk)ns requires careful reading and togicai analysis. To 
arrive at the proper oonckiskxi, you must think step-by- 
step about the infdrmatk)n that is presented. 

Let's briefly conskJer the six types of inferences on 
which TECAT items are based. 

Making oomparlsona. An ability to compare ot)jects or 
indivktuals al(9ng specific dimenstons is an important 
reading skin. Sometinies these relattonships are not di- 
staled and must be infemed. ConsklerthefoUow- 



Bill is shorter than Juan. Juan is shorter than Tom. 



What conclusiGPi cari be drawn from this selectk)n? 
Bill is shorter than Tom. 

Tom 



Juan 



Bill 



Although no informatton is presented that directly 
compares Bill and Tom, you can still draw an inference 
about their relative heights based on informatkNi in the 
selection. 

Evaluating and making Judgments. Evahmtkxi in- 
volves choosing the best altemative according to the 
characteristics of several optk)ns and dear criteria for 
the best chotee. Conskler the foHowing example: 



Mary is shopping for a new sweater. She is 
looking for a sweater that is machine^ashable 
and that she can wear with her new skirt. The first 
sweater that she tried matched her skirt perfectly. 
However, because it was hand-knit, it cannot be 
washed by machine. The secorKi sweater that 
Mary tried k)oked nice with her skirt and was 
machine-washable. The 'rd sweater she tried on 
was machine-washable, out dkl not quite match 
the cok>r of her skirt. 



What conclusion can be drawn from this selection? 
Mary should buy the second sweater. 

We can compare the three sweaters by organizing the 
information presented in the selection in the foikiwing 
way: 



Sweater 1 
Sweater 2 
Sweaters 



MacNne- 
washable 

X 
X 



Goes 
with skirt 

X 
X 
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We can see that the second sweater is the only one 
that fulfills Mary's requirements. 
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Caim ami •ffiNst. Arxrther type of inf eren^ 
on chains of cause-arKl-efftet events such K 
ing: 



We can also use chains of cause-and-effect events to 
predict how something will turn out. 



I was late for work because I missed the bus. 
I missed the bus because I awoke late. 
I awoke late because my alarm did not go off . 



What conduskxi can be drawn from this selectkm? 

I was late for work t)ecause the alarm dkl not 
gooff. 



My alarm 




1 awoke 




1 missed 




1 was 


didn't 




late. 




the bus. 




late for 


gooff. 












work. 


1 

















If the foott>all team scores a touchdown, it will 
win the game. If it wins the game, It wil! play in the 
champk)nship game. 



What conclusion can be drawn from this selectk)n? 

If the foott>all team scores a touchdown, 
it will play in the champkxiship game. 



touchdown 



win the game 



play in the 

championsNp 

game 



The alanm's failure to go off indirectly caused this per- 
son to be late for work. 

Predicting outcomes. The prediaion of outcomes is 
related to an understanding of cause and effect. If we 
know that event A always leads to event B, and Event A 
happens, then we can reasonably predict that Event B 
wM occur. For example: 



When it rains, Maria takes the bus to school. It 
is raining today. 



What conciusk)n can be drawn froiTi this selectk>n? 
Maria will take the bus to school today. 



Maria takes the bus to school. 



Rainy days cause Maria to take the bus to school. 

Today is a rainy day. 

Today Maria wiH take the bus to school. 




Scoring the touchdown wouM lead to the team's play- 
ing the champkxiship game. 



Arriving at a generalizatkNi. A series of related de- 
tails can be viewed together as a whole to fonm a gener- 
alizatkNi. You must attempt to determine how the de- 
tails are related in order to arrive at a reasonable 
generalization. 



DetaUs 

Bill never tells lies. 

Bin always pays his debts. 

Bill is loyal to his friends. 



} 



GeneralizatkNi 

BUI is responsible. 



Here we see a series of details about Bil that arr related 
in the sense that they represent sonriething about Bill's 
character. If we know that a person never teHs Hes, al- 
ways pays his debts, and is loyal to his friends, we might 
reasonably say that the person is a responsible indivMu- 
al. We might also have reasonably inferred that BIN was 
trustworthy," "dependable," etc. 

Other k)gical conduskms. In additkxi to the above 
types of inferences, one can make various other kinds 
ofk)gk:aldeductk)ns. In the foMowing two examples, the 
conduskxi involves the process of dassificatton, or as- 
signing something to a category. 
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Sample Kerns 



All teachers at Jordan High Schoo( hav 9 40 min- 
utes for lunch. Ms. Smithers teaches at Jordan 
High School. 



What conclusion can be drawn from this seieotion? 
Ms. Smithers has 40 minutes for luncN. 



People who have 40 minutes 
for lunch 




Teachers at Jordan High Sc^kx>I 
Ms. Smithers 



Because we know that Ms. Smithers is a teacher at 
Jordan High School, we know that she has 40 minutes 
forkjnch. in other words, if she betongs to the category 
of teachers at Jordan High School, she automatk:ally 
bek)ngs to the category of people who have 40 minutes 
for lunch. 



None of Haniet's dogs are brown. Buster is a 
t)rown dog. 



What conclusion can t>e drawn from this selection? 

Buster does not betong to Hanlet. 
Harriet's dogs Brown dogs 





Buster 



We can see that Buster cannot bekxig to Hamet. 
Buster is a txown dog, and none of Han1et*s dogs are 
t)rown. 

Logteal thinking processes involved in solving TECAT 
inference items will be the sanrie as or similar to those we 
have described. 
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Read this selection carefully and select the concluskxi 
that can most togk^ally be drawn from the passage. 



Adapted from a teacher's manual: 

Reading is a process of communicatkKi be- 
tween the writer and the reader. It involves under- 
standing, evaluating, and applying infonnatton. 
The ultimate goal of reading skills devetopment is 
to acquire knowledge. This acquisitk)n is depen- 
dent on students' ability to comprehend what they 
read and to grasp new concepts. The devek)p- 
ment of a rich vocabulary is essential to being aUe 
to comprehend written material. Therefdre, stu- 
dents shoukJ be continuafly encouraged to work 
on vocabulary skills. Through practk:e in stn* jtural 
word analysis and decoding skills, stud^ts are 
able to buikJ their reading vocabulary. Teachers 
shoukJ be certain to emphasize these kinds of 
skills with students throughout the students' edu- 
catkxia career. 



Whk:h one of the folfowing condusk)ns can rrx>st 
reasonably be drawn from this selectkin? 

A Vocabulary devetopment activities shouki be 
conskJered optfonal in the teaching of read- 
ing. 

B Most students today lack good reading skills. 

C Practkse in structural word analysis can help 
students become more knowledgeable. 

D Students can improve their vocabulary skills 
dramatk)ally by reading diffk^'jlt material. 

This passage discusses the devetopment of reading 
skills. The third sentence states that Ihe ultimate goal of 
reading skills devetopment is to acquire knowledge. The 
passage goes on to say that a good vocabulary is "es- 
sential to being able to comprehend written materiaT (to 
read, in other words). The second-to-last sentence 
states, Through practtoe in structural word analysis 
. . ., students are able to buikl their reading vocabulary." 
The foltowing togtoal pattern emerges: 



ttructurti 




IncrMMd 




incraaaad 




word 








raadmg 




•nalyslt 


iMdtto 


vocabulary 


laadtto 


abWty 


laadtto 



leads to 




Answer C states, "Practtoe in structural word analysis 
can help students become more knowledgeable." This 
statement accurately expresses the togtoal conduston 
that followed from the selectton. Therefore, answer C is 
the correct answer choice. 
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Now we wfll consider the three incorrect answer 
choices. Answer A, -vocabulary devetopnnent activities 
should be oonsidefed optional in the teaching of read- 
ing/ is contnKScted in the second half of the paragraph 
which state that "The development of a rich vocabulary 
is essential. .." TherefoTB, anrwer A is Inaocuraie. An- 
swer B, "Most students lacic good readhg skils; is irrel- 
evant because a judgment about the quality ot stu- 
dents' rsadkig sidb is not made in the selection. Answer 
D, "Students c a n improve their vocabulary skis dramat- 
Icaly by readhg dmteuK materials; is also an inrel^^ 
statement The passage does not suggest that reading 
diffteuK material helps students improve their vocabu- 
lary skis. 

Now read the foHowing selectkxi and select the state- 
ment that can be togk^lly concluded from the pas- 
sage. 



Adapted from a teacher's manual: 

In instructtonal activities such as reading or pre- 
paring written reports, students work indepen- 
dently. It has been shown, however, that students 
remember informatkKi kxiger when they have to 
explain it orally to someone else. Nonetheless, 
many different approaches can be used to teach 
history. ConskJer the advantages of each of the 
folki\M^ in helping students learn about important 
people in Amencan history. 

1. Each stucint does independent research 
about a famous person in history. Students 
then write a btographk^al report of the person. 
The reports may be read by other students 
during their free time. 

2. Each student does indeperulent research 
about a famous person in history. Then each 
student, pretending to be that person, is inter- 
viewed the dass. Students ask the historic 
people about their Kves, for example, "Lyndon 
Johnson, what was your most important con- 
tributkm to our country?' The historic persons 
respond to such questkxis. 

3. Each student researches a famous person in 
history. Students then write an essay in whk:h 
they describe the person's accomplishments 
and admirable personal qualities. 



Whk:h one of the folk>wing conciusk)ns can most 
reasonably be drawn from this selecf^? 

A Students learn more about American history by 
studying about farrKXJS people than by memo- 
rizing dates and places. 

B Students wil remember the informatkxi kxiger 
if they do activity 2. 

C Some students perfonn better in group activi- 
ties while others perfonn better on individual 
work assignments. 

D Students usually prepare reports on historic 
people by working in smal groups. 
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This reading selection presents 
tivities designed to help students learn about people ^ 
United States history. The second sentence says that 
'students rememt)er inforrnation longer when they hav 
to explain it orally to sonneone else." Activity 2 describes 
an assignment requiring students to respond orally to 
questions posed by their classmates. TNs is the only ac- 
tivity that requires oral explanations of students. There- 
fore , K is likely to make students remember the informa- 
tion they lean from the assignment for a k)nger time. 
These kteas can be togicaly antviged in the foHowing 
way- 
Activities requiring students to present informa- 
tion orally (A) cause those students to remember 
the inf onnatton kxiger (B). Activity 2 (C) is an activi- 
ty requiring students to present informatkxi orally 
(A), and, therefore, will cause students to remem- 
ber the informatkxi kxiger (B). 




All A*s cause B. 
^ B C is an A. 

Therefore, C causes B. 



Answer B, "Students will remember the informatkxi 
kxiger if they do activity 2," is, therefore, the connect an- 
swer chok^e. It expresses an klea that can be togically 
concluded from the passage. 

Conskler the inconrect answer chokies. Answer A, 
"Students learn more about American history by study- 
ing about famous people than by memorizing dates and 
places," is an unsupported inference. If you selected 
this answer you may have thought that this daim couM 
be infened because the only activities mentkxied in the 
passage are about famous Americans. However, be- 
cause activities involvkig "rnenrxxizing dates and plaoM 
are not mentkxied in the passage, a comparison be- 
tween the two types of activities is r^^ scqoported by the 
passage. Answer C, "Some studf/nts perform better in 
group activities, whHe others perform better on indivMu- 
al work assignments," is imievani to the passage. No 
evkJenoe for this daim is provkled in the passage. Simi- 
larty, no infonnatkxi regarding whether students woric in 
small groups * j prepare reports on historic people has 
been presented in the passage. Thus, answer D, "Stu- 
dents usually prepare reports on historic people by 
wortcing in small groups," is also irrelevaiil. 



PRACTICE TEST FOR INFERENCE 

On the foHowing pages you will find a practk:e test 
with whfch you can test your skill at inference from infor- 
matkxi presented in a reading passage. Answer each 
test item. When you have completed aH five items, refer 
to the answer key on page 35. If you missed any items, 
read why the answer you selecied was inconrect. 



1. Which one of the following conduskxis can most 
reasonably be drawn from this selaclkNi? 

A The recommendatkxis of high-school career 
counsekxs almost always lead to curricuhim 
changes. 

B Com^nunk^atkxi skills must be taught in the 
publk: schools because students are not taught 
these skills at home. 

C Most teachers have not seen the benefits of 
their efforts to teach students how to communi- 
cate. 

D Role-playkig real-life situatkxis can help stu- 
dents experience later job success. 
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Adapted from an educatkxi journal: 

Career counsekxs recognize that indivkJuals 
with better conrvmjncatkxi skils are more likely to 
achieve job success. Many educators agree and 
are placing an increased emphasis on the devek)p- 
ment of such skHs. According to one educator, 
"Students must learn not only how to acquire 
knowledge, but also how to acquire an under- 
standing of each other." 

Common instructkxial strateg»s can be used to 
help students improve their interpersonal commu- 
nk^atkxi skills. For example, by role-playing rsal- 
life situatkxis, students devek)p the essential com- 
munk^atkxi skiH of recognizing other points of 
view. Classroom debates md dtecusskxis enable 
students to practk» presenting informctkxi or 
opinkxis in an effective manner. Writing activities 
teach students hew to organize and present their 
thoughts on paper. 

Many teachers report seeing the results of their 
classroom activities in the form of improvements in 
their students' communk:atkxi skills. 'My students 
seem to interact more effectively," said one 
teacher. "Whereas before they were qidck to inter- 
rupt, they now listen more dosely and choose their 
words more carefully." 



Adapted from a newspaper: 

Urrtil the past decade, some schools used ari in- 
effective approach to student dtedpline. Students 
were segregated into three identifiat)le groups. 
The favored few, or "pets," received most of the 
positive attention from teachers and administra- 
tors. They were actively involved in school activi- 
ties. The Iroubie-makers' were individuals who 
had the reputation of "testing ttie system." It was 
expected ttiat ttiese students would mist)ehave. 
thus aeating ttie seif-fuNHIing prophecy ttiac rules 
were ikely to be txoken. This group of students 
was more numerous than the "pets." Perhaps the 
most d»turt)ing aspect of ttiese schools was tt)e 
presence of an even larger group, ttie "nobodies." 
These students rarely received any attention, and 
their involvement in school was minimal. 



2. Which of the following conclusions can most rea- 
sonat)ly be drawn from this selection? 

A Disciplinary practices in schools have not 
changed much during the past decade. 

B The group of students caHed "notxxlies" was 
larger and less actively involved in school activi- 
ties than the "pets." 

C Discipline is the iDost complex problem facing 
schools today. 

D Schools can provide instruction nrx>re effective- 
ly if students work with teachers in deteonining 
the rules of a school. 



Adapted from a newspaper/magazine 

Several studies have demonstrated that at- 
tempts at educational reform are most successful 
if there is a large amount of community involve- 
ment. Offkjals witti ttie Baltinrxxe pubfic school 
system deckled to apply ttiis concept when ttiey 
launched a "school hotiine." The hotiine is the lat- 
est in a series of attempts to deal witti aie of ttie 
worst attendance rates in ttie country . Prevkxis ef- 
forts ttiat used punishfnents and rewards focused 
only on the students and dM not involve ttie pubfic. 
"Pwple can can to tea us about students who are 
not in school," sakl ttie project coordinator. City 
poKce then go to pk:k up ttie students who are re- 
ported to be skipping school. If ttie situation in- 
volves a problem at a student's home, a school so- 
cial wortcerts sent to make a home visit. Thu8,ttiis 
program is heavily dependent on community in- 
volvement. 

The hotiine is open weekdays from 9 a.m. to 5 
p.m . As evkience of community involvement in the 
program, ttiere has been an average of nine calls a 
day since ttie hotiine was startec - isttict officials 
hope that the hotline will improve the current 84 
percent attendance rate by ttie end of ttie school 
year. 



3. Whk:h one of the fbltowing conclusk)ns can most 
reasonably be drawn from this selection? 

A The school hotiine shouM be more successful 
ttian prevkHis efforts to increase school attend- 
ance. 

B Most of the caHs to the hotiine have required a 
home visit by a social worker. 



C Prevkxis efforts to deal with k>w attendance 
rates were very effective. 

D. The attendance rate in Baltimore publk: schools 
will be 84 percent by the end of the school year. 
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Adapted from an education texttxx)k: 

Vocabulary development in mafiy schools may 
not be receiving the degree of emphasis that it de- 
serves. A good vocabulary is valuable in making 
friends, meeting the chalenges of colege, getting 
a job, and.achieving career success. Schools 
should, therefore, continually pronriote vocabulary 
development. 

In the elementary grades, children expand their 
vocabularies primarily through drect experience. 
They leam new words tyy seeing, hearing, feeling, 
tasting, and smeing. Teachers can provide first- 
hand experiences to extend vocabulary develop* 
ment. 

Secondary students leam new words through 
structural analysis. The knowledge of root words, 
prefixes, and suffixes enables students, on their 
own, to figure out ttie meaning of new words. Use 
of the dtotkxwy can be taught as an adcfitkxial tool 
for independently learning new words. 



Adapted from an educatkxi textuook: 

Teachers often wortc together to develop be- 
havioral objectives designed to help students 
achieve cunicular goals. Some educators believe 
it important to standardize these objectives s .that 
an students in a dass share the same instructkxial 
targets. However, if the same behavioral objec- 
tives are applied to all students, the instructkxial 
program can tose its flexibility. This presents an in- 
structkxial danger because of the wide range of rn- 
(fivklual students' skin levels and learning styles. 

An inflexible program prevents teachers from 
enhancing the curriculum with their own teaching 
concepts. Thus, students do not benefit from the 
different approaches teachers might use to 
achieve the same broad goals. Teacher** working 
in groups to construct t>ehavioral objectives 
shouM keep in mind differences in students' skW 
levels and learning styles. By doing so, they can 
avoid harmful restricttons on instructkxi while 
achieving cunicular goals. 



4. Whch one of the foHowing conduskxis can most 
reasonably be drawn Itnm this selectkxi? 

A ChiMren in elementary grades leam the majority 
of tfieir vocatxjiary words from basal reading 
books. 

B A good vocatxilary is tt)e single most important 
skiH that students can leam. 

C Elementary and secorxlary students typk^ally 
leam vocabulary by different approaches. 

D Secondary school teachers shouM promote vo- 
cabulary devetopment by provkJing a variety of 
firsthand experiences. 



5. Whk:h one of the foHowing conclusions can most 
reasonably be drawn from this selection? 

A Applying the same behavk)ral ol)iectrves to aH 
students may reduce the benefits of teachers' 
indivklual instructkxial approaches. 

B Teachers shouM never wori< in groups to write 
behavkxal ot)jectives. 

C Many teachers apply their own teaching con- 
cepts when constructing standardized behav- 
kxal ot)jecttves. 

D Curricula based on standardized t)ehavk)ral ob- 
jectives are never inflexible. 
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ANSWER KEY AND ANSWER ANALYSIS 



A Cpets") ^ more — B rtrouWe-makersl ^ more — C fnobodiesl 



The answers to the practioe test are No. 1:D, No. 2: B, 
No. 3: A, No. 4: C, and No. 5: A. 

Item 1 cfiscusses the development of interpersonal 
oommunication skis in students. The introductory sen- 
tence states that Indivkluals with t)etter communication 
skils are more likely to achieve job success." The sec- 
ond paragraph presents several instructkxial strategies 
for promoting such skills. On of these strategies is "role- 
playing real-life situations." Thus, the following condu- 
skxi can be (ft^wn from the passage: 



role- 
playing 




communicatk)n 
skiHs 




job 
success 


1 
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/jiswer D, "Role-playing reaHife situatkxis can help stu- 
dents experience later job success," expresses this con- 
ciusk)n. Therefore, answer D is the correct answer 
choice. Answer A, The recommendatkxis of high- 
school career counsekxs ainriost always lead to cunicu- 
lum changes," is unsupported. Although the first two 
sentences in the passage do say tfiat career counsek)rs 
and "many" educators agree on a partk:ular point and 
that these educators have changed their instructkxi ac- 
cordffigly, the passage says nothing about the impact of 
high-school career counsek)rs. Answer B, "Communk:a- 
txxi skills must be taught in ttie public schools because 
students are not taught these skils at home," is also ir* 
relevant because thiB passage, does not mentkxi either 
"home" or "pubic schools." Answer C, "Most teachers 
have not seen the benefits of their efforts to teach stu- 
dents how to communk^ate," is inaccurate. It is contra- 
dk:ted in the last paragraph of the reading selectkxi, 
which says that many teachers have seen improve- 
ments in students as a result of the teachers* efforts. 

Item 2 explains how students were once divkied into 
three groups for purposes of discipline. The only answer 
choice that can be logically conckJded from the material 
provktod in the passage is answer B. It states, "The 
groi^ of students caled 'nobodies' was larger and less 
actively involved in school activities than the 'pets. " To 
see if this is true we need to confinn two statements: (1) 
that there were more "nobodies" than there were "pets"; 
and (2) that the "nobodies* were le$s involved in school 
activities than were the "pets." The first daim is true be- 
cause the passage says that there were more "trouble- 
makers" than "pets," and even more "nobodies" than 
trouble-makers. This comparison ' . illustrated as 
folows: 



so 

A ("pets! ^ more — C ("nobodies'! 

The second claim is also true. The passage states that 
"pets" were "actively involved in school activities"; later, 
at the end of the passage, it describes the "nobodies'" 
involvement in school as "minimal." This dearty implies 
that "nobodies" were less involved in school activities 
than were "pets." Because both claims can be inferred 
from the passage, answer B is the correct answer 
choice. Answer A, "Disciplinary practk:es in schools 
have not changed much during the past decade," is in- 
accurate. It is contradicted in the first sentence of the 
passage, m whk:h the phrase "until the past decade' 
suggests that what follows ("some schools used an inef* 
fective approach to student discipline") has changed. 
Answer C, "Disci|.%ie is the nfK>8t complex problem fac- 
ing schools today," is inele vent because the selectton 
presents no evklence for this daim. Answer D. "Schools 
can provide instructkx) more effectively if students wortc 
with teachers in detemnining the rules of a school," is 
also irrelevant. The reading passage says nothing 
atxxjt the detenmining of rules in a school. 

Item 3 discusses an attempt by a school district to in- 
volve members of the community in its efforts to im- 
prove its attendance rate. The conrect answer is A, The 
school hotline shouM be more successful than prevkxjs 
efforts to increase school attendance." We can use the 
first sentence in the passage to construct the foRowing 
statement: 

If A, then B. 

If (A) there is large amount of community involve- 
ment, then (B) educatkKiai reform will probably be 
successful. 

The passage goes on to say that prevkHiS efforts to 
increase school attendance dkJ not involve the commu- 
nity. It describes "a series of attempts to deal with one of 
the worst attendance rates in the country," suggesting 
that these prevkxjs attempts have not been successful. 
This inf6nfnatk)n can also be presented k>gk:ally. 

If not A, then not B. 

If there is no community involventent, then reform 
wi not be successful. 

Because the school hotline does involve the communi- 
ty, we mpect that it is wore likely to succeed than previ- 
ous efforts that dkJ not involve the community. Ariswer 
B, "Most of the calls to the hotline have required a home 
visit by a social wortcer," is imsupported. The passage 
(first paragraph, second-to-last sentence) states that a 
home visit is made by a social woricer "if the situation in- 
volves a problem at a student's home." It does not sey 
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how many sitiiafions have requira^ 
swer C, Trevious efforts to deal with low attendance 
rates were very effective." is inMCurate because the 
passage suggests that the efforts were unsuccessful. 
Answer D, The attendance rate in Baltimore public 
schools wi be 84 percent by the end of the school year , ' 
is also inaccurate, it is contradictod in the last sentence 
of the passage, which identifies 84 percent as the cur- 
rent rate but does not suggest what the future rate 
might be. 

Item 4 is about vocabulary developnr)ent in schools. 
The passage describes the different methods used to 
expand students' vocabularies at the eteTientary and 
secondary levels. Answer C, "Elementary and secon- 
dary students typicaly learn vocabulary by dtfferent ap- 
proaches," is the correct answer choice. It states a gen- 
eralization based on the relationship between the 
second and ttiird paragraphs in the selection. 



Delaile 

Elementary 
direct experience 

Secondary 
structural analysis 



} 



Generalization 



different approaches 



Answer A, "ChMren in elementary grades learn the 
majority of their vocabulary words from basal reading 
books," is inaccurate because it is contradicted in the 
first sentence of the second paragraph, which states 
that in the elementary grade students learn much 
through dvect experience. Answer B, "A good vocabu- 
lary is the single most important ski that students can 
learn, is unsupported. If you chose this answer, you in- 
ferred beyond the scope of the reading selectkxi. The 
seiectkxi does express the importance of vocabulary 
devetopment;itdoesnot, however, suggest that vocab- 
ulary devek3pment is the most important skil. Answer 
0, "Secondary school teachers shouM promote vocabu- 
lary devetopment by provkSng a variety of Qrsthand ex- 
periences," is inaccurate. The passage oontradk^ts this 
claim; it states that elementary, not secondary, level 
teachere can provkto firsthand experiences to extend 
vocabulary devetopment. 

Item 5 suggests a disadvantage associated with cre- 
ating standardized behavtoral objectives. It lists several 
aspects of this dteadvantage, a> of which can be gener- 
alized in answer A, "Applying the same behavtoral objec- 
tives to al students may reduce the bene r ts of machers' 
indivkJual instructtonal iv)proaches." Therefore, answer 
A is the correct answer choice. Answer B, "Teachers 
shoukj never work in groups to write behavkxal objec- 
tives,'* is unsupported. The third senter>oe in the second 
paragraph says, "Teachers woridng in groups to con- 
struct behavtoral objectives shoukJ keep in mind differ- 
ences in students' skM levels arxl learning styles." The 
fact that this is stated in the seiectipn shows that, al- 
though the passege warns against group-established 
y ectives being inflexHsle, it does not claim that teach-. 



ers shouM never write ot)jecttves in groups. Answer C, 
"Many teachers apply their own teaching concepts 
when constructing standarcfized behavk>ral ot)jectives," 
is also unsupported. The passage does not discuss 
teachers' use of their own teaching methods when es- 
tablishing objectives; it says that, when constructing ob- 
jectives, they shoukl use eruxjgh flexibility to alk)w 
teachers to apply their own teaching concepts in the 
classroom. Answer 0, "Curricula based on standardized 
behavkxal objectives are never inflexible," is inaccur- 
ate. It is contradk:ted in the second and third paragraphs 
of the selectkm. 

Summary 

Inference is a diffk^ult skill to master. It involves com- 
plex critical thinking processes. If you understarxl the 
types of inference described in this gukle, however, you 
can learn to apply these togicai constructs to kJeas pre- 
sented in written material. 

When approaching an inference item, read the pas- 
sage sk)wly and carefully. Reread it until you feel you 
have grasped the concepts expressed in the selectkxi. 
Then approach the answer choces one at a time, first 
eliminating those which you think are dearty wrong ac- 
cording to the wrong-answer types described in this 
sectkxi. When you feel you have found the correct infer- 
ence, read the passage again to make sure that support 
for the statement is definitely present in the reading se- 
lectkxi. 

WRITING 

This sectton of the Skills Review Manual was devel- 
oped to aki Texas educators who wish to improve their 
writing skills. The Writing Sectkxi of the TECAT is com- 
posed of two parts. The first part consists of 30 muitiple- 
chotoe test items in whk:h the folk) wing three skills are 
measured by 10 items per skill: mechanics, sentence 
fonnatkNi, and EngjMti usage. The second part of the 
TECAT Writing Section requires the examinee to 
choose one of two writing assignments, then prepare a 
written compoeitkMi of approximately 150 words for 
the assignment selected. 

This sectfon of the self-study gukJe provkJes ^truc- 
tk)n and practtoe exercises dealing with each of these 
four skills, that is, the three skills measured by multiple- 
chotoe items and the compositkxi skiH. For the three 
skills assessed by multiple-chok)e items, you wiH be 
given: (1 ) a descriptk)n of how the akWie measured on 
the TECAT; (2) a skil analysie, that is, a descriptkxi of 
the skM's key ingredients, whk:h must be mastered by 
those striving to acquire the SkM; (3) sample test Kerns 
accompanied by detailed explanatk)ns of the conect 
and incorrect answer chotoes; (4) a five-item practice 
teal; (5) an answer key for the practtoe test inchiding 
answer analyses for $» practk)e-test items; and (6) a 
summary. Most of these six elements are also provkied 
for the oompositkxi skHI. 
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Al of the muttipl&choioe items used in the SkiHs Re* 
view Mamjal were created at the same time as the ite^^ 
actualy used in the TECAT. Because the -terns were 
tried out with Texas educators, infomnation regarding 
which wrong-answer options were selected is available. 
Where useful, this infomiation wHI be described. 

SkW-Buyding StrategiM 

Two relatively distinct assessment approaches, that 
is. multiple-choice and composition, are used in the 
TECAT to assess examinees' writing competence. 
However, the composition part of the test is more 
strongly emphasized in the appraisal of an examinee's 
performance on the TECAT writing section. As is de- 
scribed in the composition section, TECAT composi- 
tions are assigned a score of either 1, 2. or 3. If an 
examinee achieves a 1 on the composition part of the 
TECAT writing section, that examinee passes the entire 
writing section. If the examinee achieves a 3 on the com- 
position part of the TECAT writing section, the 
examinee fails the entire writing section. Perfonnance 
on the multiple-choice writing items is only used in deter- 
mining an examinee's pass/fan status if the examinee 
achieves a 2 on the composition part of ttie TECAT. 
Plus, in preparing for ttie writing section of ttie TECAT. 
it is important to concentr a te on producing an accept- 
able coniposiaon. 

Fortunately, the material regarding ttie multiple-choice 
part of the TECAT writing section is highly relevant to 
ttie preparation of an acceptable composition. Rules re- 
garding mechanics, sentence fonmation. and English 
usage are dearty importam in devetoping a professional 
ly acceptable composition. The more you know about 
capitalization, punctuation, and spelling, for example, 
the fewer errors you are apt to make when you write 
your composition. Thus, when woridng ttirough ttie self- 
study guide's sections dealing with ttie multiple-chok^e 
writing items, try to master ttie content well enough to 
apply such knowledge to your composition. 

Using this Section of the Skills Review Htanual 

• Read ttiis section of ttie guide in its entirety, being 
sure to take every practice test. 

• If you answered incorrectiy any Items on a multiple- 
chotoe practice test, read all explanations of cor- 
rect and incorrect answer chok»s. 

• For my multipleK^hotoe practice test on whk:h you 
answered two or more items incorrectiy, reread the 
entire section with greater care. 

• It may be useful to sell a colleague for assistance 

in reviewing the quality of your composition. 

Before you go ttirough the foltowing self-study materi- 
als, think carefuHy about how you wHI use your prepara- 
tion time. Try to spend the bulk of your study time on 
ttiose TECAT skills ttiat wfll contribute most heavily to 



your score on ttie test. For example, each of ttie three 
subskills dealing witii spelling, punctuation, and capital- 
ization are covered by no more than three or four multi- 
ple-chofce test items on ttie TECAT; in ottier words. 10 
items in all will test the mechantos objective. whk:h con- 
sists of capitalization, punctuation, and spelling. In con- 
trast, tiiere will be 10 multiple-chofce items dealing with 
sentence fbmfiation. Anottier 10 multiple-chok» items 
wiH focus on English usage. Accordingly, you may wish 
to focus more of your preparatton time on the content 
you need to review and on the content covered by larger 
numbers of TECAT test items. Do not. however, neglect 
any skill area; an increased score in any ot)jective v...: 
raise your overall score on ttie TECAT. Furthennore, 
mastery of all skills will contribute to the quality of your 
written composition. 

Finally, it must be recognized that one's ability to write 
covers a substantial body of knowledge— a body of 
knowledge that is devetoped over a lifetime. Thus, if you 
have difftoulty mastering the skills assessed by the 
TECAT. continue your effort to understand and to use 
the numerous "rules" of writing more effectively. Most 
educators will have access to a variety of textbooks 
used in secondary level or college English classes. A 
systematic review of ttie content of such textbooks can 
help you prepare for ttie TECAT Writing Section. 



MECHANICS 

As measured on the TECAT. the skill area of mechan- 
ics includes three separate subskills. namely, capital- 
ization, punctuation, and spelling. Educators who 
make many mechank^al enters in ttieir writing will find 
that their communk:ations are often seen as professk)n- 
ally unacceptable, regardless of content. A series of 
spelling, punctuation, and/or capitalizatkKi enters typi- 
cally weakens the quality of a written communtoation. 

How the Skill is Measured 

There will be 1 0 mechanics items on each fonn of the 
TECAT. Because the skill consists oi ttiree subskills 
(capitalization, punctuation, and spelling), there will be 
ttiree or four items (of the 10) measuring each subskill. 
For example, a given fonn of ttie TECAT might contain 
three spelling items, three capitalization items, and four 
punctuation items. 

Test items for this skill will present examinees with a 
written communicatk)n that an educator might write to 
students, parents, colleagues, or community members. 
All parts of the communteation will be identified by 
bracketed numbers such as [1 ] or [2]. The communtoa- 
tion will contain either no errors or one error. The answer 
choices for an item will be based on ttie bracketed sec- 
tions of the communtoation. You will be asked to klentify 
which of three designated sections of the communica- 
tion contains an en^or or to indk:ate that no error Ts pres- 
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ent. For example, you wi be asked to indicate if any of 
three sections from the communication contains an 
enor in a designated category of mechanics (capitaHza- 
tion. punctuation, or speMng). If none of the three sec- 
tions spedfiad in the answer choices contains an enw, 
you should choose choice D, "None of the atx>ve." 

Because there are differences in the three types of 
mechanics Items, each sut)sldl win be Wustrated with 
one sample item. The five-item practice test- 
consisting of two capitalization items, two punctuation 
items, and one spelling item— wM be provided after aH 
three subsldtis have been considsred. We now tum to 
the first of the three mechanics subskills, capitaliza- 
tion. 

Capitalization 



SkiH Analysis 

1lie use of capitalization in v^ng generally focuses 
on whether the first letter of a word should be capital- 
ized. The conventions of capitalization are intended to 
guide the readers of a written communication so that 
they are less Nkeiy to become confused. The distinction 
between common nouns such as "city." "nrKXjntain," and 
"man" and proper nouns such as "Dallas," "Mount 
Whitney," and "Joe" is made dear by the use of capital 
letters to begin words naming special, indi-zidual entities. 
A capital letter also teHs the reader that a new sentence 
has begun. Without these important signals, the mean- 
ing of a reading passage would be unclear and difficult 
to understand. 

Most of us are familiar with the more common conven- 
tions of capitalization, such as capitalizing the pronoun 
"I" or the first word in a sentence. Some rules for initial 
capitalization, however, are less well known. If you wish 
to master this mechanics subskM, there is really no sub- 
stitute for learning the capitaHzatton conventions that 
are eligibto for testing on the TECAT. Those ailes are 
provkled bek>w. They are divkJed into two sectkxis. 
First, there are 1 8 rules describing instances in whk^h ini- 
tial capitaHzatton is required. Then there are seven ailes 
describing instances in which initial capitalization 
shoiM never be ueed. Both of these sete of rules are 
eligil)le for use in TECAT items dealing with capitaliza- 
tton. If you know the 25 TECAT capitaUzatkxi rules well 
enough to apply them, you shoukl be able to successful- 
ly answer TECAT items on capitalizatk>n. If you have 
any difficulty understanding any of the rules, either seek 
the assistance of a friend or consult an English textbook 
that deals with capitalizatkx) rules. 

Remember, because the capitaUzatkxi conventtons 
eligible for toting on the TECAT represent the most 
wkie!y used capitaHzatton nies, they are deariy worth 
mastering. If you are unfamiliar with any of the rules, 
study them carefuHy. Then apply these rules to the sam- 
ple itep and pri^gtjra 
0^ the self-study gukjfo 
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Presented bebw are the 25 capitalizatton rules eligible 
for testir^g on the TECAT: 

Capitaiization Rules Eligible for Testing 

• Initial capitals are required for: 

1 . The first word of a sentence (for example, "Stu- 
dents shouM do their homeworic.") 

2. names of days of the week (for example, "Mon- 
day," "Saturday! 

3. names of months of the year (for example, 
"March," "SeptembeO 

4. the pronoun I (for example, "Mr. Brooks and I 
were selected for the committee.") 

5. names, including initials, of indivkluals (for exam- 
pie, "John R. Doe") 

6. titles whtoh precede indivkluals' names (for ex- 
ample, "Mr.," "Mrs.; "Doctor," -Senator^ 

7. all the words in the names of hoNdays, except 
prepositkMis and articles (for example, "New 
Year's Dayl 

8. the first word and all nouns in the sakjtatk>n of a 
letter (for example, 'Dear Sir or Madam") 

9. the first word in the complimentary ck>se of a let- 
ter (for example, "Sincerely yours,") 

10. family relatk)nship names when they precede a 
r\eme (for example, "Unde BilT) or are used in 
place of a person's name, espedally in direct ad- 
dress (for example, "Dkl the teacher call me, Fa- 
ther?") 

11. al the words in the names of specify geographi- 
cal kx:atk)ns except preposittons, conjunctkxis, 
and artteles (for example, the Avenue of the 
Americas," "Rocky Mountains," "Fkxkta") 

12. all the words in nanries of spedfk: organizatk)ns 
and agencies, except prepositk)ns, conjunc- 
tk)ns, and artk^les (for example, "Boy Scouts of 
America," "Nattonal Aeronauttes and Space Ad- 
ministratkxi") 

13. names of languages (for example, "Spanish," 
"Genman") 

14. names of nationalities (for example, "Polish," 
"Swedish") 

15. names of religkxis, reHgtous denominatk)ns (for 
example, "Episcopalian," "Baptist^ and deities 
(for example, "Jehovah*^ 

16. adjectives formed from geographtoal names, 
larsguages, races, natkxialities, and religk)ns (for 
example, "Her lecture is about famous Italian 
painters.") 
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17. the first word arKlal the other words in titles of 
books, artides, works of art, etc., except short 
prepoeitkyis, conjuncttons, and artkdes (for ex- 
ample. The Wind In the vmom.) 

18. course titles foaowedt)y a number (for example, 
"Art II," "Geography 1") 

• Mtiai capitals are ntvtrused for 

19. commoQ nouns (example of error, "The 
principal's Car was hit.") 

20. adjectives not based on proper nouns (example 
of error, 'My Best student moved out of the dis- 
trict.") 

21. words other than the first word in the compli- 
mentary ck>se of a letter (example of error, "Sin- 
cerely Yours,") 

22. preposittons, conjunctk)ns, or arttoles in the 
names of hoikJays, spedfk: geographtosd k)ca- 
ttons, specifk; organizatk)ns, and title of books, 
artteies, etc. (example of error, Ihe Fourth Of 

23. family relatk)nships when used akxie or preced- 
ed by a possessive pronoun (example of en^or , 
"His Brother was also in my dass/^ 

24. compass directions that designate direction 
rather than a sectkx) of the country (example of 
error, ''Our school is North of the lake.") 

25. names of school sut)jects except for (1) proper 
nouns and adjectives, or (2) course titles fol- 
lowed by a number (example of error , "The 
grades in History classes were k>w this year.") 



Sample Hem 

Read this selectkxi, paying careful attentton to capital- 
izatk)n. 



Adapted from an artkde on classroom activities: 

[1] Ms. Wilkxjghby's third-grade students are 
working on an interesting project. [2] If you 
walk into her classroom, you win immediately no- 
tk;e the results of their activities. [3] Because 
the students want you to visit their classroom, 
they have asked me not to reveal details about the 
prc^. [4] Feel free to visit Ms. Wilk)ughby's 
Classroom during recess or lunch, today or tosrw- 
row. 



In whch part of this communtoatkxi, if any, is there 
an emor in capitalizatkMi? 

A Part[1] 

B Part [2] 

C Part [4] 

D None of the above 

This communtoatk)n contains several uses of capital 
letters. Read the selectkxi carefully. Attempt to kJentify 
a sentence containing a capitalizatkx) error. Remember, 
an error in capitalizatkxi means that either (1) a word 
that shoukJ be capitalized is not capitalized or (2) a word 
that shoukl not be capitalized is capitalized. 

The sentence labeled [4] contains a capitalizatkHi 
enx>r: "Classroom" shoukl not be capitalized (see capi- 
talizatton rule No. 1 8). Therefore, answer chofee C, "Part 
[4]," is the correct answer. 
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Answers A, "Part [1]," and B, "Part [2]," are incorect 
ansv^ chotoes because the corresponding sentences 
do not contain capitaiizatk)n enors. They are written 
correctly. (Remember, the con^ answer chotee must 
either refer to the sentence that contains a capitalizatton 
error or indicate that no capitalizatton error exists in the 
communication.) In Part [1] (answer A), "Ms. 
Willoughby" is correctly capitalized because these 
words fonm an indivkJual's title and name (capitalizatton 
rules No. 5 and No. 6). No other wofds in the sentence 
require capitalizatton. In Part [3] (answer B), only the 
first word in the sentence is capitaNzed (capitalizatkxi 
rule No. 1). No other capitalization is necessary in this 
sentence. 

Answer chotoe D, "None of the above," is incorrect be- 
cause it indk:ates that no error exists. As we have seen, 
the dommuntoafibn does,' in fact, contain a capitalllzatton 
en'or. 



Punctuation 



SkiH Analysis 

Punctuation is used to help readers understand the 
meaning of a sentence. A writer employs punctuation 
marks such as commas and semicolons to assist read- 
ers in clearly understanding the writer's nriessage. There 
are many instances in which readers would be confused 
regarding a sentence's meaning if it were not for the use 
of a comma or apostrophe. There are also a number of 
uses of punctuation marks whteh, just as in the case of 
capitalizatkm, represent what has t)ecome, through the 
years, a conventk>n. For instance, the salutatk)n of a 
friendly letter is fdtowed by a comma ("Dear George,"), 
but the salutatk)n of a business letter is foltowed by a 
coton ("Dear Madam:"). 

Multiple-choice items on the TECAT require you to 
klentify: 

1. instances in which necessary punctuation has 
been omitted (for example, the missing period at 
the end of the abbreviation in "That was Mrs 
Juiies."); 

^. instances in whteh the wrong punctuation has 
been used (for example, the period that has been 
mistakenly placed at the end of a questk>n in "How 
tall is he."); and 

3. instances in whtoh extraneous punctuation has 
been used (for example, the unnecessary apostro- 
phe that has been incorrectly included in the pos- 
sessive pronoun in "The monkey dropped it's 
food."). 

TECAT test items assessing the examinee's punctua- 
tkxi skill are based on a set of commonly used punctua- 
tJcn rules that are presented betow, along with exam- 
ples. The chok)es you will be asked to make on the 
TECAT involve common, nondebatable uses or misuses 
of punctuation. For example, because the use of the ter- 
minal comma in a series ("pies, cakes, and cookies") is a 
matter of personal preference, no TECAT items test the 
use of such a comma. Similariy, because the use of a 
comma to set off an introductory clause in sentences is 
sometimes a matter of one's stylistic preference, no 
TECAT items will deal with whether such a comma 
shouM be used. 



There are six types of punctuatkxi marks that are eli- 
gible for testing in the multiple-chotee part of the TECAT 
Writing Sectton. These six types of punctuatkxi are (1) 
periods, (2) questk)n marics, (3) commas. (4) semkx>- 
kxis, (5) apostrophes, and (6) cotons. When you review 
the punctuatkxi rules provkled betow, note that for all 
punctuatton marics except commas there are only one 
or two uses tested on the TECAT. In contrast, there are 
10 tM|ed instances^ in whtoh commas are required. 
Cartofijijiy reM each comma rule and the accompanying 



example; then be certain that you understand how to 
apply the rule. If you do not, either seek assistance fro. n 
a friend or consult a standard grammar text like those 
used in a secondary-school English course. 

Practk:e can enhance your understanding of the 18 
punctuatton rules presented betow. You may find it use- 
ful to klentify any rules with which you have some diffi- 
culty. Then, before \ m wori( through the sample item or 
take the iTiechanics practice test, look through books or 
magazines to find examples of how each o^ the rules is 

UStXi. 

Remember, punctuation mari(s are small. Therefore, 
look carefully at any test items focusing on punctuatton. 
It's easy to overiook an instance in whtoh a punctuatton 
mark is needed because as people read a sentence they 
may "mentally insert" a needed punctuatton txwk. Care- 
ful reading of the boxed communicatton of a TECAT 
punctuatton item and, parttoularty, of the three num- 
bered secttons of the communtoatton klentified in the 
item's answer chotoes, is of vital importance. Recall that 
some TECAT mechantos items will not contain any er- 
rors. If this is the case, mark chotoe D, "None of the 
above." If, after having read and reread the secttons of 
the communtoatton that are used as answer choices, 
you find no violations of the 18 punctuatton rules pre- 
sented t)etow, mark chotoe D. 

The punctuatton rules eligible for testing in the TECAT 
multiple-choice mechantos items are as foltows: 

Punctuation Rules Eligible for Testing 

• Periods are required: 

1 . at the end of all declarative sentences, including 
indirect questions (for example, "Jim asked if he 
could leave.") 

2. after abbreviations (for example, "oz.; "Mrs.," 
"Jan.") 

• Question Marks are required at the end of direct 
questions (for example, "How oM is she?") 

• Commas are required: 

1. in a series of three or more words or phrases (for 
example, "Success requires hard wori<, talent, 
and good timing."") 

2. between two independent clauses joined by a 
coordinating conjunction (for example, ''Stu- 
dents have never liked homework, and they 
never will.") 

3. to separate coordinate adjectives that modify 
the same noun (for example, "a beautiful, stormy 
lakel 



* TECAT items will not be based on the use of a comma before 
"and* or "or* in a series. 
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4. to set off rK)ne8S6mial clauses and rK)nessm 
participial phrases (for example, "My only broth- 
er, who is a painter, lives in Austin/ and "Emma 
James, picking up a pen, began to write.**) 

5. to set off exprecrSions, such as appositives, that 
intenupt the sentence (for example, "Samuel 
Clemens, a great American writer, once woriced 
as a steamboat pHot.*) 

6. after the salutation in a friendly letter (for exam- 
pie. Dear Heien,*^ 

7. after the complimentary dose in a letter (for ex- 
ample, "Sincerely yours,") 

8. between the Independent parts of a date (except 
when you are given only the month, in which 
case no punctuation is needed) (for example. 
The seatbelt law took effect on February 8, 
1983.") 

9. between the independent parts of an address or 
geographical location (for example. The connect 
address is 2816 Manteo Road, Essex, Ohio.") 

1 0. before a direct quotatk>n (for example, "He said, 
'Let me try/") 

• Semicolons are required between independent 
clauses not joined by coordinating conjunctions (for 
example, "A coM lasts at>out a week; pneumonia 
lasts much k)nger.") 

• Apostrophes are required: 

1 . tu form possessive nouns (for example, "Anne's 
car," "Monday's assembly," "virtue's rewards," 
"the Forbes' houseT 

2. to form contractions (for example, "don't," 
"hadn't") 

• C^^ona are required: 

1 . to separate hours and minutes in time (for exam- 
ple, "4:25 p.m.") 

2. after the salutatkx) in a business letter (for exam- 
ple, "Dear Sir:") 



* TECAT punctuation items will only test whether an apostrophe Is 
naededp not where in the word an apostrophe should be placed. 
Therefore, the difference between a singular possessive noun 
such as leacher's' and its plural form (leachers'l will not be test- 
ed. 



Sample Item 

Read this selection, paying careful attention to punc- 
tuation. 



In which part of this communicatkMi, if any, is there 
an en-or in punctuatkm? 

A Part [2] 

B Part [4] 

C Part [6] 

D None of the above 

This communication contains several uses of punctu- 
ation marks. Read the selection carefully. Try to identify 
a sentence containing a punctuation error. Remember, 
an enor In punctuation means that either (1 ) a necessary 
punctuation mark is missing or (2) an unnecessary punc- 
tuatk>n is incon^ectly indudod. 

The sentence labeled [4] contains a punctuatk>n error: 
the plural fomn "students" is written inconectly with an 
apostrophe. "The students" is a plural noun serving as 
the sut^ect of the sentence; it is not a possessive fonn 
and, therefore, cannot contain an apostrophe. Because 
this sentence contains a punctuatkxi en^or, answer B, 
"Part [4]," is the connect answer chok:e. 



Adapted from a letter to a iocal businessperson: 

[1] Dear Dr. Benton: 

[2] Thank you for taking the time to visit my Bi- 
okjgy III dass yesterday. [3] Your presentatkxi 
on animal medk:ine was enlightening. [4] The 
student's were fascinated by the many kinds of 
medical problems in your animal hospital. 
[5] Several students have indteated an interest in 
entering your professkxi since your visit. [6] My 
best student, who won first place at last nruxith's 
science fair, is among them. 

[7] Sincerely, 

[8] Jason Wagner 

[9] Teacher 

[10] Desert High School 
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Answer A, "Part [2]," and answer C, "Part [6]," are in- 
correct answer chok:es because the corresponding sen- 
tences do not contain punctuatk)n errors. (Remember, 
the connect answer chok:e must either refer to the sen- 
tence that contains a punctuatk)n en^or or indicate that 
no punctuatk)n error exists in the communicatton.) In 
Part [2] (answer A), the only punctuatton necessary is 
the period at the end of the sentence. The sentence con- 



tains this final period and is, therefore, (xxrectlypunctu- 
ated. Part [6] (answer C) contains an interrupting 
nonessential clause that is properly set off by commas 
(comma rule No. 4). Within this clause there is a posr es- 
sive fomi (last month's") that demonstrates proper use 
of an apostrophe. Thus, Part [6] also contains no punc- 
tuation enters. 

Answer D, "None of the atx)ve," is also an inconect an- 
swer choice. It indicates that no punctuation error exists 
in the communication when, in fact, there is such an 
enor in the selection, if you would have selected this an- 
swer choice, you should probably review conventions of 
plural formation and apostrophe usage in fomning pos- 
sessive nouns. 



Spelling 



Skiii Analysis 

The ability to spell plays an important role in how an in- 
dividual's writing is received. For the multiple-choice 
TECAT items dealing with spelling, as with the other 
TECAT mechanics items, the examinee's task is to kien- 
tify whether a spellirig error is present in one of three 
designated sectkxis of a written communk:ation. If there 
is no spelling error in the three sections indk:ated in the 
test item's A, B, and C answer choices, then the 
examinee is to mark choice D. "None of the above." 

Most textbooks used in secondary-school or college 
English classes contain sectkxis dealing with guklelines 
to improve one s spelling. These are a number of spell- 
ing "rules" whtoh, if foUowed, should enhance one's abili- 
ty to spell. 

All words that are eligible to be misspelled appear on 
the Texas Educatkxi Agency Cumulative Vocabulary 
List It contains over 10,000 words comoKXily used in 
written communk^atkxi, including such simple-to-spell 
words as Ihe" and some words that are less simple to 
spell , such as "adotescence." Thus, to provkle you with a 
set of the types of words mae apt to be misspel!ed. a 
list of all Exit Level words from the Texas Educational 
Assessment of Mtnimum Skills Speiling Ust (Texas 
Educatk>n Agency, May 1 985) has been provkled betow 
and on the fdtowing pages, if you can spell the words in- 
cluded on such a spielling list, you will be nxxe likely to 
detect misspellings in the TECAT mechank^s items. 

Review the spelling list carefully. Study any words 
that you have difficulty spelling. Although you will have 
access to a dictk>nary duririg the compositkyi sectkxi of 
the TECAT, there wiii be no dtotkxiaries available when 
you complete the multiple-chotoe writing items. Accord- 
ingly, you will need to know how to spell words such as 
those on this list so that you can recognize them when 
they are misspelled. 
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Spelling List 



ABANDON 


ACUTE 


AMMUNITION 


ARENA 


ABBREVIATION 


ADDITIONAL 


AMPERE 


ARGUED 


ABDICATE 


ADEQUATE 


AMPLIFIED 


ARGUMENT 


ABILITY 


ADJOURN 


ANALYSIS 


AROUSE 


ABNORMAL 


ADJOURNED 


ANALYZE 


ARRANGEMENT 


ABOARD 


ADMINISTRATION 


ANALYZING 


ARRANGING 


ABOLISH 


ADMINISTRATIVE 


ANCESTOR 


ARREST 


ABRIDGE 


ADOLESCENCE 


ANCESTRY 


AhRIVAL 


ABROAD 


ADOPTED 


ANCHORAGE 


ARTICLE 


ABSENCE 


ADULT 


ANCIENT 


ARTIFIQAL 


ABSOLUTE 


ADVANCED 


ANESTHESIA 


ASCEND 


ABSTAIN 


ADVANTAGEOUS 


ANGLE 


ASIDE 


ABSTINENCE 


ADVERB 


ANGULAR 


ASPECT 


ABSTRACT 


ADVERTISE 


ANNEX 


ASPHALT 


ABSURD 


ADVERTISEMENT 


ANNIVERSARY 


ASSbRT 


ABUNDANCE 


ADVISABLE 


ANNOUNCEMENT 


ASSISTANCE 


ABUNDANT 


ADVISING 


ANNOUNCER 


ASSISTANT 


ABUNDANTLY 


AERIAL 


ANNOYANCE 


ASSOCIATION 


ABUSE 


AERONAUTICS 


ANNUALLY 


ASSORTMENT 


ABUSED 


AFFECTION 


ANONYMOUS 


ASSUME 


ACADEMIC 


AFFECTIONATE 


ANTECEDENT 


ASSUMPTION 


ACADEMY 


AGENCIES 


ANTENNA 


ASSURANCE 


ACCELERATE 


AGENCY 


ANTIBIOTIC 


ASSURE 


ACCEPTABLE 


AGENDA 


ANTICIPATE 


ASTERISK 


ACCEPTANCE 


AGGRAVATE 


ANTIQUE 


ASTRONAUT 


ACCESS 


AGGRESSIVE 


ANTISEPTIC 


ATHLETE 


ACCESSIBLE 


AGREEABLE 


ANXIETY 


ATHLETICS 


ACCIDENTALLY 


AGREEMENT 


APARTMENT 


ATLAS 


ACCOMMODATE 


AGRICULTURAL 


APIECE 


ATMOSPHERE 


ACCOMPANIED 


AGRICULTURE 


APOLOGIZE 


ATOMIC 


ACCOMPANIMENT 


AIRCRAFT 


APOLOGY 


ATTACH 


ACCOMPUSHMENT 


AIRLIFT 


APPARATUS 


ATTAIN 


ACCORDANCE 


ALBUM 


APPARENT 


ATTEMPT 


ACCORDING 


ALCOHOL 


APPARENTLY 


ATTEND 


ACCUMULATE 


ALERT 


APPEARANCE 


ATTENDANCE 


ACCURACY 


ALFALFA 


APPETITE 


ATTENDANT 


ACCURATE 


ALGEBRA 


APPLAUSE 


ATTITUDE 


ACCUSED 


ALLEGIANCE 


APPLICANT 


ATTORNEY 


ACCUSTOM 


ALLIANCE 


APPLICATION 


ATTRACTIVE 


ACCUSTOMED 


ALLIGATOR 


APPLY 


AUDIENCE 


ACHIEVEMENT 


ALLOWANCE 


APPOINTMENT 


AUDITOR 


ACKNOWLEDGEMENT 


ALLOY 


APPRECIATED 


AUTHENTIC 


ACQUAINTANCE 


ALPHABET 


APPRECIATION 


AUTHOR 


ACQUAINTED 


ALPHABETICAL 


APPROACHING 


AUTHORITY 


ACQUIRE 


ALTITUDE 


APPROPRIATE 


AUTOGRAPH 


ACQUIRED 


ALUMINUM 


APPROPRIATION 


AUTOMATIC 


ACQUIT 


ALUMNUS 


APPROVAL 


AUTOMATION 


ACQUITTAL 


AMATEUR 


APPROXIMATE 


AVAILABLE 


ACQUITTED 


AMAZEMENT 


APPROXIMATELY 


AVOIDED 


ACROBAT 


AMBITION 


ARC 


AWAKENED 


ACTION 


AMBULANCE 


ARCHITECT 


AWARE 


ACTIVELY 


AMENDMENT 


ARCHITECTURE 


AWESOME 


ACTUALLY 


AMIABLE 


AREA 


BACTERIA 
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BALLET 


BRIEFLY 


CEASE 


COLLECTIVE 


BALLOON 


BRIGHTEST 


CEIUNG 


COLUDE 


BALLOT 


BRILUANT 


CELEBRATION 


COLLISION 


BANJO 


BRISTLE 


CELLOPHANE 


COLONRL 


BANKRUPTCY 


BROKERAGE 


CEMETERY 


COLONIAL 


BARBAROUS 


BROC>K 


CENSUS 


COLONIST 


BARBECUE 


BRUISE 


CENTRALIZE 


COLOSSAL 


BARGAIN 


BUCKLE 


CENTURY 


COLUMN 


BASED 


BUDGET 


CERAMICS 


COMA 


BASIC 


BUFFET 


CEREAL 


COMBINATION 


BASIS 


BUGGY 


CEREMONY 


COMBUSTION 


BATHHOUSE 


BULLDOZER 


CERTIFICATE 


COMEDY 


BEACHHEAD 


BULLETIN 


CHALLENGE 


COMFORTABLE 


BEARD 


BUNDLE 


CHANGEABLE 


COMFORTED 


BEARING 


BUNK 


CHAOTIC 


COMMEMORATE 


BECOMING 


BURDE:N 


CHARACTER 


COMMEND 


BEGGAR 


BUREAU 


CHARACTERISTIC 


COMMENT 


BEHAVED 


BURGLAR 


CHARITY 


COMMERCE 


BEHAVIOR 


BURGLARY 


CHARTER 


COMMERCIAL 


BEIGE 


BUTCHER 


CHASING 


COMMISSION 


BEUEF 


BUTTE 


CHAUFFEUR 


COMMIT 


BENEFICIAL 


CAFETERIA 


CHEEK 


COMMITTEE 


BENEFIT 


CALCIUM 


CHEMICAL 


COMMODITY 


BERTH 


CALCULATION 


CHEMISTRY 


COMMUNICATING 


BESIEGED 


CALENDAR 


CHERISHED 


COMMUNICATION 


BETRAY 


CALORIES 


CHIEFLY 


COMMUNISM 


BIENNIAL 


CAMEL 


CHOCOLATE 


COMMUTER 


BILUON 


CAMOUFLAGE 


CHRISTENED 


COMPANION 


BIMONTHLY 


CAMPAIGN 


CHRONOLOGICAL 


COMPARABLE 


BIND 


CAMPUS 


CINNAMON 


COMPARATIVELY 


BINOCULARS 


CANCEL 


CIRCUIT 


COMPARED 


BIOGRAPHY 


CANCELLATION 


CIRCULAR 


COMPARING 


BIOLOGY 


CANDIDATE 


CIRCULATE 


COMPARISON 


BISCUIT 


CANNERY 


CIRCULATION 


COMPASS 


BIWEEKLY 


CANOEING 


CIRCUMFERENCE 


COMPEL 


BLEACHERS 


CANVAS 


CIRCUMSTANCE 


COMPETENT 


BLOCKADE 


CANVASS 


CITIZEN 


COMPETITION 


BODIES 


CANYON 


CITIZENSHIP 


COMPLEX 


BOISTEROUS 


CAPABLE 


CIVIL 


COMPLEXION 


BONUS 


CAPACITY 


CIVIUZATION 


COMPUMENT 


BOOKKEEPER 


CAPITOL 


CIVIUZE 


COMPLY 


BOOKKEEPING 


CARBON 


CLASSIC 


COMPOSE 


BORROWED 


CARDINAL 


CLASSIFICATION 


COMPOSED 


BOUILLON 


CAREER 


CLASSIFIES 


COMPOSITION 


BOUQUET 


CARPENTER 


CLEARANCE 


COMPREHENSION 


BOXED 


CARPENTRY 


CLIMATE 


COMPROMISE 


BRAID 


CARRIAGE 


CLOSELY 


COMPUTER 


BRAVO 


CARVED 


CLOUDLESS 


CONCEAL 


BREADTH 


CASHIER 


CLUTCH 


CONCEALING 


BREATH 


CASTING 


COFFEE 


CONCEIVE 


BREATHE 


CATTAIL 


COINCIDENCE 


CONCENTRATION 


BREWING 


CAUTIOUS 


COLLAPSE 


CONCEPT 


BRIDGE 


CAVITY 


COLLECTION 


CONCERNING 
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CONCLUSION 

CONCRETE 

CONDEMN 

CONDENSATION 

CONDENSE 

CONFEDERACY 

CONFER 

CONFERENCE 

CONFERRED 

CONFERRING 

CONFESSION 

CONRDENCE 

COfv'IDENT 

CONFIRM 

CONFUCT 

CONFORM 

CONFUSION 

CONGRATULATE 

CONGRATULATIONS 

CONJUNCTION 

CONNECTION 

CONSCIENCE 

CONSaOUS 

CONSCIOUSl^ 

CONSEQUENCE 

CONSEQUENTLY 

CONSERVATION 

CONSIDERABLE 

v'X)NSIDERATION 

CONSIST 

CONSISTENT 

CONSOLATION 

CONSONANT 

CONSTANT 

CONSTAN"iLY 

CONSTELUTION 

CONSTITUTION 

CONSTRUCTION 

CONSULTANT 

CONTEMPLATE 

CONTEXT 

CONTINUAL 

CONTINUALLY 

CONTINUED 

CONTRADICT 

CONTRARY 

CONTRAST 

CONTRIBUTE 

CONTRIBUTED 

CONTROLLABLE 

CONTROVERSY 

CONVENIENCE 

CONVERSATION 



CONVERSE 

CONVERT 

CONVERTED 

CONVEY 

CONVICT 

CONVINCE 

COOKIE 

COOPERATE 

COOPERATED 

COOPERATION 

COPYRIGHT 

CORDIALLY 

CORPORATION 

CORRECTION 

CORRESPOND 

CORRESPONDENCE 

CORRUPT 

COSMIC 

COTTAGE 

COUNCIL 

COUNSEL 

COUNSELOR 

COUNTENANCE 

COUPON 

COURAGEOUS 

COURTEOUS 

COURTECY 

COWCATCHER 

COYOTE 

CRANBERRIES 

CREATE 

CREATIVE 

CREATURE 

CREDIT 

CREPT 

CRIMINAL 

CRISES 

CRISIS 

CRITICISM 

CRITICIZE 

CROQUET 

CRUSADE 

CRYSTAL 

CUBE 

CUBIC 

CULTURE 

CUMULUS 

CURIOSITY 

CURIOUS 

CURRENT 

CURRICULUM 

CURVE 

CUSIUMARV 



CUSTOMER 

CYLINDER 

DAFFODIL 

DANDELION 

DARKNESS 

DARLING 

DATA 

DEBATE 

DEBT 

DECAY 

DECEIT 

DECEIVE 

DECEIVED 

DECELERATE 

DECENT 

DECISION 

DECLARATION 

DECORATION 

DECREASE 

DEDICATE 

DEFECTIVE 

DEFER 

DEFERRED 

DEFERRING 

DEFINITE 

DEFINITION 

DEGREE 

DELEGATE 

DEUCATE 

DELICIOUS 

DEUGHTFUL 

DELINQUENT 

DEURIOUS 

DEMAND 

DEMOCRACY 

DEMOCRATIC 

DEMONSTRATE 

DEMONSTRATING 

DEMONSTRATION 

DENSE 

DENSITY 

DEPEND 

DEPENDABLE 

DEPOSIT 

DEPRESSION 

DEPTH 

DEPUTY 

DERRICK 

DESCEND 

DESCENDANT 

DESCENT 

DESCRIBED 

DESCRIPTION 



DESERVE 

DESIRABLE 

DESIRING 

DESPAIR 

DESPERATE 

DESPICABLE 

DESPISE 

DESSERT 

DESTINATION 

DESTINED 

DESTITUTE 

DESTHUCTION 

DETECT 

DETECTIVE 

DETERGENT 

DETERMINE 

DETRACT 

DEVELOPMENT 

DEVICE 

DEVOTE 

DIAGRAM 

DIAMETER 

DIARY 

DICTATOR 

DIESEL 

DIET 

DIFFERENCE 

DIFFIDENCE 

DIGESTION 

DIGESTIVE 

DIGIT 

DIGNITY 

DIMENSION 

DINETTE 

DIPLOMA 

DIPLOMACY 

DIRECT 

DISAPPEARED 

DISAPPOINTMENT 

DISAPPROVE 

DISASTER 

DISASTROUS 

DISBURSE 

DISCIPUNE 

DISCORD 

DISCOUNT 

DISCOURAGE 

DISCUSS 

DISCUSSED 

DISCUSSION 

DISGUISE 

DISGUSTED 

DISMAL 



127 

45 



^^ERiC 



DISPERSED 


ELABORATE 


EQUIP 


EXPRESSION 


DISPLAY 


ELAPSED 


EQUIPMENT 


EXPULSION 


DISPOSITION 


ELASTIC 


EQUIPPED 


EXTENDED 


DISPUTE 


ELATION 


ERASE 


EXTENSION 


DISSATISFIED 


ELECTRICAL 


ERECT 


EXTENSIVE 


DISTINCT 


ELECTRICITY 


ERRAND 


EXTENT 


DISTINCTION 


ELECTROLYTE 


ESSAY 


EXTINCT 


DISTINCTLY 


ELECTRONIC 


ESSENTIAL 


EXTRAORDINARY 


DISTINGUISH 


ELECTRONICS 


ESTABUSHED 


EXTREME 


DISTINGUISHED 


ELEMENT 


ESTEEM 


EXTREMELY 


DISTRIBUTED 


ELIGIBLE 


ESTIMATE 


FACILITIES 


DISTRIBUTION 


EUMINATE 


ETHER 


FACTOR 


DISTRICT 


EMBARGO 


ETIQUETTE 


FACULTY 


DIVED 


EMBARRASS 


EVADE 


FAITHFULLY 


DIVISION 


EMBLEM 


EVAPORATE 


FAMIUAR 


DOCTRINE 


EMBRACE 


EVENT 


FANTASTIC 


DOCUMENT 


EMBROIDER 


EVENTUALLY 


FANTASY 


DOMESTIC 


EMERGENCY 


EVIDENCE 


FASCINATING 


DOMINATE 


EMIGRANT 


EVIDENTLY 


FATAL 


DORMITORY 


EMOTIONAL 


EXACTLY 


FATTENING 


DOUBTFUL 


EMPEROR 


EXAGGERATE 


FAUCET 


DOUBTLESS 


EMPHASIS 


EXAGGERATED 


FAVORABLE 


DRAMATIC 


EMPLOYEE 


EXCEEDINGLY 


FAVORABLY 


DRAWN 


EMPLOYER 


EXCELLENT 


FEASIBLE 


DREADFUL 


EMPTINESS 


EXCEPTION 


FEATURE 


DRIFTED 


ENAMEL 


EXCEPTIONAL 


FEDERAL 


DRIVEN 


ENCOURAGE 


EXCESSIVE 


FEDERATION 


DROWNED 


ENCOURAGEMENT 


EXCITEMENT 


FEEBLE 


DRUGGIST 


ENDEAVOR 


EXCLAIMED 


FEMALE 


DUET 


ENDLESSLY 


EXCURSION 


FERROCIOUS 


DUPUCATE 


ENDORSEMENT 


EXECUTE 


FERTILE 


DURABLE 


ENDURANCE 


EXECUTIVE 


FERTIUZATION 


DURATION 


ENDURE 


EXEMPT 


FERTIUZE 


DUTIES 


ENGAGED 


EXERCISE 


FERTIUZER 


DWELL 


ENGINEER 


EXHAUST 


FESTIVAL 


DYING 


ENGRAVED 


EXHAUSTED 


FIBER 


DYNAMIC 


ENLARGEMENT 


EXHIBITION 


FICTION 


DYNAMITE 


ENORMOUS 


EXIST 


FIDELITY 


EARNEST 


ENORMOUSLY 


EXISTENCE 


FINANCIAL 


EARRING 


ENROLL 


EXPEDITION 


FINANCIER 


EASEL 


ENTERPRISE 


EXPENSIVE 


FISCAL 


ECHOES 


ENTERPRISING 


EXPERIMENT 


FISHHOOK 


ECLIPSE 


ENTERTAINMENT 


EXPIRATION 


FLEXIBLE 


ECONOMICAL 


ENTHUSIASM 


EXPIRE 


FLOURISH 


ECONOMICS 


ENTHUSIASTIC 


EXPLAIN 


FLUID 


ECONOMY 


ENTITLE 


EXPLANATION 


FOGGY 


EDITION 


ENTITLED 


EXPLICIT 


FOLLOWING 


EDITORIAL 


ENTRANCE 


EXPLODE 


FOND 


EDUCATE 


ENVIOUS 


EXPLOIT 


FOREHEAD 


EDUCATIONAL 


ENVIRONMENT 


EXPLORATION 


FOREIGN 


EFFECT 


EPIDEMIC 


EXPLORING 


FOREIGNER 


EFFECTIVE 


EPIDERMIS 


EXPONENT 


FORFEIT 


EFFICIENT 


EQUAUTY 


EXPOSURE 


FORGIVE 
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rUnMATiUlM 


uRADUATION 


HORIZON 


INDEX 


rURMULA 


A A JA J A n 

GRAMMAR 


HORIZONTAL 


INDICATE 


rUUL 


A A.m^% A 1 i^^i. Ill 1 > 

GRANDDAUGHTER 


HORRIBLE 


INDIGESTION 


COI lKir\ATi^\KI 

rUUNuATlUN 


GRANDEUR 


HORSEPOWER 


INDIVIDUAL 


Atf^TI IDC 


AD A AIT 

iaRANT 


HOSTILITIES 


INDULGE 


rnAvsHANUc 


GRAPH 


HUDDLE 


INDULGENCE 


CD AKll/ 

rriAIMIx 


QRATtrUL 


HUMBLE 


INDUSTRIAL 


CD ATCDKIIT^ 

rriATcnNI FY 


GRATITUDE 


HUMIDITY 


INDUSTRIES 


CDCr^l^i C 


QRAVlTY 


HUMOR 


INEVITABLE 


CDCcrv^fcj 


AOC 

GREASE 


HUNCH 


INFALLIBLE 


CDCC7IKI/2 

rrikc^lNva 


GRIEVE 


HUNDREDTH 


INFANTILE 


CDCI/2LJT 

rncliaMT 


GRIEVOUS 


HUNGRY 


INFECTION 


CDC/viciwrTi v 


GRIND 


HYDRAULIC 


INFERIOR 


CDCCiJAJAKl 

rHtonMAIM 


GROPE 


HYDROGEN 


INFINITE 


CDI/^TIf^KI 


GROSS 


HYGIENE 


INFLUENCE 


rnlcNuLY 


GROWTH 


ICICLE 


INHABITANT 


CDI/2IJT 


Ol 1 A D A AtTCC 

GUARANTEE 


IDEAL 


INITIAL 


rnONTlcn 


GUARD 


IDENTIFICATION 


INJURY 


FROZcN 


1 A nff%l A Al 

GUARDIAN 


IDLE 


INN 


CI II Cll 1 
rULi ILL 


fst imc 
GUIDE 


IDOL 


INNER 


CI IKl/^n^Kl 


III 

GUILTY 


IGNORANCE 


INNING 


CI iKir\ 
rUNU 


GUITAR 


ILLEGIBLE 


INQUIRY 


Cl IKinAftJCklTAI 

rUNuAMcNTAL 


L J A Alf%l^% A n 

HANDICAP 


ILLUSTRATED 


INSECTICIDE 


CI IKICQAI 

rUIMcnAL 


HANDLING 


IMAGE 


INSIST 


CI IDKIICU 


LJ A Amc/>fc JC 

HANDoOME 


IMAGINARY 


INSISTED 


FUnTHcnMUnc 


LJ A n A A^>A 1 1^ A 

HARMONICA 


IMAGINATION 


INSPIRATION 


^Al AW 

UALAaY 


LJ A nft AAAII^I 1^ 

HARMONIOUS 


IMAGINE 


INSTALL 


^Ai 1 CDV 

uALLcHY 


LJ A n A J^\AII^IAI^^ 

HARMONIZING 


IMITATION 


INSTALLATION 


laALLUr 


LJ A n A J^AIV/ 

HARMONY 


IMMEDIATE 


INSTANCE 


^Al l#AAII7C 

uALVANIZc 


LJ A nAlP^^ 

HARNESS 


IMMEDIATELY 


INSTANTLY 


AD A/2C 

uAnAiac 


HATED 


IMMENSE 


INSTINCT 


/2ADDA/2C 
UAriDAvit 


LJ ATDPn 

HATRED 


IMMIGRANT 


INSTITUTE 


^ A D nCAICD 

uAnUcNcR 


HAUNTED 


IMMIGRATION 


INSTITUTION 


vacNcnALLY 


I J A 9 A nn 

HAZARD 


IMMUNE 


INSTRUCTION 


vacNcnATlUN 


HEADDRESS 


IMPACT 


INSTRUCTOR 


ACAI CD A X/^D 


HEADQUARTERS 


IMPATIENT 


INSTRUMENT 


/2CA1CD/^CITV 

otNtnUol 1 Y 


HEDGE 


IMPEL 


INSURANCE 


/2CK1II IC 

iatlMIUo 


LJd^LJT 

HEIGHT 


IMPERFECT 


INSURED 


iacNTLcMcN 


LJPin 

HEIR 


IMPORTANCE 


INTEGRATE 


vacNTLY 


HELICOPTER 


IMPOSSIBLE 


INTELLECTUAL 


/2C^V2D A DUV 

ia tUian Ar n Y 


LJPA JlCnLJEDP 

HEMISPHERE 


IMPRESSION 


INTELLIGENCE 


/2ID ACCC 

olHArrt 


LJPAI^P 

HENCE 


IMPROVEMENT 


INTELLIGENT 


fit A/^ICD 


HERD 


IMPROVISE 


INTEND 


oLAMUnUUo 


HEREDITY 


INABILITY 


INTENSITY 


fit IfcJDCC 

iaUMroc 


HERETOFORE 


INCIDENT 


INTENTION 


fit f\Otf\t IC 


HESITATE 


INCIDENTAL 


INTERCEPT 


f^f\^r\h.tc c c 
iaOOuNcoo 


HINDRANCE 


INCIDENTALLY 


INTERFERE 


flfSOflC 


HISTORIC 


INCLINE 


INTERIOR 


flf\DflCf\t IC 


LJICT/^DI/^ A 1 

HISTORICAL 


INCOME 


INTERJECT 


laUooIr 


HITCH 


INCONVENIENCE 


INTERJECTION 


iaUVcnN 


HOLIDAY 


INCONVENIENT 


INTERLUDE 


ADACCCI II 


HONcoTLY 


INCORRECT 


INTERMEDIATE 


GRADUATE 


HONORABLE 


INDEPENDENCE 


INTERMISSION 
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IKITPQfJAI 


1 lADI C 


MATUnfTY 


MOISTllRc 


IMTPQKIATVMdAI 


1 inCQAI 
LiOCnAL 


MAXIMUM 


ftj/\l C^l II AD 

MOLcCULAR 




1 IRPQTV 
UDCn 1 T 


MAYUM 


ftj^l C^l II c 


IMTFRRI iPTPn 
in 1 cfinur 1 CL/ 




McADUW 


MONARCH 


IMTPRCTATP 
in 1 cno 1 M 1 c 


1 iPi rrpKiAKiT 

Lieu 1 ClMAn i 


McurlANICAL 


ft J^ft^l A D^LJX/ 

MONARCHY 


INTPRVAL 


1 lAMTKIIKIA 

Lj\an 1 nima 


kiP/^UAIdl7C 

McunAni^t 


MONOTONOUo 


IMTFR\/IIW 
in 1 cfivicw 


1 IKIPAQ 


McDICAL 


ftJ^ft^lOTD^I lO 

MONoTROUo 


IKI\/AI in 


1 IKIPkl 

Linen 


McEIIUM 


ftj^ft^ll IftJCAIT 

MONUMENT 


m vcn 1 wn i 


1 IKini IICTIO 

Lin\aui9 1 lo 


McMUHANDUM 


ftJ^D Al 

MORAL 


IM\/F<^TM^ATIOM 
invco 1 i\aMi tv/n 


LlUUV/fl 


ftJCftJ/%Da7C 

McMQHIZc 


ftJ^DTAI 

MORTAL 


m¥co 1 ivicn i 


: ITPRAPY 


ftJCftJ/>DV 

McMUHt 


ft Af\OTr* A AC 

MORTuAuc 


IM\/I^RI F 
mvioioLC 


1 ITPRADV 


McnTAL 


ft J^DTlOC 

MORTISc 




1 ITPRATI IRP 


Men 1 ILn>ICU 


ftJ^O^I IIT*^ 

MOoQUITO 




1 ORRY 




ftJ^TI^AI 

MOTION 


iwL/inc 


1 OPAI 


ft JCDOLJ A ftjr\aoc 
McndiANDIoc 


MOTIONED 




1 nPAi rrv 

LiA/MLI 1 T 


ftJCD^ IDIAI 

McHiAlHIAL 


MOTIVE 




1 OPAI 1 Y 
L^A/MLLT 


ftJCQCI V 

McncLT 


ft J/^T/^O ^ A nc 

MOTOROAOc 


l^ni ATF 


1 OPATtOKI 


ftJCDiniAkl 

McHIUIAn 


ftJI lOIA/l iftJD 

MUGWUMr 




LVAJItO 


ftJCCCCKI/^CD 

McooclMvicn 


ftji II Tim c 
MULTIPLE 


ITPM 

1 1 CIVI 


LiAalOML 


ftJCXAl 

Mcl AL 


ftJI IDnCD 

MURDER 


ITPMi7P 

1 1 CIVII^C 


LV/Oini3 


McTcUK 


ftji iDncDcn 
MURDERED 


wl\l\n 1 r C 


1 OQQ 


ftJCTCQ 


ftJI iDftJI ID 

MURMUR 




1 OWPD 


MclnIO 


ft Jl iO^I c 

MUoOLE 


IA77 


1 OYAI TV 
LV^TMLI T 


ftJI/^Q/'\dl ftJ 

MIUHUrILM 


ftJI lOUD^^ftA 

MUonROOM 


iFAi ni 1^ 


1 ilRQIOATC 


ftJI^D^AI 


ftJI lOI^IAAl 

MUoldAN 


IPWFI RY 


1 1 IKI/H4PnKl 
LUnWrlCvin 


MIUnUrnUNc 


ftJI ITT^AI 

MUTTON 


l04iRNAI 


1 1 lYI IDY 
LU AUn T 


MlUni/oUUPc 


ftji in lAi 
MUTUAL 




1 YDICAI 
LT niOML 


MIUHUocVA/ND 


ftJVOTCDI/^ lO 

MYoTERKaJo 




fcilAPAnAM 


ftJI/lOATC 

MHaHAIc 


ft JX/^TC D \/ 

MYSTERY 




ILilA/M4IKlPQY 

M Awni ncn ■ 


ft JIAD AT/ID V 


Al A DD Am/C 

NARRATIVE 




MAnKIPQC 

MMi^ncoo 


ftJII CA/^C 

MILcACtc 


ftlATI^AIAI ITV 

NATIONALITY 


II l<%TIPP 


I^AAA7lklP 


ftJII ITADV 

MIUTAHY 


ft^lATI IDAI ITATI^AI 

NATURALIZATION 


«IUw i Ir 1 


miA/ii/^AKi 


ftJII 1 IftJCTCD 

MILUMcTcH 


AIATI ID At 1 W 

NATURAU 


IIIVPMII P 
«iiivcnii»c 


I^A/^PT 


ftJIAICD Al 

MINcRAL 


ftlA%#I^Am a_ 

NAVIGABLE 


Kirni-IPMPTTP 


ILiA/^IPI/^PKl/^P 

M A\anir ii^cn\^c 


ftJIftJI ATI IDC 

MINIATUHc 


Al A\#l^ ATC 

NAVIGATE 


KNITTPn 


I^AI^KIIPICPUT 

MAonirmcn i 


ftJIMlftJI IftJ 

MINIMUM 


AICDI II A 

NEBULA 


1 AROR 


miAiiuTAiki 
MAin 1 Ain 


ftJIAIlCTCD 

MINIoTcH 


AlC^COOADll \/ 

NECESSARILY 


1 ARORATORY 


M A 1 KITPKl A KII^P 

MAin 1 cnAnv/c 


ftJIftJ^^D 

MINUH 


AICO COO A DV 

NECESSARY 


1 AKinOPAPP 
L^n L/OOMr C 


iilA 11^ 


ft Jl AI^D ITV 

MINORITY 


NECESSITY 


1 ATHP 

1 nc 


MAJwnl 1 T 


MINoTRcL 


NECKLACE 


1 ATTPR 
1 1 cn 


UAMAHPILiPKIT 
MAnAUlCMcn 1 


ftJIftJI IC 

MINUo 


NEGATIVE 


1 AUMrHIKIf^ 
L^iinwriinui 


IUIAKIA/2CD 

MAnAVacn 


ftJIDA/^l C 

MIRACLc 


AIC^I COT 

NEGLECT 


1 PAI^IIP 


UAKIPI II 1 Y 
MAnrULLT 


ftJlC^CI 1 AAIC/M lO 

MIoCcLLANcOUo 


NEIGHBOR 


L PA<^P 


luiAKiuonn 


ftJlC/^UlCC 

MIoonltr 


AlCDUCtAI 

NEPHEW 


L pnnjRP 


lUIAKIKIPDC 

MAnncno 


MIoOnlcVOUo 


AICI ITD A 1 

NEUTRAL 


1 PnAPR 


UAKIQIOKI 

MAnoivin 


ftJlCCDAQl C 

MIocRAdLc 


AlCt AfOOT A Am 

NEWSSTAND 


1 Pf^AI 


ILJAKITI C 
MAn 1 Lc 


ft JlOCDX/ 

MIocRY 


NIECE 


1 Pl^lQI ATP 


MANUAL 


ftJiCOll c 

MIoolLc 


NIGHTTIME 


1 PI^IQI ATinKI 

i-cmioLiM 1 i^n 


lUIADlkIP 
MAninc 


ftJlOCl/\AI 

MIoolON 


ftllAITLJ 

NINTH 


UCwilOLf^ 1 Uric 


HilARRlA/lP 

MAnniAiac 


ft JIC SDCI 1 

MIodrcLL 


AIITD^OCAI 

NITROGEN 


LPGITIMATP 


IUIAR\/PI ni IQ 


ftJ/V^/^AClftJ 

MUUUAolN 


NODDED 


LEISURE 


MATHPMATIPQ 
ivif^ 1 nciw^ 1 iwO 


ftj/\nicipc 
Mk^uirico 


Ai^ft Jl ftJ A TI^AI 

NOMINA 1 lUN 


LEVY 


MATURE 


MODIFY 


NONRESIDENT 
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NONSENSE 

NORMAL 

NOTATION 

NOTICEABLE 

NOTION 

NOVEL 

NUCLEAR 

NUISANCE 

NUMERAL 

NURSING 

NYLON 

OBEDIENCE 

OBEDIENT 

OBLIGATION 

OBLIGE 

OBLIGED 

OBSCURE 

OBSERVATION 

OBSERVATORY 

OBSTACLE 

OBVIOUS 

OCCASION 

OCCASIONALLY 

OCCUPATION 

OCCUPIED 

OCCURRED 

OCCURRENCE 

OFFENSE 

OFFKJIAL 

OUVE 

OLYMPIC 

OMIT 

OMITTED 

OMITTING 

OPERA 

OPERATING 

OPERATOR 

OPPONENT 

OPPORTUNITY 

OPPOSITE 

OPPRESS 

ORACLE 

ORBIT 

ORCHARD 

ORCHESTRA 

ORCHID 

ORDINAL 

ORDINARILY 

ORGANIZATION 

ORGANIZE 

ORIGIN 

ORIGINALITY 

ORIGINALLY 



ORNAMENT 

ORNAMENTAL 

ORPHAN 

OTHERWISE 

OUTTALK 

OVERHEAD 

OVERREACH 

OVERRIDE 

OVERRULE 

OVERRUN 

OXYGEN 

PAGEANT 

PAMPHLET 

PANE 

PANIC 

PANTOMIME 

PARACHUTE 

PARADISE 

PARAGRAPH 

PARALLEL 

PARALYZE 

PARCEL 

PARCEL POST 

PARLIAMENT 

PARTIAL 

PARTICULAR 

PARTICULARLY 

PASSAGE 

PASSENGER 

PASTURIZE 

PATENT 

PATHETIC 

PATIENCE 

PATIENT 

PATRIOT 

PATRIOTIC 

PATROL 

PATROLLED 

PATRONAGE 

PATRONIZE 

PATTERN 

PEASANT 

PECAN 

PECUUAR 

PENICILUN 

PEOPLE 

PER 

PERCEIVE 

PERCEIVED 

PERCENT 

PERCENTAGE 

PERENNIAL 

PERFECTLY 



PERFORMANCE 

PERFORMED 

PERIL 

PERISH 

PERMANENT 

PERMISSION 

PERMITTED 

PERPENDICULAR 

PERPLEX 

PERSIST 

PERSISTENT 

PERSONAL 

PERSONALITY 

PERSONALLY 

PERSUADE 

PETITION 

PETROLEUM 

PHANTOM 

PHARMACY 

PHILOSOPHY 

PHOTOELECTRIC 

PHOTOGRAPH 

PHRASE 

PHYSICAL 

PHYSOAN 

PHYSICS 

PICTURESQUE 

PIERCE 

PIERCED 

PILOT 

PIRATE 

PLACING 

PLANET 

PLASTIC 

PLATFORM 

PLATINUM 

PLEDGE 

PLUNDER 

PLUNGE 

PLUS 

PNEUMONIA 

POET 

POETRY 

POIGNANT 

POLICY 

POLITICAL 

POLITICIAN 

POLITICS 

POLYETHYLENE 

PORCELAIN 

POROUS 

PORT 

PORTRAIT 



POSITIVE 

POSITIVELY 

POSSESS 

POSSESSION 

POSSIBIUTY 

POSTAGE 

POSTPONE 

POTATO 

POTENTIAL 

POULTRY 

POVERTY 

PRACTICALLY 

PRAIRIE 

PREQNCT 

PRECIOUS 

PREOPITATION 

PREQSELY 

PRECISION 

PREDICTION 

PREFACE 

PREFER 

PREFERABLE 

PREFERENCE 

PREFERRED 

PREJUDICE 

PREUMINARY 

PREMIERE 

PREMIUM 

PREPAPJ^TION 

PREPOSmON 

PRESENCE 

PRESERVE 

PRESIDE 

PRESSURE 

PRESSURIZE 

PRESUMABLY 

PRESUME 

PREVALENT 

PREVIOUS 

PRIMARY 

PRIME 

PRIMITIVE 

PRINCIPLE 

PRIOR 

PRISM 

PRISON 

PRISONER 

PRIVILEGE 

PROBABILITY 

PROBABLE 

PROCEDURE 

PROCEED 

PROCEEDED 
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PROCESSION 

PRODUCE 

PROOUCINQ 

PRODUCT 

PRODUCTION 

PROFESSION 

PROFESSIONAL 

PROFESSOR 

PROFITABLE 

PROGRESS 

PROGRESSIVE 

PROHIBIT 

PROLOGUE 

PROMINENT 

PROMPTLY 

PRONUNCIATION 

PROOF 

PROPAGANDA 

PROPELLANT 

PROPELLER 

PROPERLY 

PROPERTIES 

PROPERTY 

PROPORTION 

PROPOSE 

PROPOSITION 

PROSPECT 

PROSPERED 

PROSPERITY 

PROSPEROUS 

PROTECTION 

PROTEIN 

PROTOPLASM 

PROVIDE 

PROVINCE 

PROVISION 

PSALM 

PSYCHOLOGICAL 

PSYCHOLOGY 

PUBLICATION 

PUBLCIZE 

PUBUSHED 

PUNCTUAL 

PUNCTURE 

PUNISHED 

PUNISHMENT 

PURPOSEFUL 

PURSUE 

PYRAMID 

QUAUFICATION 

QUAURED 

QUAUTY 

QUANTITY 



QUARANTINE 

QUARRY 

QUESTIONNAIRE 

RACCOON 

RADAR 

RADIANCE 

RADIATE 

RADIATION 

RADIUM 

RANGE 

RARE 

RATIONAL 

RAWHIDE 

REACTION 

READILY 

READJUSTMENT 

REALITY 

REAUZED 

REAR 

REASONABLE 

RECALL 

RECEIPT 

RECEIVING 

RECEPTACLE 

RECEPTION 

RECESSED 

RECITAL 

RECOGNITION 

RECOGNIZE 

RECOMMEND 

RECOMMENDATION 

RECOMMENDED 

RECREATION 

RECTANGLE 

REDUCTION 

REFER 

REFEREE 

REFERENCE 

REFERENDUM 

REFERRED 

REFLECTION 

REFORM 

REFRESHMENT 

REFRIGERATOR 

REFUGEE 

REFUSAL 

REFUSED 

REGARDED 

REGARDING 

REGION 

REGISTER 

REGISTRATION 

REGRET 



REGRETTING 

REGULATE 

REHEARSAL 

REIGN 

REJOICE 

RELATION 

RELATIVE 

RELAX 

RELEASE 

RELIABLE 

RELIEF 

REUEVE 

REUEVEU 

REUGION 

REUGIOUS 

REMAINDER 

REMARKABLE 

REMEMBRANCE 

REMITTANCE 

REMNANT 

REMOVAL 

RENEWAL 

REPEATED 

REPEL 

REPELLED 

REPELLENT 

REPETITION 

REPLACE 

REPORT 

REPRESENT 

REPRESENTATIVE 

REPRODUCE 

REPRODUCTION 

REPTILE 

REPUBLIC 

REPUBUCAN 

REQUEST 

REQUIRED 

REQUIREMENT 

RESEARCH 

RESEMBLE 

RESERVATION 

RESER</E 

RESERVOIR 

RESIDENCE 

RESIDENTIAL 

RESIGNATION 

RESISTANCE 

RESOLUTION 

RESOURCE 

RESPIRATION 

RESPONSE 

RESPONSIBIUTY 



RESPONSIBLE 

RESTAURANT 

RESTORE 

RESUME 

RETAIL 

RETENTION 

RETREAT 

RETRIEVE 

REVELATION 

REVENGE 

REVENUE 

REVERSE 

REVERSIBLE 

REVIEW 

REVISE 

REVISION 

REVIVAL 

REVOLT 

REVOLTING 

REVOLUTION 

REVOLVE 

REWARD 

RHEUMATIS^' 

RHUBARB 

RHYME 

RHYTHM 

RIDDEN 

RIDICULOUS 

RISK 

RODEO 

ROLE 

ROOMMATE 

ROYAL 

RURAL 

SABOTAGE 

SACHET 

SACRED 

SACRIFICE 

SADDENED 

SADDLE 

SALARY 

SANOION 

SANITARY 

SARCASTIC 

3ATELUTE 

SATISFACTION 

SATISFACTORY 

SATISFIED 

SAVAGE 

SCAFFOLD 

SCALE 

SCANDAL 

SCARCELY 
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SCENT 


SINGLE 


SCHEDULE 


SINGULAR 


SCHEDULED 


SITE 


SCHEME 


SITUATION 


SCHOLARSHIP 


SKELETON 


SClE^f^FIC 


SKETCH 


SCIENTIST 


SKIING 


SCISSORS 


SKILL 


SECTION 


SKILLFUL 


SECURE 


SLAVERY 


SECURITY 


SLIGHTLY 


SEDIMENT 


SLOPE 


SEGMENT 


SNOBBISH 


SEGREGATE 


SOBER 


SEIZE 


SOCCER 


SEIZED 


SOCIETY 


SELDOM 


SOLAR 


SELECTED 


SOLEMN 


SELENOLOGY 


SOLUTION 


SEMESTER 


SOMEHOW 


SEMIANNUAL 


SOMEWHAT 


SEMICIRCLE 


SOPHOMORE 


SEMICONSCIOUS 


SORORITY 


SENATE 


SOUFFLE 


SENATOR 


SOUGHT 


SENIOR 


SOUVENIR 


SENSE 


SOW 


SENSIBLE 


SPECIALIST 


SENTIMENT 


SPECIES 


SEPARATE 


SPECIFIC 


SEPARATELY 


SPECIFICATION 


SERGEANT 


SPECIFIED 


SERIAL 


SPECIFY 


SERIOUS 


SPECIMEN 


SERIOUSLY 


SPECKLED 


SERVICEABLE 


SPECTRUM 


SESSION 


SPEEDOMETER 


SETTLER 


SPICE 


SEVENTY 


SPIRIT 


SHAMEFUL 


SPIRITUAL 


SHARING 


SPITE 


SHEER 


SPLENDID 


SHELVES 


SPRAV 


SHEPHERD 


SQUIRREL 


SHERIFF 


STAFF 


SHIELD 


STANDARD 


SHIPMENT 


STARCH 


SHUTTER 


STATIC 


SIGNATURE 


STATING 


SIGNIFICANT 


STATIONARY 


SILHOUETTE 


STATIONERY 


SIMILAR 


STATISTICS 


SIMPLY 


STATUE 



STATUS 


SUSPECT 


STEEP 


SUSPICION 


STENOGRAPHER 


SUSPICIOUS 


STETHOSCOPE 


SWALLOW 


STEWING 


SYLLABLE 


STORAGE 


SYMBOL 


STRAIGHTEN 


SYMPATHY 


STRAIT 


SYMPTOM 


STRESS 


SYNCHRONIZE 


STRETCH 


SYNTHETIC 


STRIP 


TACKLE 


STRUCTURE 


TACTICS 


STRUGGLED 


TAILOR 


STUBBORN 


TANTALIZE 


STUDIOUS 


TARGET 


STUMBLED 


TARIFF 


STYLE 


TASK 


STYLISH 


TAXATION 


SUBDIVIDE 


TAXIDERMY 


SUBMARINE 


TEAMMATE 


SUBSCRIBE 


TECHNICAL 


SUBSCRIPTION 


TECHNIQUE 


SUBSIDE 


TEENAGER 


SUBSTANCE 


TELECAST 


SUBSTANTIAL 


TELEGRAM 


SUBSTITUTE 


TELEPHONE 


SUBTLE 


TELESCOPE 


SUBURB 


TELEVISION 


SUBWAY 


TEMPORARY 


SUCCEEDED 


TEMPTATION 


SUCCESSION 


TENDENCY 


SUCCESSOR 


TENDON 


SUFFICIENT 


TENNIS 


SUGGESTED 


TENSION 


SUGGESTION 


TERM 


SUITABLE 


TERMINAL 


SULFUR 


TERRACE 


SUMMARIZE 


TERRIFIC 


SUMMARY 


TERRITORIAL 


SUMMON 


TERRITORY 

■ ^9 9W 1 ^^9 9 ■ 


SUPERFICIAL 


TERROR 


SUPERINTENDENT 


TESTIMONY 


SUPERIOR 


TEXT 


SUPERLATIVE 


TEXTBOOK 


SUPERMARKET 


TEXTURE 


SUPERSTITION 


THEFT 


SUPERVISE 


THEME 


SUPERVISION 


THEORY 


SUPREME 


THERMOMETER 


SURPASS 


THERMOSTAT 


SURRENDER 


THOROUGH 


SURVEY 


THOROUGHLY 


SURVIVE 


THREAT 
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THREATEN 


TWISTED 


VIOLATE 


THRILUNQ 


TYPE 


VIOLENCE 


THRONE 


TYPEWRITER 


VIOLENT 


THROUGHOUT 


TYRANNY 


VIRTUALLY 


TIMID 


TYRANT 


VISIBILITY 


TIRESOME 


■ ftft ^^ftA M A ^^^v 

ULTIMATE 


VISIBLE 


TISSUE 


ULTRAVIOLET 


ifi&i^\Ai 
VISION 


TOLERANCE 


UMBRELLA 


VITAL 


TOLERANT 


UNABLE 


VITAMIN 


TOMATO 


■ ftA ft A & ftftft A#^ft ft^% 

UNANIMOUS 


VIVID 


TOMATOES 


UNCONSCIOUS 


VOCABULARY 


TONE 


UNDERRATE 


VOCAL 


TOOTH 


ft ftA ftP^^^ft ftftl^^^^Btf^ft 

UNDOUBTEDLY 


VOCATION 


TOPIC 


ft ftA fttf^fl ftft 

UNDULY 


VOCATIONAL 


TORCH 


UNFOLD 


VOLT 


TORTOISE 


ft ft A ft^v^%V^^^I ftA ft A 

UNFORTUNATE 


VOLUME 


TOUR 


UNIFORM 


VOLUNTARY 


TOURNAMENT 


UNIQUE 


VOLUNTEER 


TOWER 


UNIVERSAL 


k M^\t l^^i 

VOUCHER 


TOWNSHIP 


ft ftA ftAft 

UNIVERSE 


VULCANIZE 


TRADITION 


UNIVERSITY 


WARRANT 


TRAFFIC 


UNNECESSARY 


WARRIOR 


TRAGEDY 


ft flA ftfl^ft A 0^ A ^ 

UNPLEASANT 


WATT 


TRANSACTION 


ft ft A ftMM W A A ft A ft 

UNREASONABLE 


WEAKNESS 


TRANSFER 


UNVEIL 


k A A ■ ^^a av^ 

WEALTHY 


TRANSFERRED 


URBAN 


WEAPON 


TRANSFORM 


URGE 


WEIGHT 


TRANSFORMER 


URGENT 


WELFARE 


TRANSISTOR 


UTILIZE 


WHEREFORE 


TRANSLATE 


VACCINE 


ft A Jft ft^%A ft 

WHOLLY 


TRANSMIT 


ft # A ft ft ft A ftv^ft 

VALUABLE 


kAaaa #%^'p«a a^>^%^% 

WILDERNESS 


TRANSMITTED 


VALUED 


ftAJftAfttf^^%ft ftft^Bi 

WINDSHIELD 


TRANSPARENT 


ft # A A ftAtf%ft ft 

VANISH 


% AMA lA l^n 

WINNER 


TRANSPORTATION 


VANISHED 


ft A Jft^^ft ftft fl^^ft 

WITHHOLD 


TRAPEZE 


VANITY 


k A at<v^A a ^> A 

WITNESS 


TRAPPER 


VAPOR 


k A a,^%A a tf^p^^^a a^% 

WONDROUS 


TREACHEROUS 


VARIETY 


WORRY 


TREASON 


VARY 


k A a^^k «^>A a 

WOVEN 


TREASURER 


VAST 


WRAPPER 


TREASURY 


ft <^Bft ftft^%ft 

VEHICLE 


WREATH 


TREATY 


VEIL 


k A ap^ i^p^"p% 

WRITER 


TREMBLED 


VEIN 


YEARN 


TREMENDOUS 


VENTILATOR 




TREND 


VENTURE 




TRIAL 


VERIFY 




TRIANGLE 


VERSION 




TRIFLE 


VERTICAL 




TRIMMED 


VESSEL 




TRIUMPH 


VETO 




TROOP 


VIA 




TROPICAL 


VIBRATE 




TROUPE 


VICINITY 




TWILIGHT 


VICTIM 





134 

52 



Smnpto Kmi 

Read this selection, paying careful attention to spell- 
ing. 



Adapted from a student assignment: 

[1] Write a conrv)osition describing a character 
from your imagination. [2] Write the composi 
tion in three seperate paragraphs. [3] First, 
provide a physical description of your charac- 
ter, who may be an animal or a human being. 
[4] Next, discuss the character's personality. 
[5] Finally, vyrite about the place where the char- 
acter lives. 



In which part of this communication, if any, is there 
an error in spelling? 

A Part[1] 

B Part [21 

C Part [3] 

D None of the above 



PRACTICE TEST FOR MECHANICS 

On the following pagt>s you will find a practice test. 
Answer each item. When you have finished all five items, 
check your answers on page 55. If you miss any items, 
read why the answer you chose was incorrect. 



Adapted from a letter of recommendation: 

[1] Dear Ms. Bertrand: 

[2] Kelly Fields has been a student in my 
French II class since September of this year. 
[3] She is an excellent student whose language 
skills exceed those of most of her peers. [4] Her 
school interests are wkJe and varied, ranging from 
foreign languages to Musk:. [5] I feel certain 
that Miss FieMs' enthusiasm and abilities woukJ 
make her a valuable asset to your school. 

[6J Respectfully, 

[7] Leslie Russell 
[8] Teacher 

[9] Gardena High School 



This communk^atkxi contains several words that are 
dtffkxilttospel. Read the 8electk3n carefully. Try to find 
a word that is misspelled. If you do not locate a mis- 
spelled word during your first reading, reread the pas- 
sage until you either find a spelling enror or you feel con- 
fkient that the passage has no spelling enrors. 

The sentence labeled [2] contirins a misspelled word: 
•separate" 5S misspelled as "seperate." This is acommon 
speUinp enror, as is evkJenced by the fact that it was 
missed by over one-third of the TECAT field-test 
examinees. Answer B, "Part [2]," contains this error and 
is, therefore, ttie conrect answer chofoe for this item. 

Answers A and C are incorrect answer chotees be- 
cause the conresponding sentences are written without 
spelling enrors. Answer D, "istone of the above," is also 
inconrect because the passage does contain a spelling 
error. 



1. In whfch part of this communication, if any, is there 
an enror in capitalization? 

A Part [2] 

B Part [4] 

C Part [5] 

D None of the above 
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Adapted from a student assignment: 

[1] Select a character from Charles Dickens* /4 
Tale of Two Cities. [2] Imagine what it would be 
like to be that person for one day. [3] Use your 
imagination and what you know about the charac* 
ter to write a descriptkxi of how the character 
spends the day. [4] Your story should take 
piftoe in France. 



2. In whk:h part of this communk:ation, if any, is there 
an error in capitalization? 

A Part[1] 

B Part [3] 

C Part [4] 

D None of the above 



Adapted from a letter to parents: 

[1] Dear Mr. and Mrs. Gaines: 

[2] Your son is having some problems in my 
Spanish II class. [3] He received very low 
scores on several of his tests. [4] Please con- 
tact me as soon as possible; so that we can ar- 
range a time for a meeting. [5] Perhaps, at a 
tinrie that is convenient for you, we can arrive at 
some possible solutions. 

[6] Sincerely, 

[7] Alejandro Zepeda 
[8] Teacher 

[9] Milton Jr. High School 



Adapted from a student assignment: 

[1 ] Your assignment is to write a report based 
on one of the field trips, we have taken this 
year. [2] You may choose either the Railroad 
Museum, the Bishop's Palace, or the Elissa as the 
topk; of your paper. [3] Read at least one book 
about the history of the location you select. 
[4] Write about what you learned from the book, 
relating the informatk)n to your personal impres- 
sms from the fiekl trip. [5] Your paper shouM 
be approximately three pages in length. 



4. In which part of this communtoation, if any, is there 
an error in punctuation? 

A Part [1] 

B Part [4] 

C Part [5] 

D None of the above 



Adapted from a student assignment: 

[1 ] I have written a list of vocabulary items on 
the board. [2] Use your dtotionaries to look up 
the meanings of these words, and then try to write 
a sentence using each word. [3] When you 
have completed your independent work, we wM 
discuss some of your sentences and talk about 
ways to properly use these words. [4] Raise 
your hand if yc. need any asistance. 



3. in which part of this communication, if any, is there 
an error in punctuation? 

A Part [2] 

B Part [4] 

C Part [5] 

D None of the above 



5. In which part of this communication, if any, is there 
an en^or in spelling? 

A Part [1] 

B Part [3] 

C Part [4] 

D None of the above 
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ANSWER KEY AND ANSWER ANALYSIS 



, The correct answers to the practice test fa mechan- 
ics are No. 1: B, No. 2: D, No. 3: B. No. 4: A. and No. 5. 
C. 

Item 1 is a capitalization item. You are aslced to identi- 
fy which part of the communication, if any, contains a 
capitalization error. The conrect answer is B, "Part [4]." 
because the corresponding sentence contains a capital- 
ization enron "Music" sIXHJkJ not be capitalized (See cap- 
italization rule No. 24.). Answer A, "Part [2]/ and answer 
C, "Part [5]." are incorrect answer choices t)ecause their 
respective sentences demonstrate proper capitaliza- 
tion. Answer D. Ttone of the above." is InconBct be- 
cause the communication does, in fact, contain a capi- 
talization error. If you selected this answer choice, you 
may have thought that "music," when considered as a 
school course, should be capitalized. Remember that a 
word ref ening to a sut)ject is not capitalized unless it is a 
proper noun (such as a language) or is followed by a 
number (as in ''Music I"). 

Item 2 is also a capitalization item. The connect answer 
is D, "None of the atx>ve," because the communication 
contains no capitalization enrors. Answer choice A. B, 
and C aH correspond to sentences in the communication 
that contain proper capitalization. Therefore, they are all 
incor^ct answer choices. If you chose answer A, you 
may have thought that the title » Ta/b of Two C/fies con- 
tained a capitalization error. Capitalization rule No. 17 
deals with capitalization in titles. Vou may want to re- 
view this rule if you are uncertain about when to use 
capital letters in titles. The only capitaHzation necessary 
in part [3] (answer B) is at the beginning of the sentence; 
it contains no proprr nouns. The only (.apital letters re- 
quired in part [4] (answer C) are at t^ , beginning of the 
sentence and to begin the name of the country "France." 

Item 3 is a punctuation it^m. You are aslced to identify 
which part of the communication, if any, contains a 
punctuation error. The correct answer to this item is B, 
"Part [4]." The conBsponding sentence contains an im- 
propaly placed semicolon. Answer A, "Part [2]." is prop- 
erly punctuated. Answer C, "Part [5]," contains an inter- 
rupting expression correctly enclosed by commas. 
Rnally, answer D, "None of the above," cannot be the 
connect answer because the communication does con- 
tain an emx. If you selected this answer, it might be a 
good idea to review the use of semicolons between in- 
dependent clauses not joined by coordinating conjunc- 
tions. (In this sentence, a semicolon would be appropri- 
ate only if the term "so thaf were deleted.) 

Item 4 is also a punctuation item. The connect answer 
is A. "Part [1]," because the sentence contains an im- 
proper use of a comma. The use of a comma after "field 
trips" is unnecessary and irKX)nrect. (If you read this sen- 
tence akxjd, \ ju can hear that a pause at this point in 
ij^i ^antence is inappropriate.) Answers B, "Part [4]," 



and C, "Part [5]," are incon-ect answer choices because 
the conBsponding sentences are con^ectly punctuated. 
If >ou selected answer B, you may want to review the 
use of commas to set off nonessential participial phras- 
es. Part [5] (answer C) is conwtly terminated by a peri- 
od and requires no other punctuation. Answer D. "None 
of the above." is also an incon-ect answer choice be- 
cause the communication does contain a punctuation 
enw. 

The last item, item 5, is a spelling item. You are asked 
to identify which part of the communication, if any, con- 
tains a spelling enw. The conrect answer is C, "Part [4]," 
because the word "assistance" in the conBsponding 
sentence is misspelled as "asistance." Answers A, "Part 
[1]," and B, "Part [3]," are inconwt answer choices be- 
cause all words in the two corresponding sentences are 
spelled conrectly. Answer 0, "None of the abovA/ ;q an 
incon^ect answer choice because the communication 
contains a spelling error. 



Summary 

Multiple-choice writing items testing mechanics re- 
quire paying careful attention to detail. In addition, 
TECAT examinees must possess a familiarity with eligi- 
ble capitalization and punctuation rules and with the cor- 
rect spellings of words that appear on the exit-level TEA 
Spelling List. 

When approaching a TECAT mechianics item, the fol- 
lowing steps are recommended: 

1. Read the question to find out whether you are 
being asked to look for a possible error in capital- 
izatton. punctuatkMi. or spelling. 

2. Read the passage sk)wly and carefully. Try to to- 
cate an error of the type designated in the ques- 
tion. 

3. Reread the passage to either (1 ) make sure that 
the error you k>cated is valid, (2) locate an enror 
that you missed during the first reading, or (3) con- 
firm that there is no en'or in the communtoatkxi. 

4. Read the answer choices to see whtoh answer 
choice coresponds to the sectk>n containing the 
emx you found. 

5. Select an answer choice. Select the letter (A, B, 
or C) that conesponds to the part of the communi- 
cation in which you found the error or, if no error 
was found, select answer D, "None of the above." 
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In each of the 10 sentence formation items, the 
examinee is presented with a written communication 
that an educator might write to students, parents, col- 
leagues, or community members. All parts of the conr>- 
munication are identified by bracketed numbers such as 
[1] or [2]. The examinee is asked to ktontify whether 
there is a sentence formatkni en^or in any of three parts 
of the communicatkHi. If tt)ere are no sentence forma- 
tion errors, the examinee is to mark answer choice 0, 
"None of the above." 



SENTENCE FORMATION 

How the Skill is Measured 

Because well-formed sentences are essential to ef- 
fective communteatkKi, there are 10 items dealing with 
sentence formatkxi on the multiple-choice part of the 
TECAT Writing Sectkxi. AH sentence fonnatk)n items 
focus on the examinee's ability to ktentify the two most 
frequent errors in sentence fbnmatkxi, namely, sen- 
tence fragments and run-on santencM. 



Skill Analysis 

Because the TECAT sentence formatkxi itemr deal 
exclusively with sentence fragments and run-on sen- 
tences, you need to be able to klentify these enters 
when they are present. 

Sentence fragments. A complete sentence must 
contain a 8ub|ect and a predicate. A subject or a predi- 
cate atone, without the other, is only a fragment of a 
sentence; it Is not a complete sentence. For example, 
note the three word groups presented betow. The first is 
a comr>^te sentence. It contains a subject, "The school 
custow.an." and a predtoate, "removed the Ktter after the 
basketball game." The second is a sentence fragnient 
containing only a subject (akx)g with a number of words 
that modify, or describe, that subject). The third is a sen- 
tence fragment containing only a predtoate (also v/ith a 
number of modifiers). 

Complete Sentence: The school custodian removed 
the litter after the basketball game. 

Sentence Fragment: The young, enthusiastk), first- 



A subject is needed to fix the second sentence frag- 
ment (about moving the teacher's desk). As it stands, 
the sentence fragment consists of only a predicate, that 
is, an actkx) verb ("moved"), and an ot^ of that actton. 
A noun such as "Sally" or a pronoun such as "he" can be 
added to create a complete sentence such as "Sally 
moved the teacher's desk toward the center of the 
classroom." 

Renr>ember. when you're trying to klentify a sentence 
fragment, kx>k for a missing subject or predk:ate. Don't 
be confused by the number of words in a word group. 
Because several modifiers can be added to either a sub- 
ject or a predtoate, length does not distinguish t)etween 
sentence fragments and complete sentences. For ex- 
ample. "He ojns." is a complete sentence, containing 
both a sut)ject and a predicate, in contrast, "Having left 
the faculty meeting earty in order to make another ap- 
pointment, the principal." is a lengthy sentence fragment 
that lacks a predicate. 

Unfortunately, the presence of a sut)ject and a predi- 
cate does not automattoaKy make a word group a com- 
plete sentence because the word group may be a de- 
pendent clause. This means that the dause depends on 
another clause to express a oonrq3lete thought. To illus- 
trate, in the two examples bekyw we have transformed 
the complete sentence In the first word group to a sen- 
tence Augment in the second word group merely by 
adding "because." 

Comptote Sentence: Juan went to the nurse's of- 
fice, (complete thought) 

Sentence Fragment: Because Juan went to the 
nurse's office, (incomplete thought) 

By adding the word "because" we have changed the 
sentence (consisting of a single independent clause) 
into a dependent subordinate clause. Such clauses 
cannot "stand atone" because they do not make sense 
without the tNngs they are supposed to modify or ex- 
plain. Atone, they express incomplete thoughts. Thus, 
when you find word groups that begin with such words 
as "atter," "although," or "until," be sure that an indepen- 
dent clause (containing a sut>ject and a predtoate) is also 
present to complete the thought. 



year 

Sentence Fragment Moved the teacher's desk to- 
ward the center of the classroom. 



A predicate is needed in the first of these two sen- 
tence fragments (the fragment about the first-year 
teacher). In its simplest form, a predtoate consists of a 
verb (an actton word such as "throws" or some form of a 
being-verb such as "was"). Thus, all that is nr >d to 
turn that subject-only sentence Augment into » com- 
ptote sentence is a verb, such as "spoke." Then the com- 
ptote sentence v/ould be: "The young, enthusiastic, first* 
vear teacher spoke." 



Remember, if the word group (1) has a subject and 
predtoate and (2) is not a dependent dause, it is a com- 
ptote sentence, lock for these features as you try to 
identify word groups tiiat are sentence fragments In- 
stead of complete senterKr^s. 

Run-On Sentences. The second major category of 
sentence fomrmtion errors involves run-on sentences or, 
as they are sometimes called, "run-ons." A run-on sen- 
tence consists of two complete sentences that have 
been njn together without a conjunction and wittxxjt 
proper punctuation. A sampte run-on sentence is provto- 
ed betow. in it, two separate sentences are inappropri- 
ately joined to fomi a am-on. 
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RMrOn SwiImm: Manuel dU his homework Janet 
dUn'tdohers. 

A run^ sentence is one in which two independent 
dausee have been Joined without a coordinating con- 
Junction (such as and. but. a, nor, for). An independent 
clause contains both a subjsct and a predtoate of its 
own. The first senlmoe below is a njn-on because it 
lacks a ooordkiating conjunction between the two inde- 
pendent clauses. Tha second sentence employs a ooor- 
dinating oorijunction properly, hence is not a njTHXi. It Is 
a complete, compound aentence (two independent 
clauses Joined by a ooordftiating oorijunction). 

RunK)n Sentanea: The school board established pol- 
icy the superintendent canied out such policies. 

Compound SMilance: The school board established 
polcy, and the superintendent canied out such poli- 
cies. 

Sometimes a semicolon can be used to separate tvfo 
independent da'jses; however, this win not be tested on 
the TECAT. erroTB on the TECAT sentence fbnnatlon 
items wl arise either because no punctuation or only a 
comma wl be ussd to separate the two independent 
clauses in njnon sentences. It should be stressed that a 
comma alone cannot be used to separate two indepen- 
dent clauses. If you find two independent clauses sepa- 
rated by only a comma, without a coordnating conjunc- 
tion (such as "and," "but," "or," etc.), then you have a 
njn-on. 

For an of the TECAT sentence formation items, be 
sure to read carefufly each of the three word-groups 
identified in the Item's response options. If you find no 
mn-on sentences or sentence fragments, then you can 
marit the "None of the atwve" response with confi- 
dence. 
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Sample Items 

Read this selection, paying careful attention to sen- 
tence formation. 



Adapted from a note to a student: 

[1] Regarding the social studies report you 
handed In last weel(. [2] I was very pleased 
with your wort(. [3] You covered many aspects 
of the American Revolution In clear, concise 
writing. [4] As your report revealed, our coun- 
try has a heritage of which we should an be proud. 



1 . In which part of this communication. If any. Is there 
an en-or In sentence formation? 

A Part[1] 

B Part [2] 

C Part [4] 

D None of the above 



Read the selection carefully, iooidng for an en-or in 
sentence fonnation. Try to locate a sentence fragment 
or a run-on. If the entire passage appears to be vimtten in 
complete sentences, reread it untn you either find a sen- 
tence f onnation enw or are certain that there are no 
such enors In the communication. 

The conect answer to this item is A, "Part [1 J." Part [1 J 
Is not a complete sentence; it is a sentence fragment. H 
lacks both a subject and predtoate, and prompts the 
question, "What about the sodat studies report?" The 
thought Is incomplete. 

Answers B, "Part [2]," and C, "Part [4J," are Incorrect 
answer chok»s because they represent complete sen- 
tences, each with a dear sut^ and predicate, in Part 
[2], the sut)ject is "I," and the predicate Is "was very 
pleased with your wortt." In Part [4], the subject is "our 
country," and the predteate is "has a heritage of whteh 
we shoukl an be proud." The phrase "As your report re- 
vealed" Introduces the main sentence. Answer 0, "None 
of the above," is inconect because the passage contains 
a sentence formatton enor. 



Read this selection paying careful attention to sen* 
tence formation. Try to locate a sentence fragment or a 
run-on. 



Adapted from a letter to a colleague: 

[1] Dear Mr. Sanchez: 

[2] Memt>ers of the school orchestra are look- 
ing forward to the annual Spring Concert for par- 
ents and friends next Thursday night. [3] I am 
especially proud of this talented group they have 
worked very hard this semester. [4] WouMitbe 
possible to schedule a dress rehearsal for next 
Wednesday? [5] In preparation for the big 
night, we wouM like to perform for the student 
body and faculty. 

[6] Thank you, 

[7] Wendy Graham 
[8] Music Teacher 



2. In whk:h part of this communk:ation. if any, is there 
an error in Mntence formation? 

A Part [2] 

B Part [3] 

C Part [5] 

D None of the above 



This communicatton contains xi in Part [3]. 
Therefore, the correct answer choiw .or this item Is B. 
This group of words actually consists of two complete 
sentences: "I am especially proud of this talented 
group," and They have worked very hard this semes- 
ter." These sentences are run together in the item with- 
out being property connected by a conjunctkxi such as 
"and" or "because." 



PRACTICE TEST FOR SENTENCE 
FORMATION 

On the fdtowing pages you wHI find a practk:e test. 
Answer each item. When you have completed all five 
items, check your answers on page 60. If you miss any 
items, read why the answer you chose was incorrect. 



Adapted from a letter of recommendation: 

[1] Dear Award Committee: 

[2] Each year the faculty at Monroe Junk>r High 
School selects a student for the Student of the 
Year Award. [3] I woukl like to nominate a stu- 
dent who has been a tremendous asset to this 
campus. [4] Gerardo Valenzuela deserves this 
award, his outstanding academk: record makes 
him a worthy candklate. 

[5] Rrspectfully. 

[6] Ben Bums 
[7] Teacher 



1 . In which part of this communicatk)n, if any, is there 
an error in sentence formation? 

A Part [2] 

B Part [3] 

C Part [4] 

D None of the above 



Answers A, "Part [2]," and C, "Part [5]," are incon^ect 
answer choices because they represent complete sen- 
tences. The subject in part [2] is "Members of the school 
orchestra"; the rest of the sentence is the predk:ate. P jrt 
[5] begins with an introductory phrase, "In preparatton 
for the big night." The subject of the sentence is ^ve," 
and the predicate is "woukl like to perform for the stu- 
dent body and faculty." Answer 0, "None of the above," 
is incorrect because the communk:atk>n does, in fact* 
contain a sentence formatton en'or. 
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Adapted from a letter to a colleague: 

[1] Dear Ms. Santana: 

[2] One of my students was injured while play- 
ing on the bars at lunch time. [3] Clearly, steps 
must be taken o avoid similar accidents. [4] I 
do not think, however, that t)anning students from 
the play area is the proper solutton. [5] I pro- 
pose that teachers' aktes provkle superviskxi to 
aUow students to play safely during lunch. 

[7] Sincerely, 

[8] Marv Howard 



2. In which part of this communcatkxi, if any, is there 
an eoor in sentence fonnatkHi? 

A Part [2] 

B Part [4] 

C Part [5] 

0 None of the above 



Adapted from a letter to a colleague: 

[1] Dear Ms. Ramon: 

[2] Would it be possible to switch Nbrary peri- 
ods with your dass on Thursday, April 26? [3] I 
wiR have to leave at noon on that day for an after- 
noon seminar. [4] My substitute will administer 
a test in the afternoon, I wouM like to supervise 
my students during the morning library period. 
[5] Rease let me know if this is acceptable. 

[6] Thank you, 

[7] David King 



3. In which part of this communicatkxi, if any, is there 
an enror In sentence fonnatkKi? 



Adapted from a letter of recommendatk>n: 

[1] Dear SelectkMi Committee: 

[2] Upon leaming that a statewkie committee 
is being formed to develop science 
objectives. [3] I wouki like to recommend an 
educator at Jamestown High School, Tabitha 
Walters, whose credentials are outstanding. 
[4] She designed our science program, whk^ is 
conskJered to be one of the finest in the state. 
[5] After 28 years of dedk:atedservk» in the fieM 
of educatton, she woukJ be an excellent candklate 
for your committee. 

[6] Respectfully, 

[7] Dr. Noreen ReynoMs 
[8] Principal, Jamestown High 
School 



4. In which part of this communicatkxi, if any, is there 
an en^or in sentence formation? 

A Part [2] 

B Part [3] 

C Part [5] 

0 None of the above 



Adapted from a letter to parents: 

[1] Dear Parents: 

[2] The tenth^rade health dass at Cakfwell 
High School includes a sectk)n on the dangers of 
drug and akx)hol abuse. [3] For instructk)nai 
assistance, we will be showing an excellent film 
covering this topk;. [4] We need your pennis- 
sk>n to let your chikJ see thi film. [5] Please 
sign the enclosed permission slip and check either 
the "yes" or "no" box. [6] For further infonna- 
tk)n, please call the main offk:e. 

[7] Sincerely, 

[8] Dee Martinez 
[9] Counsetor 



A Part [3] 

B Part [4] 

0 Part [5] 

D None of the above 
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5. In which part of this communication, If any, is there 
an error in sentence fonnation? 

A Part [2] 

B Part [3] 

C Part [6] 

D None of the above 



ANSWER KEY AND ANSWER ANALYSIS 



The correct answers to the pra(4k)e test for sentence 
formation are: No. 1 : C, No. 2: D, No. 3: B, No. 4: A, No. 
5: D. 

Hem 1 contains a run-on in part [4]; therefore, the cor- 
answer choice is C. This njn-on consists of two in- 
dependent clauses connected with a comma. The run- 
on should be dMded into two complete sentences or 
connected with a corijunc1ton*-either a coordinating 
conjunction such as "and" or a subonflnating conjunc- 
tion such as l)ecause' (which would be more logical in 
this instance). Answer A, Tart [2],' and answer B, "Part 
[3]/ are inconect answer choices because the corre- 
spondng sentences are formed correctly. If you se- 
lected answer D. "None of the atxive,' then you mistak- 
enly thought that ali the sentences in the conmunication 
were properly formed. You may wish to review how to 
join two complete santences. 

The correct answer to item 2 is D, "None of the 
at)ove," because this communication contains no serv 
tence formation errors. Answers A, B, and C are, there- 
fore, incorrect answer choices. They represent property 
fooned, complete sentences. 

Item 3 contains a mn-on in Part [4]; answer B is, there- 
fore, the correct answer choice. Part [4] consists of two 
conr^Dlete sentences: "My substitute wi administer a 
test in the afternoon,' and 1 would Ike to supervise my 
students during the moming Nbrary period." These sen- 
tences are connected by a comma in this communtea- 
tfon, creating a run-on. A corijunctton is needed to prop- 
erty fonn a compound sentence. Answers A and C are 
incorrect answer choices becmise they represent com- 
plete sentences. Answer D, "None of the above," is in- 
correct because the communicatkxi contains a sen- 
tence formatfon enor. 

Item 4 contains a sentence fragment in Part [2]; an- 
swer chotoe A is, therefore, the conect answer. This 
sentence fragment is just one tong phrase introduced by 
the prepositkxi "upon." Actualy, this phrase leads into 
part [3] ("Upon learning . . . , I wouW like to recom- 
mend. . }). Answers B and C are inconrect answer 
choices because they represent sentences that are 
complete and can stand akxie. Answer D is incorrect be- 
cause a sentence formation enor exists in the communi- 
catkxi. 

The correct answer to item 5 is D, "None of the 
above." The communteatton contains no enx>rs in sen- 
tence formatton. 

Summary 

Solving sentence fdrmatkx) items involves being able 
to recognize complete sentences and to detenmine 
^when a group of worde is actually a sentence fragment 



When approaching a TECAT sentence formation 
item, the foltowing steps are recommended: 

1. Read the passage sbwiy and carefully. Be on the 
kx)kout for a fragment or a run-on. 

2. Read the answer choices. If you think you have 
kx:ated a fragment or a run-on, see if that part of 
the communicatkxi is designated as an answer 
choice. If not, reread the parts of the communi- 
cation that are listed in the answer choices. 
Study these groups of words carefully; see if you 
can find a fragment or a run-on among them. 

3. Select an answer choice. Select A, B, or C if one 

of the corresponding parts of the conrvnurocatton is 
a sentence fragment or a run-on. Select answer 
choice D, "None of the above," if all three groups of 
words to which the A, B, and C answer choces 
refer fonn complete sentences. 

ENGUSH USAGE 

Even if an educator were able to write a conmunica- 
tton that was otherwise perfect, errors in how words 
were used could still seriously detract from the 
commmicatton's darity. For this reason, 10 TECAT 
multiple-chotoe writing items deal with English usage. 

How the SkM is {Measured 

As with other multiple-chok» writing items on the 
TECAT, the examinee is given a written oommuriicatton 
that an educator might write to students, parents, col- 
leagues, or community members. AH parts of the com- 
municatton are kJentified by bracketed numbers such as 
[1 ] or [2]. The examinee is then asked to kJentify wheth- 
er an error in English usage is present in any of three 
parts of the communk)atton. English usage errors wi be 
drawn from a specified set of usage rules. If there are no 
usage errors, the examinee is to mart< answer D, "None 
of the at)ove." 

SkM Analysis 

People often deckle rather automatk^lly what words 
to use in written communk^tton. For many indivkJuais, 
the way words "sound" in a sentence guktes the choice 
of words. However, this practtoe can often lead to errors 
in word choice— enors sometimes so habitual that the 
"wrong" (non-standard) word sounds "right." 

Five categories of usage rules are tested by the 
TECAT's English usage items: a gree m ent, verb tense, 
pronoun usage, a dt e ct h re /adverfa usage, and homo- 
nym s e l e ct io n . Each category covers a substantial 
amount of content. This self-study guide describes the 
major features of each usage category. Cleariy, howev- 
er, it is impossible to discuss al the potential usage er- 
rors in each category. If you feel that you need additk)nal 
review of the usage rules after conripleting the practice 
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test, oonsutt one OT more of the textbooks typicaly used 
in secondary school Englsh courses. Most schools 
have a variety of such textbooks available. 

We turn now to the five categories of Englsh usage 
nies that are elgible for testing on the TECAT. Remem- 
ber that you must not only be able to detect usage enx)rs 
when they are present, but also to recognize when no 
usage ennore are present. Thus, you need to focus on 
both the conect way of foitowing a partkxtar English 

usage rule and the ways in whk:h such a njie can be vio- 
lated. 



AGREEMENT 



There are two types of agreement eligible to be tested 
on the TECAT. The first of these de^ with subject- 
vetb agreement The second deals with piwioun- 

■ntec edem agreement. We shaH consider them in that 
order. 

Subiects and predicatee mutt agree in number and 
in pencil. 

A singular subject takes a singular vert), and a plural 
sut)ject takes a plural vert). Mentify the subject and the 
vert) in each of the foNowing sentences: 

My sister wortw in a travel agency. 
His next-door neighbor makes too much noise. 

My sistere woric in a travel agency. 
His next-door neighbore make too much noise. 

In the first two sentences, the singular subjects 'sis- 
ter and "neighbor take singular vert)s, "wori«" and 
Imakes.' Note ttiat these singuitt- vert) ftxms end in 's.' 
This apples to most regular vert)6 in the present tense 
used with a third-person singular subject— in other 
words, with any singular su()ject other than 1,' whk:h is 
the first person, and "you,* whfeh is the second person. 
Examples of third-person singular subjects are "he," 
"she," It," "my aunt MattWa.' the student," md "the red 
chair." This category includes many possible singular 
sut)jects, and their regular present-tense vert) forms 
generaly end in "s." 

The other two sentences are the pkiral verskxis of the 
first. Here, the pkjrai subjects "sistere" and "neighbore" 
take pkirai verbs, "wortc" and "make." Hole that although 

the pkjrai nouns end in "s," the phjral vert)s do not end 
ln"s." 

Some vert>s do not f dow these rules in predk^table 
wj»"8. The common imegular vert)s "be* and "have" are 
conjugated in the present tense as Iblows: 

lam we are Ihave we have 

you are you are you have you have 

it is they are .a, she. It has they have 
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Even for irregular vert)s, the third-person singular (he. 
she, it) fonns stH end in "s." Study these forms. AvoW 
nonstandard expressions such as "I is" and "she have"; 
these are common enxrs that are likely to appear as 
mistakes in TECAT usage items. 

Inegular fomw are more common in the past tense 
(for example, "wenr as the past tense form of "go" and 
"broughr as the past tense form of "bring"). Past partfci- 
ples also frequently have irregular fomris ("have chosen," 
"have damk"). In most compositkn textbooks, the term 
"irregular vert>" refere to a verb whose past participle 
and past tense fonns are not formed in the usual way 
(that is, by attaching "-en" and "-ed", respectively). Study 
these forms if they give you any diffkxilty. 

Before you can deckle on an appropriate vert) fomi, 
you need to deckle whether a subject is singular or plur- 
al. Sometimes, as in the examples discussed above, this 
is a simple process. In other situatk)ns, however, you 
may need to think twk» before deckling on the number 
of a partkxjriar subject. Conskler the foBowing groups of 
sentences. 

A 

Ono of my cats is black. 

Mary, who lives next door to my parents, plays 

golf. 

A knowledge of usage rules helps you to write. 
B 

Neither of you h^ fojd me the truth. 
Everyorte in the room was dozing . 
Each of the students is reading . 

C 

Several of my friends have visited WasNngton. 

D.C. 

Many at this school are concerned. 
Few problems are impossible to solve. 
Both of the counsek)re attend staff meetings. 

Groups A, B, and C ilustrate cases in whKh the num- 
ber of the sul)ject is not changed by a phrase folk)viring 
the subject. In Group A, "one," "nrwny," and "knowledge" 
are dearty singular subjects. This fact is not changed by 
the phjral nouns ("cats," "parents," and "mles") that ap- 
pear in the intervening phrases. Do not be confused by 
the fact that these phjral nouns occur immediately be- 
fore the verbs; this does not make them the subjects of 
these sentences. In Group B, "neither," "everyone" and 
"each" are pronouns that are always singular, even if a 
pkjral noun appeare in the folowing phrase. Other pro- 
nouns that are always singular are "either," "everybody," 
"no one," "nobody," "anyone," "anybody," "someone," 
and "somebody." Group C, on the other hand, repre- 
sents pronouns that are always pkjral, regardtess of 
what folO|K^them: "several," "many," "few," and "both." 



D 

AH of the work te done. 
AN of the cars in the parking tot are red. 
Some of this food kx)ks delickxjs. 
Some of these students took tired. 

Most of the room has been painted. 
Most of the rooms have been painted. 



Group D presents pronouns that may be either singu- 
lar or plural. In these sentences, unlike in the sentences 
in the previous sentence groups, the number of the sub- 
ject it determined by the noun that appears in the 
phrase after the pronoun /Al of the work' is singular "all 
of the cars" is a pkirai sMjpcX because "cars" is ph^. 
Similarty, "some of the food" is a singular subject be- 
cause "food" is singular, and "some of these students" is 
plural; and "most of the room" is a singular subject," 
white "most of the rooms" is plural. 

E 

Theresa and Jake are on the committee. 

The president and ttie vfce-presktent were at the 

awards dinner. 

F 

Neither you nor she likes speaking in public. 
Either Kim or Dave begins the presentatton. 

Groups E and F represent compound subjects, sub- 
jects that croated by joining two or more nouns to- 
gether with "and" or "or." Generally, compound s< Jt)jects 
fbnried with "and" are plural, as in the first two sentenc- 
es in Group E. "Theresa and Jake" are clearly two peo- 
pte, as are "the prestoent and the vtoe-preskJent." Com- 
pound subjects joined with "or" or "nor" are generally 
foHowed by a singular predtoate as in the exampte pre- 
sented in F. 

A pronoun must agree wHh its antecedent in num- 
ber and in gender. A pronoun's antecedent is the noun 
to which it refers. The gender of that noun is either mas- 
culine, feminine, or neuter, and the pronoun must be of 
the same gender as its antecedent. It must also be of the 
same number, that is, singular or ptoral. The examples 
provktod in the prevtous sectton may help you to deter- 
mine the number of a noun. In TECAT Items involving 
this aspect of English usage, the pronoun and its ante- 
cedent wM always appear in the same sentence, as in 
the foHowing conBct and inconrect examples. In each 
sentence the pronoun and its antecedent have been ital- 
icized. 



Incorrect (mismatch in number): When the girts arrived, 
she went into the living room together. 

Incorrect (mismatch in number): Each jacket was hung 
on their rack. 

Inconrect (misniatch in gender): Following Mary's vto- 
tory, he accepted the trophy. 

Incorrect (mismatch in gender): Each of the women 
brought his own redpe. 

If you find a pronoun in a tecAT English usage Item, 
be sure to determine whether or not It agrees with the 
noun to which It togically refers. 



VERB TENSE 

Verb tense must be fonned correctly . This aspect of 
English usage involves (1) being aware of the time sense 
of a sentence and (2) recognizing the tenses represent- 
ed by regular and inegular verb forms. 

The time sense of a sentence tels yaj what verb 
tense is appropriate. Time indtoators such as "yester- 
day," "right now," and "the day after tomorrow^ pfcace an 
actton in the past, the present, and the future, respec- 
tively. We know that sentences such as the fblowing 
are not logtoal, because a specified time sense has been 
vtolated: 

incorrect Yesterday I wiH talk to the superintendent. 
("Yesterday" indtoates a past event, but the verb 
"will talk" is a future-tense fomi.) 

Incorrect Next year he retired. CNextyear^ indtoates 
a future event, but the verb "retired" is a past-tense 
form.) 

Once you have detenmined the time sense of a sen- 
tence and selected the proper tense for the verb, you 
must be abte to recognize correct and incorrect veri^ 
forms within the various tenses. Study regular and irreg- 
ular yerb forms so that you can become familiar with 
them. This knowledge will prove useful not only in the 
area of verb tense, but also when conskiering instances 
of subject-veriD agreement. 



Correct (personal pronoun): When George came out of 
the classroom after the exam, he tooked fkjstered. 

Correct (possessive pronoun): My aunt and undo paint- 
ERXC^ ttieir house last weekend. 
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PRONOUN USAGE 

There are three rules associated with pronoun usage 
that are eligit)ie for testing in the TEC AT English usage 
items, in essence, these ndes caH for the use of pro- 
rxxjns that accurately employ the nominative, objec- 
thre, ' ' potMMhrr cases. Nominative case pro- 
nouns represent subjects. They cany out action rather 
fian receive it; for example. 1 txoke the window." Ob- 
jective case pronouns receive action; for example, 
Tlora patted me on the back." Possessive case pro- 
nouns, as the term implies, are used to show ownership 
or possession; for example, "Several students from my 
dass participated in the science fair." 

Presented below is a table of personal pronouns and 
cases, both singular and plural, for all three persons. 

Personal Pronoun Chart 



Person 




Case 




Nominative 


Obiective 


Possessive 


Singular 








First 


1 


me 


my, mine 


Second 


you 


you 


your, yours 


Third 


he 


him 


his 




she 


her 


her. hers 




it 


it 


its 


Plural 








First 


we 


us 


our, ours 


Second 


you 


you 


your, yours 


Third 


they 


them 


their, theirs 



Let us now turn to the instances in which each of the 
three pronoun cases is required. 

• Nominative Case: The nominative case of a pro- 
noun must l>e used in aH simple or compound 
subjects of sentences or clauses. 

The following are examples of using objective case 
pronouns when the nominative case is required: 
Incorrect: Us sold cookies and cupcakes at the bake 
sale. 

(Correct: We sokJ cookies and cupcakes at the bake 
sale.) 

Incorrect: Tommy and her were late t>ecause the 
school bus had broken down. 

(Correct: Tommy and she were late because the 
school bus had broken down.) 

Note that in both of these examples, the pronouns are 
serving as sub}acts of clauses or sentences. Thus, in 
oach case, a nominative case pronoun is required. In 
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partk^ular, pay attention to compound subjects. The 
pronoun in the compound noun phrase "Tommy and 
her " indk:ates an object, not a subject. This becomes 
clear when you mentally delete the Tommy and"; you 
woukJ not say, "Her was late," and it is just as wrong to 
say, Tommy and her were late." 

• Objective case: The objective case of a pronoun, 
must be used in all simple or compound ot^jects 
of vertM or prepositions. 

Nouns and pronouns ti^t are objective case are used 
as ot)jects: direct ot)jects, indirect objects, and objects 
of prepositkxis. Presented betow are examples of using 
nominative case prorxHjns when ot)jective case pro- 
nouns shouM be used. 

Incorrect: She invited Jim and I. (direct ol>ject) 
(Correct: She invited Jim and me.) 

Incorrect: Chris gave they the rulers, (indirect ot>- 
ject) 

(Correct: Chris gave them the rulers.) 



Incorrect: For Bill and I, it was tove at tiiird sight, (ob- 
ject of preposition) 
(Correct: For BM and me, it was k)ve at third sight.) 

Note that in two of these three examples a compound 
object has been used, that is, "Jim and 1" and "Bill and I." 
The misuse of the nominative pronoun I in such situa- 
tkx)s is particularly common. Be wary of such ntisuses. 
A good way to check on the appropriateness of a pro- 
noun in a compound ot)ject is to mentally delete the rest 
of the compound (for example, "She invited me." "For 
me, it was tove at tiiird sight.") 

• Possesshre Case: The possessive case of pro- 
nouns must be formed correctiy. 

There are two important things to rentember about 
possessive personal pronouns (For a Nst of these pro- 
nouns, see the Personal Pronoun Chart on page63 .): (1 ) 
they never contain apostrophes; and (2) they are divkJed 
into two types that are used in different situations. 

AKhough possessive nouns* do contain an apostro- 
phe ("Albert's dog," "the prindpars hat^, possessive 
personal pronouns do not ("his dog," "her hat," "Ns," 
"hers"). Common usage errors include writing the con- 
traction "it's," meaning "it is," when the possessive pro- 
noun "its" was intended; writing the contraction 
Ihey re," meaning "they are," when the possessive pro- 
noun "their" was intended; and using ttie conti^action 
"who's," meaning "who is," when the intended word w^s 
"whose." 



* words such as "everyone* and "somebody." which are caHed "In- 
definite prof^ns." also take an apostrophe In the possessive 
form feveryone's health; "somebody's book"). 
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Them am two kinds of pemonal possessive pro- 
nouns. •My." -your; "her." Us," "our; mc« IheiT m al- 
ways used bef om a noun. (For exampls, *Our car is in 
the garage.") "Mine; "yours; "hers; "ours; and "theirs" 
am never used befom a noun; they function as though 
they contained the noun. (Fa example, "ITie t)lue car i^ 
ours.") "His' can be used in both ways. Do not confuse 
these two types of pronouns. 

ADJECTIVE/ADVERB USAGE 

The TECAT tests three usage areas with regard to ad- 
jectives 3nd adverts: (1) when to use an adjective and 
when to use an adverb; (2) negation; and (3) compara- 
tive and superlative forms. 

• Adfecthm and Adverb Use: An a^iecttve must be 
used to modtfy nouns or pfonouns; an adverb 
must be used to modify verbs, adfectives, or 
other adverbs. 

To -modify" a word means to describe the word or to 
say soniettiing about the word that makes it mom mean- 
ingful. Adjectives am used to modify nouns and pro- 
nouns. Adverbs am used to modify vert)s, adjectives, 
and other adverbs. 

In general, you can recognize an adverb by its "-ly" 
ending. Most adverbs am formed by addvig this ending 
to an adjective. (For example, "happy" is an adjective 
and tiappiiy" is an adverb.) However, some acljectives 
also end in --ly,- such as -siy," lovely," and "friendly.- 
You can ten that these are adjectives because -sH," 
love; and "friend" are not adjectives. 

In judging whether an adjective or adverb is required, 
it is important to detennine what is being nrxxtfied. Be- 
cause adjectives must modKy nouns or pronouns, it 
would be an en^or to, for example, use an adjective to 
modify a verb. Likewise, it wouM be an ennor to use an 
adverb to modify a noun or a pronoun. Cermet usei am 
illustrated in the foMowing sentences: 



Adjective 
modifying 



Adverb 
modifying 



{ 
{ 



noun: Penry loves to eat soft 
cookies. 

pronoun: They wem wonderful. 



verb: The band played softiy . 
adjecthre: They found a vet y soft 
pillow. 

adverb: The boy ran extremely 
quickly. 

Here am some examples of enors in the use of adjec- 
tives and advefbs: 

Inconfact The ball mNed slow down the driveway. 
(Correct: The ball rolled stowly down the drive- 
way.) 



Inoorract Don't speak too loud when you give your 
speech. 

(Correct: Don't speak too k)udly when you give your 
speech.) 

incorrac t The cok)rs in her dress am too brightly . 
(Correct The colors m her dress are too bright .) 

• NegatkMi: Only ^ne negative word <lneluding 
''scafceiy" and liardly^ may be used to nagata 
ttie same Maa in a sentence. 

This rule tels you to avoid the use of double negatives 
such as "He doesn't never tie Ns shoelaces; Presented 
bek>w am further examples of sentences involving ne- 
gatkxi. 

Correct HaroM doesn't ever need to be tdd twice. 

(single negatton) 
incormct He hardly never is on time, (double nega- 

tkm) 

Incoffact Marie doesn't ike no one. (double nega- 
tton) 

• AdiecUva ma Adverb Fomi: Tlia comparativa 
and suparlative forms of al adiaelivas and ad- 
verbs must be formed correctly. 

Adjectives and adverite have comparative and super- 
lative fonms that am used to show degree or extent. A 
comparative form is used to compam something with 
something else. It is usualy formed either by addkig the 
suffix --er a by pracedkig the adjective or adverb with 
the wad Imom; A superiative form is used vvhsn conri- 
paring mom than two things. It » gsneraly formed by 
addhig the suffix --esT a by precedhg the adijective or 
adverb with the word -most- For the TECAT, you need 
to know (1) the comparative and superlative fbnms of 
various adjectives and adverit)s, and (2) when the conri- 
parative shouM be used and when the superla^e 
shoukt be used. 

Frst we'l conskler the three adjectives/adveribs that 
have irregular comparative and superlative forms. 
These are the only fomis that do not either add --er or 
--esr or use "more" or -most." 

COMPARATIVE SUPERLATIVE 
bad (adj.) worse worst 

good (adv.) 1 



well (adj.) 
many (adj.) 

much (ac^. or adv.) 



} 



better 



more 



best 



most 



c 
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other orw-syMbto adjeetivM and tOmbs add '-er" 
tor Iheiroompaiatlw towns and (or their aupefta- 
tivo torms. For example: 

COMPARATIVE SUPERLATIVE 

nice (adj.) nicer nicest 
big (adj.) bigger biggest 
Ight (adj.) Ighter Ightoet 

Some tMNMyHable modHlers (that is, adjectivee md 
adveits) forni their comparatives and superlaiives by 
addhg the suffixes '-er and '•«st.' respecttvely. Others 
form their comparatives and supertatives with "more' 
wdVnoet' 

COMPARATIVE SUPERLATIVE 

funny (adj.) funnier funniest 

Ittle (adi ) ntler ltdest 

friendly (adj.) friendfer friendfest 

slowly (adv.) more slowly most slowly 

thoughtful (adj.) more thou^itfui moat thoughtful 

Modffiers containing more than two sylables use 
"more' and "moer to Ibrni their comperative and super- 
lative forms. 

COMPARATIVE SUPERLATIVE 

imaginative(adj.) more imaginative most imagmative 
practical (adj.) more practical moat practical 
effectively (adv.) more effectively moet effectively 
happly (adv.) more happly moethapply 

When considering TECAT usage items, be on the 
lookout for compar a t i ve and superlative fbnnation er- 
rors such as the fblowing: 

ktso .act The Nte River is tnoe lOfXier than the Am- 

azon River, 
type of error double compar ati ve 
(Cofred: The Nte River is longer than the Amazon 

River.) 

Inoomct Robin is the moet best speler in the class 

type of error double supertaUve 

(Comet: Robin is the best speler in the dass.) 

btoorreet TNs hamburger tastee goodsr than the 

one I ate last weeit. 
type of enor irregular comparative formed as regular 
(Comet This h a mburgsi ta s le s better than the one 

I ate last week.) 

hwomd: That is the baddest movtei've ever eeen. 
type of error inegular euperlative formed as regu- 
lar 

(Comet That is the worst movte I've ever seen.) 
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incomct A forest is beautifuler than a desert, 
type of enror multisyllabic nwdifier used with "-er" 
comparative form 

(Correct A forest is more beautiful than a desert.) 

Incorrect He's the mteWgentest person I know, 
type of error muitisylabto modifier used with "-esr su- 
perlative form 

(Correct He's the most inteHgent person I know.) 

Remember, the comparative fbrni is used only to com- 
pare two things, whie the superlative fonn is used to 
compare more than two. Conskler the fdowing emors: 

Incorrect Tom is shortest than you are. 

type of error supertative used to conw >re two people 

(Correct Tom is shorter than you sn.) 

incorrect Of my three sisters. Use is the more ad- 
venturous. 

type of error comparative used to compare three peo- 
ple. 

(Correct Of my three sisters, Lisa is the most ad- 
venturous .) 

HOMONYM SELECTION 



The last category of Englsh usage deals with homo- 
nyms. Homonyms are words whki), though speled dif- 
ferently, sound the same. For exampte, 'missed' and 
"misr sound aice. yet it wouM be an error to say, 1 was 
1 0 minutes late, so I mist my plane.' Most of us are famil- 
iar with a fair number of common homonyms such as 
"meer and 'meat.' We realze that we buy steeks at a 
meat market, but meet a friend at the toe rink. 



TECAT Englsh usage items deaing with homonym 
selectton wM represent dear misuses of the homonyms 
involved. Here, for exampte. are some connect and incor- 
rect sentences involving homonyms. 

Incorrect Are their any old towels in your tocker? 
Correct Are there any di towels in your locker? 

Incorrect: The heard of catte was grazing In the Nils. 
Correct The herd of cattle was grazing in the his. 

Incorrect Please don't brake my new lamp. 
Correct Please don't breek my new lamp. 

incorrect I'm taking a coerse In photography. 
Correct I'm taking a course In photography. 

Other words are frequently confused because they 
are near-homonyms. Consider the foltowkig exam- 
ples: 

inoomct I tear that our team wi loose this game. 
Correct I fear that our team wi lose this game. 

65 147 



kioorrMt We had apple pie for desert. 
Conect We had apple pie for dessert . 

Look at the following examples of homonym and 
near4ionrx)nym pairs/groups. If you are unsure about 
the differem rneanings of any of these words, loolc them 
up in a dictionary or English composition texttxxrfi. 



affect/effect 

bralce/txeak 

capital/capitol 

choose/chose 

coarse/course 

complement/compliment 

oouKi/oourisel 

ooundor/counsekx 

desert/dessert 

formaHy/fonnerly 

hear/here 

lead/led 



loose/lose 

passed/past 

peace/piece 

personal/personnel 

plain/plane 

prindpal/principle 

quiet/quite 

stationary/stationery 

than/then 

there/their/theyYe 

to/too/two 

waist/waste 

weather/wether 



When reading TECAT English usage items, read 
carefully as you look for errors In agreement, verb 
tense, pronoun usage, adjective/adverb usage, and 
homonym seiectkxi. 

Sample Kems 

Read this seiectkxi, paying careful attentkxi to word 
usage. 



Adapted from a letter to a colleague: 

[1] Dear Charlie: 

[2] Dr. Winthrop, a professor at Baylor Univer- 
sity, has asked me to survey teachers regarding 
the use of behavkxai objectives in the class- 
room. [3] He wiR be presenting a paper on the 
subject for a statewide conference in 
August. [4] WouU you be interested in assist- 
ing me with this project? [5] Dr. Winthrop wHI 
give credit to you and I on the final manuscript. 

[6] Sincerely. 

[7] Dorothy Powell 



1. In whk:h part of this communicatk)n, if any, is there 
an enror in English usage? 

A Part [2] 

B Part [3] 

C Part [5] 

D None of the above 



This item asks you to kientify where, if at aH, an error in 
English usage exists in this communicatkxi. Read the 
seiectkxi carefidly. Try to k)catea usage em>r. If, on first 
reading , the entire passage seems to be written accord- 
ing to standard Amencan English usage conventkxis, 
reread it unta you either kx:ate a usage or are oonfklent 
that the communk:atk)n has no such errors. 

The correct answer for this sample item is C, "Part 
[5]." The pronoun "I," whk:h is a subject pronoun, is used 
as an ot>ject of a prepositkxi in the phrase to you and 1." 
This phrase shoukl be written, to you and me ." 

Answers A, "Part [2]," and B, "Part [3]," are incomect 
answer chotoes because the con^esponding sentences 
do not contain usage errors. They are both written cor- 
rectly. Answer D, "None of the above," is also incorrect 
because, as we have seen, the communk:atk>n contains 
a prorKHjn usage en'or. 



Adapted from a letter to a colleague: 

[1] Dear Ms. Vemon: 

[2] I saw your note asking me to administer an 
examination to Bill Carson. [3] Unfortu- 
nately, Bill were absent from school today. [4] I 
left the test in your top drawer under the roll 
book. [5] There is the possibility that another 
sut)stitute teacher wiH replace me tomorrow if you 
are stiR unable to return. [6] I will leave your in- 
striictk)ns regarding Bill's test for the new substi- 
tute teacher. 

[7] Sincerely, 

[8] Walter HHIary 

[9] Substitute Teacher 



2. In whk:h part of this communk:atkxi, if any, is there 
an error in English usage? 

A Part [3] 

B Part [4] 

C Part [5] 

D None of the above 

This communicatkm contains a verb usage error in 
Part [3]. Therefore, answer A is the correct answer 
chotoe. The verb "were" is phjrai. It does not agree in 
number with its sut)ject, "BW.^ Sentence [3] shouM say, 
"Unfortunately, Bill wc^ absent from school today." 

Answers B, "Part [4]," and C, "Part [5]," do not have 
usage errors and are, therefore, inconrect. Answer D, 
"None of the above," is also inconrect because the com- 
munk:atk)n contains a verb usage enor. 
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PRACTICE TEST FOR ENGU8H USAGE 



Adapted from a memorandum to a colleague: 

[1] To: Ms. Povich, Principal 
[2] From: Carl Simpson, Teacher 
[3] Subject: Last Night's PTA Meeting 

[4] I'm Sony you were iNiable to attend last 
night's PTA meeting. [5] The parents, led by 
Ms. Grant, opposes closing the school grounds on 
weekends. [6] They argued that the children 
have nowhere else to play team sports such as 
kickball. [7] The teachers who attended agreed 
to bring this issue to your attention. 



On the following page you wi find a practtee test An- 
swer each item. When you have cornpteted all five ite^ 
check your answers on page 68. If you miss any items, 
read why the answer you chose was incon^ect. 



Adapted from a letter to a publk; offk^ial: 

[1] Dear CkMjncilmernber Vakler: 

[2] I agree with your's outspoken view about 
litter in our city. [3] Recently, the litter problem 
at our school has increased dramattealy. [4] We 
wouM ice you to speak to our students because 
we beNeve you can be an inspiratkxi to them. 
[5] Educating the youth about this problem is the 
first step in fostering conscientious adults. 
[6] Thank you for oonskiering this request. 

[7] RespectfuBy, 

[8] Janet Bennett 
[9] Principal 

[10] Castle Jr. High School 



1. In whfch part of this communk:atkxi, if any, is there 
an emx in English usage? 

A Part [2] 

B Part [4] 

C Part [5] 

D ^k)ne of the above 



2. In whtoh part of this communk:atk)n, if any, is there 
an en^or in English usage? 

A Part [4] 

B Part [5] 

C Part [6] 

D None of the above 



Adapted from a memorandum to a colleague: 

[1] To: Ms. Esposito 
[2] From: Mr. Gray, Teacher 
[3] Subject: Eddy Robinson 

[4] Eddy Robinson is enrolled in my algebra 
dass. [5] However, I suspect that he does not 
have the preparatkxi necessary for this course. 
[6] Eddy received a very k>w score on a test that 
covered essential skills for beginning algebra 
students. [7] I woukJ Kke to refer Eddy to you 
for counseling. [8] Please review his cumula- 
tive file, and direct hkn to a more appropriate math- 
ematk:s dass. 



3. In which part of this communk:atk>n, if any, is there 
an enror in English usage? 

A Part [5] 

B Part [6] 

C Part [8] 

D None of the above 



ANSWER KEY AND ANSWER ANALYSIS 



Adapted from a nwnorandum to a coleagu e : 

[1] To: M^O'Cormer 
[2] From: Sam Vaklez, Teacher 
[3] Sutsject Testing 

[4] I was very oonoemed about how disorga- 
nized the 8tar>dardized aptitude testing proce- 
dures were last week. [5] Insufficient materials 
were provided, and some teachers were late get- 
ting there classes to the testing room. 
[6] Several teachers feK unnecessary pressure 
when the test booklets arrived 15 minutes after 
the test was to begin. [7] I hope theee problems 
can be avoided in the futiire. 



4. Inwhichpartofthiscommunk:atkxi, ifany, isthere 
an error in Engish usage? 

A Part [4] 

B Part [5] 

C Part [6] 

D None of the above 



Adapted from a letter to parents: 

[1] Dear Mr. and Mrs. Caplan: 

[2] Biy dkJ not turn In any of his homework 
during the past week. [3] Him and I have dis- 
cussed this matter, but it dM not help. [4] His 
f aikjre to turn In rsquired homeworic is adversely 
affecting his grades. [5] I wouU Ike to discuss 
this problem with you. [6] I am sure that we can 
encourage BMy to resume good work habits if we 
wori( toward this goal together. 

[7] Sincsrely, 

[8] Ben Santiago 
[9] Teacher 

[10] Madison Jr. High School 



5. In which part of this oommunicatk);i, if any, is there 
an emor in English usage? 

A Part [3] 

B Part [4] 
C Part [6] 

D None of the above 
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The correct answers to the practice test for English 
usage are: No. 1 : A, No. 2: B, No. 3: 0, No. 4: B, No. 5: A. 

In item 1 , the possessive pronoun "your" is written in- 
con^ectly as four's" in part [2]. Possessive personal 
pronouns ("my," "your," "yours," "his," "hers." "its." "our," 
"ours," "their," and "theirs^ never contain an apostrophe. 
The conBCt answer, therefore, is answer A, "Part [2]." 
Answers B, "Part [4]," and C, "Part [5]," are incorrect an- 
swer choices because the corresponding sentences are 
free of usage errors. Answer 0, "None of the above," is 
also inconrect because the communk:atk)n contains an 
enor in possessive pronoun f6nfnatk)n. 

Item 2 contains a usage error in subject-vert) agree- 
ment. Answer B, "Part [5]," is the correct answer chotoe 
because the verb in that sentence, "opposes," is singu- 
lar, but the sutiject of the sentence, "parents," is pkirai. 
Do not be confused by the intenupting phrase, led by 
Ms. Granf; the verb retar$ to the sut)ject that comes be- 
fore this phrase, not to "Ms. Grant." Answers A and C 
are incorrect answer chotoes because Parts [4] and [6] , 
respectively, do not contain usage errors. Answer D, 
"None of the above," is an incorrect answer chotoe be- 
cause the connmunicatkxi contains an English usage 
enor, specifically, in subject-verit) agreement. 

The correct answer choice for item 3 is D, "None of the 
above," because the conmunication does not contain 
any usage errors. Before you select "None of the above" 
as your answer, be certain to read the communication 
very carefuBy and stowly, making certain that no errors 
are present. Pay particular attentk)n to the three parts 
klentified in the answer chotoes. Although the convnuni- 
cation shouki also be free of errors in sentence f omia- 
tk)n and mechanics, do not get skle-tracked by kx>king 
for errors in the other areas when you are specifically 
asked to kx>k for an EngHsh usage error. 

Item 4 oontairts a homonym error. The correct answer 
is B, "Part [5]," because the possessive pronoun "their" 
is written as its homonym "there." "There" refers to a 
place or tocafion and, thus, is not property used in this 
sentence. Answers A and C are irKX>n^ answer choic- 
es because these parts of the communlcatkxi do not 
contain usage errors. Answer 0, "None of the above," ie 
also incorrect because of the error in Part [5]. If you 
chose answer D, you may have simply read the passage 
too quickly and seen the phrase "some teachers were 
late getting there," without realizing that a possessive 
pronoun was needed to link "teachers" to "classes . " This 
clause sh xM say, "some teachers were late getting 
their classes to the testing room." You shouki note that 
sounding out this sentence is not enough; you need to 
check that the wrttten fonn of every word is correct. 
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Item 5 contains an error in prorK>m 
answer choice is A. -Part [3]." The conBsponding sen- 
tence uses the ot)iect praK)un liim' whe^ 
pronoun Tie" Is requirod. Answers B wkJ C are IncoHBCt 
answer choices because the conresponding sentences 
contain no usage emors. Answer D, 74one of the above,' 
is an incomect answer choice because of the pronoun 
usage error in Part [3]. 

Summary 

English usage is a relatively complex slew that requires 
careful attention to detail. Often our speech patterns are 
more infonnal than is acceptable in standard English 
writing. Thus, as writers, we need to pay careful atten- 
tion to the way we use the basic structural elements of 
language and to proper honxxiym selection. 

When approaching a TECAT Engteh usage item, the 
following steps are recommended: 

1. Read the passage slowly and carefully. Pay dose 
attention to how words are used. Look for an enw 
in English u ige. 

2. Readtheanswerchoices.lfyoubeiieveyni^have 

located a usage enxv in the communication, see if 
the part in which you fouid the enw is designated 
by an answer choice. If not, reread the parts of 
1 communication that are listed in the answer 
voices. Study these sentences carefully. Look 
for an error in word usage, paying partfcuJaratten- 
tlon to verb forms, pronoun forms, and homo- 
nyms. 

3. Select an answer choice. If you have k)cated a 
usage en^or, choose the answer (A. B, or C) that 
corresponds to the part of the communfcatton con- 
taining the error. If you feel confident that no usage 
error exists in the communicatkx), select answer 
choice D, ''None of the above." 

COMPOSITION 



As has been indicated prevtousiy, preparatkxi of a 
composition is the most importe-^* way in which 
examinees are asked to demonstrate their writing skills. 
Because the ability to create an acceptable written conr)- 
munk^atton is a critical skill for a Texas educator, the 
compositkxi component of the TECAT is the primary de- 
terminant of whether an examinee passes the TECAT 
Writing Sectk)n. 

HowtheSk<'« islMeaaured 

To assess writing skills in the compositkK) sectton of 
the TECAT, examinees are provWed with two different 
wn;;ng assignnidnts of whk:h they ere to respond to 
one. The assignments win come from two of the follow- 
ing categories: 

— letters to parents 
J memoranda/letters to colleagues 



— letters of recommendation 

— letters to community organizations 

— reports/articles about class, club, or school activi- 
ties 

— letters to request job applicatton materials or to 
apply for an education-relevant position 

Your response must be in English and should contain 
approximately 150 words. Examinees* responses are 
scored on the bases of niechantes. sentence formation, 
word usage, and organizatk>n. 

As described earlier, compositions wiH be assigned 
scores of 1 . 2. or 3 according to the scheme presented 
bek)w: 

Score Status 

1 Pass 

2 Depends on performance on 
multiple-chorce writing items 

3 Fail 

Responses are scored holistk:ally by trained readers 
wl will use the foltowing scoring criteria: 

l.egil)iHty: The compositk)n must be written ne- ' V 
enough to be read. It can be written in a printej or 
cursive form. 

• Length: Compo-^itions shouM be about 150 words 
long. Shorter oompositions will be graded more 
stringently. 

• Mechanics: Proper capitalization, punctuation, and 
spelling must be used. 

• Sentence Formation: Structurally complete sen- 
tences should be used instead of sentence frag- 
ments, run-on sentences, improperiy coordinated/ 
subordinated sentences, or sentences with missing 
words. Examinees need not vary the type of sen- 
tences they use. (In other words, you need not use 
both simple and compound sentences.) 

• Word Usage: Compositions should embody 
subject-verb and pronoun-antecedent agreement; 
grammatfcally and togteally correct nouns, verbs, 
pronouns, adjectives, and adverbs; and a vocabu- 
lary appropriate for the audience specified in the as- 
signment. 

• Organiiation: The composition must respond to 
the assignment selected. It should also ^x>ntain an 
introductkxi. adequate transitions between id«.as. 
and a conclusion. 

If you wish to see how these criteria have been applied 
in the grading of illustrative papers, consult Passing 
Standards: Texas Examination of Cunent Administra- 
tors and Teachers, a booklet that was distributed state- 
wkto to Texas educators eariy in 1986. As described in 
that document, both the number of errors and how seri- 
ous they are affect whether a response is ji dged to be a 
1,2. or 3. 




Skin AMiysit 

Writing is a multi-staged activity. For a good writer, 
much goes on before pencil first meets paper, and much 
mae occurs after the paper is initially filled with words. 
Writing should be thought of as a process consisting of 
three stages, pr»-writing, writing, and revision. It is im- 
portant to focus on each of these stages when writing 
an acceptable composition. 

Pre-Writing. Before starting a composition, a writer 
typically needs to consider the audience, purpose, and 
content for that composition. In the TECAT, the audi- 
ence, purpose, and general content focus will be provid- 
ed in eac^i of the two writing assignments. However, 
you will need to select, from the two choices, the topic 
about which you feel most comfortable writing. This 
choice should be made on the basis of your familiarity 
with the audience, purpose, and content focus de- 
scribed in the assignment. The composition you prepare 
must be responsive to the specific assignment you se- 
lect. Once you have made your selection, stick with it. 
Do not spend your time going back arKi forth between 
the two chok)es. The next part of this phase shoukj con- 
sist of prepaiing notes or a tentative outline of what you 
will be writing. During the pre-writing phase, you should 
consider these three issues: 

• What is the main point of the composition? 

• What facts, situations, or content support that 
point? 

• What is the most logical order in which to present 
this information? 

The amount of time required for pre-writing varies 
greatly. Keep in mind th?.t during the TECAT you will 
probably only want to leave a few minutes for pre- 
writing so that you have adequate time to write and re- 
vise your composition. However, you should be certain 
to address these three questions before you begin writ- 
ing. After a brief preliminary plan or outline has been de- 
veloped, you are ready to bOv^in the second stage in the 
composition process. 

Writing. A communication takes form during the writ- 
ing phase. While you are writing, be certain to use the 
notes that you prepared during pre writing. Use scratch 
paper to write a rough draft. Keep moving during the 
writing process. Do not stop to rewrite sentences; you 
will have time to do this during the revision stage. 

In general, try to keep your sentences and vocabulary 
as simple as p<^ssible. If you are unsure about the proper 
punctuation of a complex sentence, try to find a simpler 
way to make the same point. A dk^tionary will be avail- 
at)le so that you can look up the spelling of a word if you 
are unsure about how it is spelled. Foltow your pre- 
writing materials to make certain that you present your 
kieas clearly and in a k)gk:al order. The compositk>n 
shoukJ contain an introductkxi, an elaboration of ideas, 
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and a concluskxi. In additkxi, it is important to provkle 
logical transitions between ideas. Your composition 
shoukJ move atong smoothly from one idea to another, 
from beginning to end. 

As you write your composition, underline any words 
for whk:h you are even somewhat unsure of the spelling. 
Go back when you finish writing and \ook up the spelling 
of those words. Using a dtotbnary is the best way to 
avoid spelling enters. 

When this first draft is completed, you are ready to 
begin the reviskni phase. 

Revision. After completing the first draft of a compo- 
sitk)n, reread that draft sk)wly and carefully. Check that 
the compositkHi is consistent with the purpose, audi- 
ence, and content specified in the assignment. Does 
your compositkxi dearly communtoate the point(s) you 
are trying to make? Has suffk:ient detail been provkJed 
to support the main point of your 'xxnpositkKi? 

Next, focus or. the composition's organizatk>n. Is 
there a clear introductton and conclusion? Is there a 
smooth transitk)n between kleas? 

Rnally, check your compositton for any en'ors in me- 
chantos (spelling, capitalizatkxi, or punctuatkxi), sen- 
tence fonnatkKi, or English usage. Much of the informa- 
tion presented during the consideration of the 
multiple-chotoe writing items is equally important in writ- 
ing an acceptable compositton. For example, the rules 
for punctuatton and capitalizatton shoukJ certainly be 
followed in your compositton, as shouto the guklelines 
associatea with sentence formation and English usage. 
Mark any errors you find so that you can correct them in 
your final draft. When all these reviews have been ac- 
complished and you are satisfied that the compositton 
has been revised to communtoate deariy and effective- 
ly, the reviston process will be completed. 

Final Suggestions 

People often make careless spelling mistakes when 
they write. Such mistakes can be detected if you take 
the tinr>e to read your compositton carefully after it is 
completed. Unlike the multiple-chotoe items, for whtoh 
no dictionary is available, dtottonaries will be available as 
you complete your TECAT composittons. Thus, you will 
be able to check the spelling of words used in your oonv 
positton. Also, check to make sure that your handwriting 
is clear. Poor handwriting may make it difficuU to tliose 
who score your compositton to see exactly what you in- 
tended to write. By rereading your compnsitton, you 
should be able to correci: any careless enrors and make 
certain that your response can be read accurately. 

If you use the saatch paper provkled in your test 
booklet to write your first draft, edit that draft before you 
copy it on the answer foMer. Count your words to make 
sure that your compositton is approximately 1 50 words 

70 152 



long. N your composition contains 8ut)stantially less 
than 1 50 words, add to it. (If your composition contains 
more than tSO words, this wiH not be held against you 
when your composition is scored. Keep in mind, howev- 
er, that words in excess of 1 50 increase your chances of 
wakmg mtstalces.) After you copy the edited version on 
the answer folder, be sure to reread the final composi- 
tion to look for omitted words or even sentences. Care- 
less noistakes such as these are common when copying 
a compositton from one piece of paper to another. 

Remember, you can take as much time as you need to 
write your compositkxi. Take your time and work care- 
fully, foHowing the steps suggested above. 

Sample Assignments and Responses 

The final sectkxis of the self-study gukte provkie writ- 
ing assignments such as woukJ be found on theTECAT. 
Foi: each of the two assignments, a weak response to 
the assignment will be provkJed atong with an indk:ation 
of the problems in tiat compositkxi. Finally, a corected 
verston of the compositkxi (in which these problems 
have been eliminated) will be given. 

Renriember, during the actual TECAT administration 
you will select only one of the assignments. The two re- 
sponses are provkJed here only to illustrate enters and 
how to eliminate them. 



A pair or compositkxi assignments are provkled at the 
end of this gukle so that you can practk^e preparing 
compositkxis. You may want to write a response to 
each assignment to get as much practtoe as you can. It 
may help you to ask a friend (who is a reasonably good 
writer) to go over both compositkxis with you according 
to the criteria for judging compositkxis presented on 
page 69. 

Sample Essay Topics 

On the TECAT examinatton, you will be presented 
with two such writing assignments. You will be asked to 
respond to one of them (your choice). 

Two writing items that are similar to those appearing 
on the TECAT are presented betow. Fdtowing each as- 
signment is a weak response that contains a variety of 
errors. Try to kJentify and correct the errors in each re- 
sponsf'. This process shouki help you revise you; own 
response to a writing assignment on the TECAT. 

Following the weak response, a complete listing of the 
errors in the response is presented. Check the errors 
you ktentified against those in the list. Pay partkxilar at- 
tention to those en^ors XttaX you dkl not detect. 

A corrected verskxi of the response is presented fol- 
lowing the list of errors. 



Sample Writing Assignments 



Read the two assignments presented below. Then, pfck one assignment and prepare a response. Do not 
respond to both assignments. 

1 . Your s;)hool's annual Student Art Show will open next week. You have been active in setting up 
the exhibit and are impressed by the talents of tNs year's student artists. A variety of art forms and 
artistk: styles are represented. Write an artfcle for the school newspaper to describe the art show 
and encourage students and staff to visit the exhibit. 

2. At the end of each academk: year, the awards committee at your school presents a Student 
Progress Awa^d to two or three students. These students must have made remari^able progress 
during the year, both academteally and personally. You know a student who has not only worthed to 
receive higher grades, but has also become more involved in the extracunicular activities. Write a 
letter to the awards committee recommending this student as a recipient of the Student Progress 
Award. Describe how the student has improved this year and why the student should receive the 
award. 

Your response shouki be approximately 1 50 words and related to the assignment described above. It must 
be written in English. Responses will be scored on the basis of mechanics, sentence formation, word 
usage, and organizatkxi. You may write in cursive or print, but your writing must be legible. Scratch paper 
has been provkled. Your final response, however, must appear on this test form. 
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Example of a Weak Response to Sample 
Writing Assignment 1 

[1] This year's student Art Show wHI open next week 
in AudutXKi haN. [2] Best in many years. [3] Many 
talented tttudent artists have produced artwork for the 
exibit. [4] Sculpture pieces, drawings, paintings, and 
collages ii> on display. 

[5] Som9 of the students who's creations are t)eing 
shown are Alicia Mariposa, David Prowell, Martin 
Estevez, Jenny Seacliffe, and Nathan Hathaway. 
[6] These students, among others, have labored for 
many months in preperatkx) for this annual springtime 
event. [7] I also attended an art show last year. 
[8] They have worked on there art pieces during and 
after school. [9] Our art teachers, Ms. Monet Mr. 
Adams, and Ms. Ortega, have also vmked many extra 
hours on this worthwhile protect. 

[10] Please find some time to visit this truety impres- 
sive art show. [11] It will be open durtfig the lunch 
period and after school until 4:30. [12] Inadditkxi. a 
grand opening celebration will be hekl next Monday, 
may 7, from 7:30 p.m. until 9:00 p.m. [13] Please en- 
courage your parents to atend this special evening 
event. [14] Refreshments will be served, tiie artists 
will be on hand to discuss their wort(. 

Errors (by sentence number) In Weak 
Response 1 

[1] Mechanics Error (capitalization) — The word 
liair should be capitalized because it is part of a 
proper noun. Audubon Hail is the name of a specif- 
ic location. 

[2] Sentence Formation Error (sentence fragment) 
— This group of words contains no subject and no 
verb. Therefore, it cannot be a complete sen- 
tence. 

[3] Mechanics Enror (spelling) — The word "exhibit" 
is misspelled. 

[4] Word Usage Error (subject-verb agreement) — 
The singular verb "is" disagrees in number with its 
subject ("Sculpture pieces, drawings, paintings, 
and collages"), which is deariy plural. 

[5] Word Usage Enror (pronoun usage) — The pos- 
sessive pronoun "whose" is written incorrectiy as 
the contraction "who's," which means *\A\o is." 

[6] Mechanics Error (spelling) — The word "prepara- 
tion" is misspelled. 

[7] Organization Error (sentence choice)— This sen- 
tence introduces an idea that does not belong in 
^ this paragraph. 
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[8] Word Usage Error (honrxxiym selection) — The 
possessive personal pronoun Iheir^ has been in- 
correctiy written as its honrK>nym "there." 

[9] Itochanics Error (punctuation) — There should 
be a coi.ima between "Ms. Monet" and "Mr. 
Adams," which are the first two items listed in a se- 
ries. 

[1 0] Kfochanics Error (spelling) — The word "tiuly" is 
misspelled. 

[11] Noenw. 

[12] Mechanict Error (capitalization) — The word 
"may" should be capitalized because it is a proper 
noun, the name of a nrxxith. 

[13] Mechanics Error (spelling)— The word "attend" is 
misspeled. 

[14] Sentence Formation Error (run-on) — This group 
of words consists of two independent clauses tttat 
are improperiy connected with only a comma. The 
clauses should be either (1) written as two sepa- 
rate sentences, or (2) connected with a conjunc- 
tion preceded by a comma. As tiiey stand, they 
form a run-on. 

Corrected Version of the 
Ssmple Response 1 

This year's Student Art Show will open next week in 
Audubon HaH. It is the best show Tve seen in ntany 
years. Many talented artists have produced artwortc for 
tiie exhibit. Sculpture pieces, drawings, paintings, and 
collages are on display. 

Some of the students whose creations are being 
shown are Alicia Mariposa, David Prowell. Martin 
Estevez. Jenny Seacliffe. and Nathan Hatiiaway. These 
students, among others, have labored for many months 
in preparation for this annual springtime event. They 
have wori(ed on their art pieces during art dass and 
after school.. Our art teachers. Ms. Monet, Mr. Adams, 
and Ms. Ortega, have also worked many extra hours on 
Vhis worthwhile project. 

Please find some time to visit this tiuly impressive art 
show. It win be open during the lunch period and after 
school until 4:30. In addition, a grand opening celebra- 
tion will be hekJ next Monday, May 7, from 7:30 p.m. 
until 9:00 p.m. Please encourage your parents to attend 
tills special evening event. Refreshments wiN be served, 
and the artists will be on hand to discuss the^*^ work. 
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Example of a Weak Response 
to Writing Assignment 2 

Dear Awards Committee Memt)ers: 

[1] That's why I think he should reoeive a Student 
Px)gres8 Award. [2] Daniel has worked very hard to 
improve he's grades. [3] Last year, he umed a D 
average. [4] Is B+ this year. [5] This is a rarely 
and worthy aooompNshment. 

[6] As important as Daniels academto progress is his 
devetopment from a shy, angry boy to an outgoing, re- 
sponsible young man. [7] He has made a reel effort 
to become involved in school activities and 
projects. [8] During April's "Spring Clean-up' 
project. [9] He organized the students who were re- 
sponsible for removeing litter from our campus. 
[10] Daniel has also spended many hours after school 
and on weekends decorating for special school 
events. [11] He has shown great promise in sports 
this year, our coach, Mr. Weems, feels that Daniel wM be 
a real asset to the soccer team next year. 
[12] Daniel's involvement in the peer counseling 
program. [13] Daniel have helped several troubled 
students to emerge as more stable and self-confklent in- 
dividuals. 

[14] For these reasons, I highly recommend Daniel 
Valencia as a deserving recipient of the Student Prog- 
ress Award. 

Sincerely, 

Carta Shepherd 
Teacher 

Westwind Jr. High School 

En'ors (by sencence number) 
in Vieak Response 2 

[1] Organization Enor (sentence choice)— An intro- 
ductory sentence is needed at the beginning of a 
letter; this sentence would be more appropriate as 
aoonckjskxi. 

[2] Word Usage Error (pronoun formation) — The 
third-person singular possessive pronoun 'Yiis" is 
mistakenly written as "he's." 

[3] Mechanics Error (spelling) — The word "earned" 
is misspetted. 

[4] Sentence Formation Enror (sentence fragment) 
— This group of words contains no sub|ect; it is a 
predicate standing akxie and is, therefore, a sen- 
tence fragment 
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[5] Word Usage Error (adjective/adverb use) — The 
adverb "rarely' has been incon^ectly used to modify 
the noun "accomplishment." The adjective "rare" is 
needed. 

[6] Mechanics Enror (punctuatk>n) — An apostrophe 
is needed in the possessive form "Daniel's." 

[7] Word Usage Error (homonym chok:e) — The ad- 
jective "rear has been mistakenly written as its 
homonym, "reel." 

[8] Sentence Fomwtion Enror (sentence fragment) 

— This group of words is a preposftkxial phrase, 
whtoh cannot stand akxie as a sentence. It is actu- 
ally an introductory phrase that shoukl end with a 
comma and continue with the following sen- 
tence. 

[9] Mechanics Error (spelling) — The word "remov- 
ing" is misspelled. 

[10] Word Usage Enror (verb formatkxi)— The in^gu- 
lar past partk:ipie "spenr has been fomned as 
though it were regular. 

[11] SentenceFormation Enor (run-on)— This group 
of words consists of two independent clauses that 
are in^properly connected with only a comma. The 
clauses shouU be either (1) written as two sepa- 
rate sentences or (2) connected with a conjunctk)n 
preceded by a comma. As they stand, they form a 
run-on. 

[12] Sentence Formation Enor (sentence fragment) 

— This group of words contains no verb. It is a 
subject with nopredicatoand is, therefore, a serv 
tence fragment. 

[13] Word Usage Error (sut)ject-verb agreement) — 
The verb "have helped" disagrees with its sut>}ect, 
"Daniel." 

[14] No error. 
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Corrected Vereion of the 
Sample Response 2 



Dear Awards Committee Memt)ers: 

The purpose of this letter is to recommend Daniel 
Valencia as a recipient of one of this year's Student 
Progress Awards. Daniel has worked very hard to im- 
prove his grades. Last year, he earned a D average. His 
average this year is B+. This is a rare and worthy ac- 
complishment. 

As important as Daniel's acadei^ic progress is his de- 
velopment from a shy, angry Doy to an outgoing, re- 
sponsible young man. :-le has made a real effort to be- 
come involved in school activities and projects. During 
Aprirs "Spring Clean-up" project, he organized the stu- 
dents who were responsible for renrK)ving I^er from our 
campus. Daniel has also spent many hours after school 
and on weekends decorating for special school events. 
He has shown great promise in sports this year. Our 
coach, Mr. Weems, feels that Daniel will be a real asset 
to the soccer team next year. Perttaps the most conv 
mendable of all is Daniel's involvement in the peer coun- 
seling program. Daniel has helped several troubled stu- 
dents to emerge as more stable and self-confident 
indivkluals. 

For these reasons, I highly recommend Daniel 
Valencia as a desen/ing recipient of the Student Prog- 
ress Award. 

Sincerely, 

Caria Shepherd 
Teacher 

Westwind Jr. High School 
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PRACTICE ESSAY TOPICS 



This section provides an opportunity for you to practice responding to two writing assignments similar to those ap- 
pearing on the TECAT. Rememt)er, on the actual examination you will only respond to one of the two assignments 
provided. (For practice, however, you may wish to respond to tooth of the following Items.) 

Take no more than 50 minutes to prepare your response to each of the writing assignments provided below. Proof- 
read your response for enws. Use a dictionary when necessary. When you have completed your response, you may 
want to ask alriend to help you find additional en^ors that you may have missed. 



Read the two assignments provided beto^. Then, pkM one assignment and prepare a response. Do not re- 
spond to both assignments. 

1 - Your dass has been studying various fonns of animal life. You would like to take your students 
on a fiekl trip to the zoo. To maximize teaming, you woukJ like your students to be dIvkJed into 
groups of 1 0- 1 5, each of whteh wouW be provkJed with a tour gukJe. Write a tetter to the tour direc- 
tor at the zoo. IJescribe your students, what they have been teaming, and what you wouW like 
to team at the zoo. Propose a tentative schedute and provkte the inf onnatkxi necessary for the tour 
director to organize your visit. 

2. The students at your school have organized a tatent show. A special evening performance has 
been scheduled for parents. The admisston fee of $2.00 wiH go toward the purcha^ 
encyctopecfes ftx the library. Write a tetter to the parents of the students at y^^ Describe 
the tatent show and its purpose. Urge the parents to show their support by attending the evening 
perfonmance. 

Your response shoukJ be approximately 1 50 words and retated to the assignment described above. It must 
be written in English. Responses will be scored on the basis of mechanrcs, sentence formatkxi, word 
usage, and organlzatkx). Letter fonnat conventtons (such as a salutatten) may be used but will not be 
scored. You may write in cursive or print, but your writing must be tegibte. Saatch paper has been provkl- 
ed. Your final response, however, must appear on this test form. 



Summary 

To conclude, there are several things you can do to 
improve your written communteatkxis: 

1. Plan. Make sure that you understand the writing 
assignment. Then plan what you want to say be- 
fore you start writing. If you have been asked to ac- 
complish a spedfte purpose, deckte on your entire 
answer before you begin. Take some brief notes to 
remind yourself on key points, spedfte examptes, 
and the natural order in whteh you want to present 
the informatkx). Make certain that your response is 
relevant to the spedfk; writing assignnrient. 

2. Write. Use your notes to write a draft response. In- 
clude an IntroductkDn, a conduskxi, and appropri- 
ate transitkxis between kteas. Write ctearty and to 
the point. AvokJ awkward phrases or sentence 
constructtens that may tead to enrors in mechan- 
tes. Use a dtettenary to took up the spelling of any 
word about whk:h you are uncertain. Write in com- 
ptote sentences and foltew the conventkxis of 
standard English usage. 

3. Revise and Edit. When you finish your response, 
carefuly check your paper, kx)king for probtems in 

O mechartcs (punctuatten, speHng, capitalzatten), 

ERJC 



sentence formatkxi, word usage, ororganizatkxi. 
Finally, make certain that your handwriting is ctear. 
Responses that are written neatly are tess likely to 
contain unintended errors. 



CONCLUSION 

Whether you have read one or both of the secttons in 
this self-study gukte, we hope that you now have a bet- 
ter understanding of each of the TECAT ot)jectives you 
examined. If you are stiH having diffteulty grasping the 
concepts in a partteular skill area, reread that part of the 
gukte a* some teter time. You may find that a fresh read- 
ing of the material win bring to light kteas that were previ- 
ously (fiffteult to understand. 

Now that you have been formally introduced to the 
specific TECAT ot)jectives, you shouki be abte to face 
them with renewed confkJenoe when you retake the 
TECAT examinatten. If you read this gukte to improve 
your general reading and writing skills, we hope that you 
have benefited from the practtee and review instructten 
jr^kted in thte self-study gukte. 



APPENDIX 



EDUCATION SERVICE CENTERS 
EXECUTIVE DIRECTORS 



REGION I Co. Ditt No. 

IOa-950 

Mr. LauroQuerra 
Rogion I Education Service Cantor 
1900 West Schunior 
Edinburg. Texas 78539 
Telephone: (512) 383-5611 

REGION II 

178-950 

Mr. Gerald Cook 

Region II Education Service Center 
209 North Water Street 
Corpus Christi, Texas 78401 
Telephone: (512) 883-9288 

REGION III 

235- 950 

Dr. Dennis Grizzle 

Region III Education Service Center 

1905 Ijeary Lane 

Victoria. Texas 77901 

Telephone: (512) 573^731 

REGION IV 

101-950 

Dr. Tom Pate, Jr. 

Region IV Education Service Center 
P.O. Box 863 
Houston, Texas 77001 
Location: 7200 West Tidwell 
Telephone: (713) 462-7708 

REGION V 

181-950 

Dr. Fred WaddeH 

Region V Education Service Center 
2295 Delaware Street 
BeaunKXYt, Texas 77703 
Telephone: (409) 835-5212 

REGION Vi 

236- 950 

Mr. Max W. Schkmer 
Region VI Education Service Center 
3332 Montgomery Road 
HuntsvNIe, Texas 77340 
Telephone: (409) 295-9161 

REGION Vil 

092-950 

Mr. Donald J. Peters 

Region VII Education Service Center 

P.O. Drawer 1622 

KHgore, Texas 75662 

Location: 818 East Main Street 

Telephone: (214)984^1 



REGION VIII Co.-Dlet No. 

225-950 

Mr. Scott Ferguson 

Region VIII Educatton Service Center 

100 North Riddto Street 

Mt Pleasant Texas 75455 

Telephone: (214) 572-8551 

REGION IX 

243-950 

Dr. Jim O. Rogers 

Region IX Educetion Service Center 

301 Loop 11 

Wichita FaNs, Texas 76305 
Telephone: (817) 322-6928 

REGION X 

057-950 

JoeT. Fanner 

Region X Education Service Center 
P.O. Box 1300 
Richardson, Texas 75080 
Location: 400 E. Spring Valley Road 
Telephone: (214) 231-6301 

REGION XI 

220- 950 

Mr. R.P. CanHM, Jr. 

Region XI Education Service Center 

3001 North Freeway 

Fort Worth, Texas 76106 

Telephone: (817) 625-5311 

REGION XII 

161-950 

Mr. Weldon O. Mills 

Region XII Education Service Center 

P.O. Box 1249 

Waco. Texas 76703 

Location: 401 Franklin Avenue 

Telephone: (817) 756-7529 

REGION XIII 

227-950 

Dr. Joe Parks 

Regk)n XIII Educatkxi Sennce Center 
7703 North Lamar Blvd. 
Austin, Texas 78752 
Telephone: (512) 458-9131 

REGION XIV 

221- 950 

Dr. Thomas Lawrence 

Regk)n XIV Educatkxi Service Center 

Route 1,P0. Box 70A 

At)ilene, Texas 79601 

Locatkxi: 1850 State Highway 351 

Telephone: (915) 676-8201 



REGION XV Cc-Olet No. 

226-850 

Mr. Oyde Warren 

Regkxi XV Educatton Service Center 
P.O. Box 5199 
San Angek), Texas 76902 
Locatkm: 612 South Irene St 76903 
Telephone: (915) 658-6571 

REGION XVI 

188-950 

Dr. Kenneth Layoock 

Regton XVI Educatkx) ServkM Center 

P.O. Box 30600 

AmarNo, Texas 79120 

Locatton: 1601 South Cleveland 

Telephone: (806) 376-5521 

REGION XVN 

152-960 

Regton XVII Educatkxi Servtoe Center 
4000 22nd Place 
Lubbock, TMas 79410 
Telephone: (806) 792-4000 

REGION XVW 

165-950 

Dr. J.W. Donaklson 

Regton XVIII Educatkxi Senrk» Center 

P.O. Box 6020 

Mktand, Texas 79701 

Locatton: LaForoe Boulevard 

Telephone: (915) 563-2380 

REGION XIX 

071-950 

Dr. John E. Uxor 

Regkm XtX Educatton Service Center 

P.O. Box 10716 

El Paso, Texas 79997 

Locatton: 6611 Boeing Drive 

Telephone: (915) 779-3737 

REGION XX 

015-950 

Dr. Judy Castleberry 

Regton XX Educatton Servk:e Center 

1314 Hines Avenue 

San Antonto, Texas 78208 

Telephone: (512) 271-7611 
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